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PREFACE 

Bhartiya Shiksha Board endeavours to provide impetus to school education so that the 
students grow as self-learners, global citizens with empathy for all living beings and 
environment, critical and analytical thinkers with a sense of wonder and curiosity and 
have respect for our ancient culture and heritage and acquire ability to apply knowledge 
& skills for problem solving in the real life contexts. For achieving these goals, 
Bhartiya Shiksha Board has evolved partnership with all the stake holders namely 
schools, students, parents & society, teachers and academic fraternity. Drawing the 
best from the modern education philosophies and Indian practices like Guru - Shishya 
Parampara, the class rooms in the schools would be nurturing children for enquiry-
based learning with a child centric approach focused on his/her all round development. 
Such teaching-learning environment will be achieved by supporting teachers and 
school community through teacher’s professional development programmes, 
innovative child centric curriculum embodying experiential learning with scope for 
exploration & creative expression. 

Pupil assessment will be planned and implemented in such a way that it helps the 
assessor to discover what the children know and have learnt and will provide the 
information about what is yet to be learnt so that strategies could be planned to further 
improve teaching-learning process. Bhartiya Shiksha Board will focus on competency 
based assessment. The Board shall have an assessment system which would be humane 
and non-intimidating. The Board through its curriculum, shall nurture the school 
environment with Indian values and culture and also provide freedom to learners to 
learn at their own pace, without any stress. 
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PREAMBLE 

In March 2019, the Government of India, through MSRVVP (Maharishi Sandeepani 
Rashtriya Ved Vidya Pratishthan), vested the responsibility of establishing and managing the 
Bhartiya Shiksha Board in Patanjali Yogpeeth Trust. 

Organogram of Bhartiya Shiksha Board (BSB)

 

Objectives of Bhartiya Shiksha Board (BSB) 

Bhartiya Shiksha Board (BSB) has framed all its policies and curriculum keeping in view 
the National Education Policy 2020 and National Curriculum Framework 2023 with the aim 
of providing quality education to the learners and; 

(i) nurture the feeling of world fraternity, self- independence, oneness, coordination, world 
peace, world health, the welfare of all mankind, world unity, inner joy, happiness etc. 

(ii) enable them to lead a prosperous and successful life of balance between material 
development and spirituality so that they may continuously march ahead with an all-round 
development with modern outlook. 

(iii) instil in them fundamental universally accepted scientific and moral values of human life 
enshrined in all sects and religions so that the students are free from jealousy and envy, 
malice and hatred towards any sect or community and show tolerance and respect for all. 

(iv) induce pragmatic capabilities and competencies so that they may translate their knowledge 
of art, science, research and techniques into prosperity while conducting themselves before 
others with human morals and spiritual values.  Skill development and entrepreneurship 
will be developed by imparting the best modern education blended with Vedic and 
Spiritual Education with a view to making them responsible, productive, self-dependent 
citizens and noble human beings. 

(v) cultivate among learners the deeprooted self-pride and love for our country by making 
them aware of the rich Bharatiya culture and heritage.  

Advisory Board
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Affiliation 
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Finance 
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Examination & Result 
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Vice Chairman
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(vi) develop them as well-cultured citizens with self-control and good conduct by providing 
the holistic education to keep their body-mind-intellect-spirit wholesome. 

(vii) prepare them to be dynamic citizens of the world capable of facing challenges and 
resolving conflicts. 

Functions of BSB: 
(i) To prepare the Affiliation Bye-laws for schools and Gurukuls willing to be affiliated to 

Bhartiya Shiksha Board (BSB). 
(ii) To prepare the Examination Bye-laws, policies and scheme of examination and grant 

certificate of qualification to the eligible candidates. 
(iii) To promote competency-based assessment instead of rote memory-based assessment. 
(iv) To devise and implement special programs to nurture child prodigies and take care of 

their needs through GEP (Gifted Education Program). 
(v) To design and implement individualized support programs to take care of academic 

needs of children requiring handholding through REP (Remedial Education Program). 
(vi) To design and implement programs to enhance the physical and emotional strengths of 

the children through Self-development program. 
(vii) To design and implement programs to make children understand social fabric, issues of 

concerns, sense of responsibility and enhance their ability to address problems through 
SEP (Social education program). 

(viii) To design and implement programs to enhance the understanding of cultures and 
traditions of India and inculcate the feeling of National pride, self-reliance, brotherhood 
and national unity through cultural education program (CEP).  

(ix) To expose them to Indian knowledge systems and contribution of Indian scholars 
like Panini, Sushruta, Charaka, Patanjali, Kanada, Aryabhatta, Bhaskaracharya, 
Varahmihira, Madhavacharya, Baudhayana, Brahamgupta,  Nagarjun, Kautilya etc, 
in the fields of  Astronomy, Mathematics, Medicine, Surgery, Metallurgy, Civil 
engineering, Architecture, Ship building, Navigation, Yoga, Fine Arts Economics 
etc.  

(x) To develop soft skills of cultural awareness, empathy, perseverance and grit, 
teamwork, leadership, communication, higher order thinking skill like critical 
thinking and problem solving along with other cognitive skills.  

(xi) To re-establish and cultivate the Indian legacy of opening new priorities of 
knowledge through the processes of learning i.e. shravana (hearing), manana 
(thinking) and nidhidhyanasana (meditating and reflecting) in order to produce 
creative and innovative thinkers. 

(xii) To develop pedagogical framework to make learning experience exploratory, 
experiental and joyful. Project based learning with interdisciplinary and 
multidisciplinary integrated approach will be used for curriculum transaction. 
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(xiii) To develop culture of practising Yoga, Yajna, Agricultural activities and gaining 
knowledge of Ayurveda as part of daily routine of school and home. 

(xiv) To develop love for learning Sanskrit (being the mother of all languages and 
treasure of Indian knowledge) at an early age and Veda through Gurukulas/schools 
and Guru shishaya Parampara. 

Teacher Support Program  
Bhartiya Shiksha Board (BSB) believes that teacher is the soul of any educational system. 
To uplift the morale and spirit of teachers is the core responsibility of the Board. Bhartiya 
Shiksha Board (BSB) has exhaustive plans for capacity building of teachers and re-
establishing their status in society. All teachers will undergo the training before they start 
teaching regularly in the classrooms. Teacher support and capacity building programs will 
be undertaken to; 

(i) develop professional competencies focusing on subject enrichment, innovative 
pedagogies and assessment techniques. 

(ii) raise the competence of teachers through regular mentoring programs, open discussion 
forums, webinars and interactive portals. 

(iii) enable teachers to teach effectively through online and offline mode. 
(iv) encourage teachers to translate the existing content knowledge into local or regional 

languages so that accessibility and affordability of knowledge can be scaled up.  

Publications:  
Bhartiya Shiksha Board (BSB) will have its publications to attain educational excellence and 
give opportunity of expression to all faculty members and students. They will be able to get 
their research papers, case studies, articles, views etc. published in BSB’s journals.  

Bhartiya Shiksha Board aspires to prepare morally, culturally, intellectually and socially 
aware human beings with open heart and mind to accept and grasp noble thoughts from all 
quarters. They will be able to work with a purpose on this earth and respect others’ existence 
at equal footing with a mind-set to serve for the well-being of all animate and inanimate 
entities. Conclusively, BSB intends to develop systems based on the following two 
philosophical foundations:  
 

 

 

 
 

आ नो भþा: øतवो यÆतु िवĵत: | 
“Let noble thoughts come to us from all directions” 

सव¥ भवÆत ुसुिखन: सव¥ सÆतु िनरामया: | 
सव¥ भþािण पÔयÆत ुमा किĲद् दु:खभाग ्भवेत ्|| 

“May all be happy 
May all be free from illness 

May all see what is auspicious 
May no one suffer” 

Om Shanti, Shanti, Shanti. 
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Education: Worldview, Approach and Action 
Introduction 

Indian seers (Rishis) and educationists accepted happiness as the final goal of life. There are 
two layers of happiness – happiness based on sense-object relationship, worldly achievement 
or limited experience and happiness based on Self-realization. The latter has been accepted 
as the state of ultimate happiness.   

(Yadalpam tanmartyam | Yo vai bhuma tatsukham | Chandogya Upanishad 7.23.1) 
For former, Indian Acharyas such as Bodhayana, Bharadwaja, Lagadha, Dhanvantari, 
Sushruta, Charaka, Kanada, Kautilya, Aryabhatta, Varahamihira etc. made conscious effort 
for long that led discoveries in the area of Mathematics, Health, Astronomy, Earth Science 
and Aeronautics. Upanishadic seers and subsequent Acharyas enquired and searched the 
source of happiness that led to the discovery of discoverer (atmasakshatkara or self-
realization). Attaining happiness - worldly (abhyudaya-janya or dharma-artha-kama-janya) 
and transcendental (nihshreyasa) has been the integral part of education in Indian knowledge 
tradition. Upanishads say:  
 

Dve vidye veditavye iti ha sma yad brahmavido vadanti para chaivapara cha | 
(Mundakopanishad 1.1.4) 

Vidyam chavidyam cha yastadvedobhayam saha | 
Avidyaya mritum tirtva vidyayamritamashnute || Ishavasyopanishad 11 

 (There are two layers of knowledge – para or vidya (intuitive or transcendental) and apara 
or avidya (worldly or rational) 
Both of the discoveries are connected to the welfare of humanity world around. The 
statement of Sri Aurobindo is worth-mentioning: 

The Indian mind used time and space to map out the celestial phenomena. It analysed the 
constitution of matter and understood the nature of spirit. It made advances and developed 
insights about human life and its purpose through divergent fields of study. 

(The Foundations of Indian Culture, Complete Works Vol.14) 

Conclusively, the holistic understanding of reality and its application to daily life is the 
core of Indian education that prompts one to establish sustainable society. 

The Present Situation 
21st Century India is witnessing different scenario. The fragmented worldview and pursuit 
of material things has become the central goal of life and causing ill-health, insecurity, 
unhappiness, frustration, socio-emotional deficiency, suicidal tendencies, gender abuse etc. 
among youth. These negative feelings have threatened the cherished human goal of 
happiness, fullness and liberation. 
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It is a right time to look into and revive our time-tested holistic knowledge tradition for 
eradicating negativity and realizing happiness once again. Upanishad says: 

Anandam brahmano vidvan na bibheti kadachana.  
(Taittiriya Upanishad 2.4.1) 

The Need 
The need of the hour is to revive and implement holistic knowledge systems for integral 
development and true happiness. Svadharma, the crux of Indian ethics and morality, should 
be given due importance. We have to admit and own up the model of self-development and 
ethical quotient in our present outlook to life and personality. This shift from existing 
fragmented mindset would lead us and particularly youth to establish Atmanirbhara and 
Shaktishali Bharata that accept whole universe as her family and devotes herself to the 
welfare for everyone: 

 

Yatra vishvam bhavatyekanidam | Yajurveda 32.8 
Sarve bhavantu sukhinah sarve santu niramaya | 

Sarve bhadrani pashyantu ma kashchidduhkhabhag bhavet. || 

Possible Solution 
The possible solution is to develop a model to amalgamate rationality and intuition, 
expansion and conservation, competition and cooperation, quality and quantity, 
reductionism and holistic, linear and nonlinear for balanced human personality, sustainable 
development and happier world. We have to develop a culture where togetherness prevails, 
self-less duty matters, group decision works and consciousness breaks material boundaries: 

Sangachchhadhvam samvadadhvam samvomanasi jantam | Rigveda 10.91.2 

Rationale 
Taking stock of the present imbalances world over and assessing our resources and their 
utilization by the industrious government we have to train our youth to fulfil their need by 
taking minimum from nature and serving maximum to others. Indian knowledge strengthens 
one for sacrifice not for acquiring power to dominate over others. The key of this philosophy 
lies in realizing the unifying essence of everything. In the words of Sri Aurobindo: 
India is eternal, she has not yet spoken her last creative word, she lives and has still something 
to do for herself and the human race. (Vol.14) 

Vision 
Our vision is to make our youth realize their universal nature. They are not mere material 
coverings (annamaya, pranamaya, manomaya, vijnanamaya and anandamaya koshas) but 
essence and sustainers of those coverings. They have to take care of former, but realise latter 
as unifying principle. That will prompt them to know the fabric of Indian society ‘Unity in 
diversity’. Moreover, this universal vision is to be spread every corner of this globe so that 
people be aware of reality and get ready to lead their life on the basis of need, not greed: 
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Ishavasyamidam sarvam yatkincha jagatyam jagat | 
Tena tyaktena bhunjithah ma gridhah kasyasviddhanam || 

(Ishavasyopanishad 1) 

Mission 
Our mission is to  
(i) Prepare intellectually responsive, culturally sensible, socially inclusive and spiritually 

elevated human beings. 
(ii) Nurture uniqueness through curiosity, imagination, creativity and originality as spark 

of the divine source. 
(iii) Evolve sustained ownership and entrepreneurial skills for achieving well being of 

oneself and significant for others as a society, nation and beings. 
(iv) Develop insights in learners, both teacher and taught, for deeper understanding of truth 

of their self and area of study to evolve as global residents. 
Iha chedavedidatha satyamasti na chedihavedinmahati vinashti | 

Bhuteshu bhuteshu vichintya dhirah pretyasmallokadamrita bhavanti || 
Kenopanishad 2.5 

In Retrospect, Presenting the Past for Future 
A systematic study of the foundation of Indian world view, indigenous practices, priorities, 
nature of human personality, the world and its abiding relationship to the consciousness 
would be profitable to situate the concerns of our present engagement. In other words, 
universal knowledge of past, planning and action in present and shaping the goal of future 
will lead India to the state of vishvagurutva. 
 
Instrumentality of Education 
In the words of Vidya Niwas Mishra, “Education has been concerned as instrumental to 
connect man to his integral future, to his integral possibilities and to the knowledge pool of 
an integral nation.” (Adhyapana: Bharatiya Drishti, 1998). Education is a noble means to 
awaken the true character of human nature to pursue learning with humility and to liberate 
one from limitations of thought, feeling and action. Education leads one to achieve worldly 
and transcendental happiness. The traditional saying maps this thought: 

Vidya dadati vinayam vinayat yati patratam | 
Patratvat dhanamapnoti dhanat dharmah tatah sukham || 

And 
Sa vidya ya vimuktaye | Vishnu Purana 1.19.41 

The Vedic method of education lies in shravana (listening with focused mind), manana 
(analysing constantly on the received information through shravana) and nididhyasana 
(execution of intellect on decided goal). The internationally accepted LSRW (Listening, 
Speaking, Reading and writing skill) is nothing but paraphrasing of same. 
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The culmination of education manifests itself into leading one from the state of changing 
(material achievement) to non-changing (transcendental fulfilment), ignorance to knowledge 
and mortality to immortality: 

Asato ma sadgamaya tamaso ma jyotirgamaya mrityormaamritam gamaya | 
(Brihadaranyaka Upanishad 1.3.28) 

 
Disposition of the Mind and Rationality 
Indian tradition always welcomes rational mind and noble thought: Tanstarken yojayet 
(Upanishad) 
By applying reasoning one can understand the truth. 
Vedic Rishi proclaims: 
A no bhadrah kratavo yantu vishvatah | (Rigveda 1.89.1) 
Let the noble thought come from all corners of existence.  
A sharp mind equipped with the experience of predecessor can achieve the goal very soon. 
This is the scientific method developed by tradition and applied by scientific world: 

Acharyavan purusho veda | (Chandogyopanishad 6.14.2) 
(A sharp and rational mind with the help of experienced Acharya can know the truth) 

Environment 
a. Natural and Educational 

Vedic Rishis acknowledged the role of basic natural elements as Prithivi, Jala, Agni, Vayu 
and Akasha for the survival of one’s life. They go to even that extent where above elements 
are declared as the manifestations of Atma itself:  

Tasmadva etasmat atmanah akashah sambhutah akashadvayuh vayoragnih agnerapah 
adbhyah prithivi prithivyah oshadhayah oshadhibhyonnam annatpurushah| Taittiriya 

Upanishad 2.1 

Atharvaveda says: 
Mata bhumih putroham prithivyah | Atharvaveda 12.12 

Earth is our mother and we are her offspring. This identical bond with environment and 
nature prompts Indians to take care of nature. According to Arne Naess, a deep ecologist, the 
above-mentioned understanding that nature is our extension can save environment and us. 
Environment is also seen as an effective source of all learning. Education, therefore, should 
be environment friendly. 

b. Learning Environment   
An educational institute should have such a learning environment where students can spend 
time with his/her Acharya to learn from his experience and ask any question without the fear 
of being ridiculed. Bharatiya Gurukula, since time immemorial, has been educating students 
and will be educating in future too with above philosophical foundation: 
Saha navavatu |saha hau bhunaktu | saha viryam karavavahai | tejasvi navadhitamastu | 

ma visvishavahai | Om Shantih Shantih Shantih | Kathopanishad Shantipatha 
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PRINCIPLES OF CURRICULUM: 
PHILOSOPHICAL PERSPECTIVE 

Vision: Paradigm Shift: From Construction of Knowledge to Building a 

Culture of सवȶभवÛतु  सुͨखन: 
The Ultimate aim of education of man, is to aspire and work for the well–being of all 
Existence, a thought which is well enunciated in The Vedic prayer (for peace sited here) 

सवȶभवÛतु सुͨखन: सवȶ सÛतु Ǔनरामया: | 

सवȶभġाͨण पæयÛतु मा किæचɮ द:ुखभाग भवेत ्|| 
“May all be happy 

May all be free from illness 
May all see what is auspicious 

May no one suffer”. 

The inclusive invocation seeks to see all beings free from suffering and illness; blessed with 
joy and happiness, envisioning what is auspicious & dwelling in peace.  To envision what is 
auspicious, is also the clarion call of the activists who perceive the threat of climate change 
to the very existence of civilization. It’s the call to mankind to take a serious note of the 
drastic imbalance man has created in the otherwise well regulated / disciplined world of 
Nature. Overlooking himself as a part of Nature, man choose to exercise his intellect and 
power to control nature; this instinct got the better of him & he got obsessed with controlling 
and possessing existence relentlessly. His intellectual pursuits subordinated the unjustified 
and unequal distribution of resources and power; it has caused suffering, exploitation, pain, 
conflict and violence; the instinct got better of the humane in man; man lost his connect with 
his own inner voice; the voice of humanity got subdued. The intellect in its pursuit of the 
world outside, took cognisance of the person, as the individual in whom rested the power. 
The human context was the context of individual who was aggressively conscious of his 
rights. History witnessed the conflict between human rights and might is right. In this pursuit 
man’s intellect took cognizance of the world and his own self, largely on the basis of the 
knowledge acquired by his senses and rationality. Knowledge as a product and knowing as 
a process followed the Positivist Paradigm. The sciences emerged as the body of verifiable 
quantifiable and objective knowledge about man, nature living and non- living, society – 
relations between man & man; man’s–past, present & his future. This transition of sciences 
from the classical life sciences and physical science to the contemporary social sciences and 
environmental sciences is a reflection of the shift in the focus in pursuit of the science; 

Science today is not about what is being studied / known but about how it is being studied / 
known the later constituting the scientific way. 
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The scientific way is undoubtedly, one of the fundamental premises for designing a 
framework of knowledge that a society intends to share through a system with all its 
members, belonging to both the present & future generation. This systematically, planned; 
purposive framework of knowledge to be transferred is the curriculum of the system, called 
education. Broadly speaking the intent of this transfer of knowledge is to conserve, the past, 
enrich the present and to shape the future of society. This necessarily requires a meaningful 
engagement of those who have knowledge as well as those who have to acquire this 
knowledge. The meaningfulness emanates from the way the teacher and the learner relate to 
the context, situated in which they co-discover the relevance of this knowledge. This is 
engaging in pedagogy of re-creating and re-constructing knowledge, bearing coherence with 
the emerging scenarios in the life of the individual and society. 

This engagement is the pedagogy of sharing, and collaboration between the teacher & the 
learner, where in the teacher introduces and initiates the learner into perceiving certain 
experiences of a situation or a phenomenon from a perspective; analyzing and identifying 
certain distinctive elements of the total context. 

Visualizing & mapping the co-relatedness of the identified elements & developing concepts 
as the mental constructs of the understanding of those experiences from the specific 
perspective- thus constitutes the two-fold aspect of a discipline. It is engaging the learner’s 
mind in distinctively systematic perspective building as well as co-relating it with the 
conceptual wealth of the discipline. It’s engaging, exploring, enquiring to further the 
frontiers of knowledge acquired thus for. It’s initiating the learner into discipline specific 
process of inquiry leading to the process of theorization distinctive of the discipline. The 
positivist paradigm with its empirico -rational premises lends bases to the verifiability of the 
truth of knowledge so evolved as well as its validity.  

Education is not just acquisition of knowledge, it is experiential knowledge that transforms, 
empowers, enlightens and liberates the person. Thus, the context of knowledge must bear a 
paradigm shift from the object to the subject of knowledge. The meaning making is not just 
about the experience, from a singular perspective, it is must engage learner in the synthesis 
of knowledge from different perspectives; collate to integrate & perceive the totality of the 
experience and arrive at the critical understanding of the experience for himself, his world. 
However, the learner must transcend his limited subjectivity with which he arrived at this 
critical understanding of his/her experience; he must widen the expanse of the subjective 
element of the experience and validate this knowledge with reference to a more inclusive 
subjectivity. This requires the empathetic engagement with the experiences of others in 
similar situation. Education thus becomes critical conscieilisation, engaging the learner in 
active humanization. The learner needs to necessarily validate this knowledge with reference 
to different people, places and time and yet similar context. An integration of subjectivities 
is emancipatory. Herein lies the focal point of the paradigm shift envisaged in the BSB 
curriculum. What constitutes the critical conscientisation is the process of mutual liberation  
and cultural action. Its prerequisite is the humane context. The spectrum of education in 
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contemporary India therefore would need to have the roots in Indian ethos and a canopy 
spread globally. Every person, in present times is by necessity on account of sustainability 
of the life on earth; technological penetration and liberal, privatized global economic 
imperatives; connected immediately or distantly / remotely; and is thus a global citizen. 
Compulsions aside, Indian ethos has always been inspired by 

‘सगं¸छÅवं संवदÅवं सं वो मनांिस जानताम ्| 

“May we march forward with a common goal; may we be open – minded & work together 
in harmony.”  

It is important for the discerning mind to identify the cultural action that can be both 
liberating and harmonious. The deliberation around the themes of the Purusharthas Dharma, 
Arth, and Kama are the points of reference to situate the cultural action that an educated 
mind should engage in. Dharma, Is the moral compass of righteousness incumbent on a 
person by virtue of his / her existence; it is inevitable duty that a person is obliged to uphold, 
to justify one’s identity. Arth is any kind “of urge for a physical necessity which can only be 
attained in a world of physical relationships “.    (Swami Krishnananda pg.5) 

Kama is “a general psychological urge emanating from our whole personality. It is not the 
desire for this or that; it is general restlessness of consciousness, a general incapacity of the 
mind to rest in itself “.  (Swami Krishnanda. Pg.6) 

Thus, while Kama, creates an urge in the mind to seek a desire, artha drives this search 
outside our physical self, to collaborate with physical things & minds but it is dharma that is 
behind artha & Karma, determining to what extent and in what manner we seek the 
fulfillment of these urges.  

The principle of artha and Kama become the cause of bondage if not governed by the 
principle of Dharma, which in itself is not a prescriptive formulation but an angoing 
reflective engagement of the consciousness with the self in defining one’s identity. The moot 
point is: who am I? What defines my existence?  

“If we know what dharma is, we can know what life is, what we are, what our relationship 
with others ought to be and how we can be happy” The answers to these questions provide 
insights into the what? Why? & how of the Cultural action that would be the basis for mutual 
liberation and resurrecting human dignity. Dharma is the principle of harmony of values, 
enabling overcoming of contradictions & conflicts.  

“Dharma is the principle governing objectivity, and the principle that equally applies to the 
subject” “.  (Swami Krishnananda pg.8-10) 

“To apply dharma is to apply the principle of impersonality in every judgement” (ibid) 
Training and practice of Dharma, evokes in the learner the capacity to make conscious 
choices of situating himself in his world defining his relationships. 
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But what connection does moksha have with dharma, artha and Kama. It seems to be 
immanent, already present in all these things. In every bit of the lower objectives, we will 
find the principle of moksha immanent. The higher is implied in the lower. “(Swami 
Krishnanda pg. 7-10) 

In the educational context, the dialogue on the real life situations and experiences of the 
learners can have twofold objectives, one to facilitate the comprehensive conceptual 
understanding from integration of different perspectives of different disciplines and two to 
stimulate rich insights into cultural action, when reflective deliberations are held with 
reference to the four purusharthas in the context of those experiences, and this endeavor 
would simultaneously be liberating and creating harmony. 

The dialogue would be a milestone in the journey of knowing oneself and one’s relationship 
with the world; with an immense scope of education as integration and an authentic evolution 
of the human personality taking upon himself the responsibility of making conscious choices 
and shaping his future as well as contributing to the welfare and well – being of the world at 
large.  

Curricular Framework 
With the Vedic insights as its basis, Bhartiya Shiksha Board (BSB) curriculum framework 
utilizes the National and International policy documents on Education such as Education for 
All (2004), NCF (2005), right of children to free and Compulsory Education Act (2009), 
NEP 2019/2020 and International Education Commission. In its selection of the content of 
courses, the curriculum framework transcends the division of East and West.  

Salient Features and Objectives of Curriculum 
According to International Education Commission (IEC), the four fundamental pillars of a 
curriculum are: 

(i) Learning to know 
(ii) Learning to do 
(iii) Learning to live together and 
(iv) Learning to be. 

The objectives of BSB curriculum are as under: 

(i) Systematic and comprehensive development of concepts 
(ii) Focus on inquiry, innovation and research-based perspective 
(iii) Emphasis on the overall growth of the learner instead of emphasizing only specific 

parts of the human experience 
(iv) Restore the self-development as the core focus of education 
(v) Reduce curriculum content to enhance essential learning and critical thinking 
(vi) Relevant to life-advancement and employment of students 
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(vii) Encourage its learners to find identity, meaning, and purpose in life through 
connections to the community, to the natural world, and to the spiritual values such as 
compassion and peace 

(viii) To conserve the past, enrich the present and to shape the future of society 
(ix) Promote national integration and sense of pride towards diverse Indian heritage with 

this ecosystem, we wish to be a catalyst in the transformation of our students into a 
knowledge powerhouse, possessing necessary moral and social values and love for 
their country and its diverse culture. 

(x) To imbibe 21st century learning, literacy and lifeskills. 
(xi) To develop the ability to appreciate Art. 
(xii) To promote Physical Fitness, Health and Well – Being through Yog and Meditation. 
(xiii)  “Education is the manifestation of the perfection already in man” - Swami 

Vivekananda. 

ICT 
ICT will be integral part of teaching and learning process. Main features of ICT program 
are:  

(i) Training of subject appropriate open source softwares for teachers and students 
(ii) Age-appropriate curriculum 
(iii) Teaching using technology aids 
(iv) Training of Basic etiquettes to be followed in digital world 
(v) Preparedness for digital citizenship   

Students will be exposed to various online learning platforms and will be encouraged to 
pursue some courses of their choices. Credits shall be given to the students on completion of 
these courses. Objective of giving credits for self learnt courses is to put the students in self- 
learning mode and to develop self- awareness and ability to recognize his inner voice, while 
selecting the course. The sources of knowledge are all around us, but to identify the right 
source as per need and to make use of these sources is essential part of 21st century skills. 
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DESIGN OF CURRICULUM 
The Bharatiya Shiksha Board aims to produce  
(i) True Bharatiya with high sense of pride for our belief, traditions, culture and 

languages 
(ii) Responsible and productive citizens 
(iii) Self -confident, self -reliant, strongly committed person who can uphold high moral 

values 
(iv) Integrated personalities 
(v) Conscious and compassionate human beings 
(vi) Ardent learner and rational thinker 
(vii) Physically, mentally, intellectually, emotionally and spiritually fit person 
(viii) Innovative and enterprising 

Curriculum is designed keeping the learner at the centre. Four 
kinds of programmes are evolved for the holistic development 
of humane as conscious being: 
         (i) Academic programs for Intellectual development  
        (ii) Culture Education Programs for Aesthetic Development  
        (iii) Social Education programs for social development    

        (iv) Self Development programs for physical fulfilment and spiritual    

              development 

Schools will be day boarding schools of duration minimum 8 hours daily. All 365 days will be 
considered as learning opportunity days with learning in formal set up for 240 days and in 
informal set up for 165 days. All festival holidays, excursions, outside classroom exposures will 
be part of non formal setup. Yog, Pranayam, Hawan-Yagna, sports, working in agriculture fields 
or garden and meditation will be part of daily routine of school. 
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Curriculum Areas  

(i) BSB envisions the all-around development of students in consonance with the holistic 
approach to education and therefore, has done away with artificial boundary between the 
co-curricular domain and the curricular domain.  

(ii) The Curriculum provides students a broad and balanced understanding of subjects including 
languages, Mathematics, Science, and Social Science to enable students to communicate 
effectively, analyze information, make informed decisions, construct their worldview in 
alignment with constitutional values and move ahead in the direction of becoming 
productive citizens. The recent focus of BSB is on the development of 21st-century skills 
in settings where each student feels independent, safe, and comfortable with their learning. 
The Board hopes that schools will try to align curriculum in a way so that children feel more 
connected to it and employ their learning in real-life contexts. To achieve this aim, it is 
important that children acquire adequate knowledge and skills in other core areas like 
Health and Physical Education, Life Skills, Values Education, Art Education, Work 
Education.  

(iii) In an operational sense, the curriculum is learner-centered with school being a place where 
students would be acquiring various skills; building self-concept, sense of enterprise, 
aesthetic sensibilities, and sportsmanship. 

The curricular areas are as follows:  
(i) Language I (Hindi or English): Learners use language to comprehend, acquire and 

communicate ideas in an effective manner. Universal and Indianised value-based content 
of established poets and writers is combined with multidisciplinary activities and 
exercises that align with the Sustainable Development Goals (SDGs) of 2030. This 
enables the learner to think critically and to innovate and adapt to the needs of the 
changing times. Interesting and fun activities are given to hone the Listening, Reading, 
Writing, and Speaking skills of the learners. The exercises and activities cater to 
exploring, developing and creating a comprehensive improvement in the learner’s 
language skill and equip the learner for global job perspectives in the future.  

     This enables the learner to think critically and to innovate and adapt to the needs of the 
changing times. 

 

(ii) Language II: Nurturing Multilingual Competence and Cultural Consciousness: 
Language is the cornerstone of thought, expression, identity, and heritage. The Language II 
plays a transformative role in shaping the intellectual and cultural foundation of learners. It is 
a powerful medium through which students connect with ancient wisdom, contemporary 
knowledge and global discourse. 
The curriculum envisions Language II as an inclusive, flexible domain that allows students to 
choose from recognised Indian and Global languages, thereby fostering Multilingualism and 
rooted cosmopolitanism. 
The study of Language II is not confined to mastering Linguistic mechanics alone. It builds 
skills like communication, enhances critical thinking, fosters cultural rootedness, and prepares 
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learners for both national responsibilities and global opportunities, thus affirming Bhartiya 
Shiksha Board commitment of holistic, inclusive and future ready education. 

 

(iii) Mathematics: The concepts related to number sense, operation sense, computation, 
measurement, geometry, probability and statistics will be taught through traditional 
indian knowledge system in an enchanting form. Students will be made aware of the high 
standards of research established by many scholars of ancient Indian scholars like 
Baudhayana, Aryabhata, Varahamihira, Brahmagupta, Bhaskaracharya etc. and the 
original contribution made. The skill to calculate and organize, the ability to apply this 
knowledge and acquired skills in their daily life and the skills to think mathematically 
will be developed through logical and creative thinking which will also help the students 
to improve critical thinking and problem solving. The pedagogies will be learner 
centered, interesting, based on curiosity, discovery, experience and dialogue. 

 
(iv) Science (Biology, Chemistry and Physics): This includes gaining knowledge about 

Food, Materials, The World of the Living, how things work, Moving things, People and 
Ideas, Natural Phenomenon and Natural Resources. The Focus is to prepare students for 
the modern world and to develop the skills to think originally and independently and 
honouring the Indian contribution to Science and Technology from ancient times to the 
present era. Each chapter begins with a verse from the Vedas, Upanishads and other 
Indian scriptures. References to Indian heritage, culture and traditions are being used 
judiciously. 

      The Curriculum promotes the ability of students to engage with science-related ideas as 
a reflective citizen by being able to explain phenomena scientifically, evaluate and design 
scientific enquiry, interpret data and evidence scientifically along with understanding the 
importance of Indian values with focus on humanitarian and constitutional values as per 
NEP 2020.  

 

(v) Social Science: Bhartiya Shiksha Board has given a detailed description of the glory of 
actual Indian history, economy, political system and geographical knowledge through the 
four parts of Social Science - History, Political Science, Economics and Geography with 
its tireless efforts.  

      The main purpose of the curriculum is that our present young generation should be aware 
of how much sacrifice and hard work Indians had done to preserve and organize their 
culture, civilization and geographical knowledge. 

      The importance of Indian culture, duty and valor etc. will properly guide the young 
students of India and ensure the multi-dimensional all-round development of the students. 

      Learners appreciate and value everyone’s right to feel respected and safe, and, also 
understand their Fundamental Rights and Duties to be able to behave responsibly in the 
society. 

 

(vi) Skill/ Vocational Education: Keeping the 'Basic Education' of Mahatma Gandhi's ideas 
in the center, the format/framework of Vocational education and Skill development has 
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been prepared by BSB. Science and Technology of the present digital oriented world will 
be used to prepare young India for business and industry by integrating the traditions of 
64 arts and 16 disciplines. 

 

      Efforts have not only been made to establish human values in business, but the 
management of life value-based business established in Vedas, Geeta and Upanishads 
will be used due to which India was called 'Sone ki chiriya' where there will be 'respect 
for labour'. For this, BSB has presented Rishi Purush 'Satyakaam Jabali and Rekva Rath' 
in vocational education according to the present time. Practical learning has been 
introduced in textbooks with priority and in a digital form as Hybrid Model. Choosing 
any one Skill subject at secondary level can helps the child to pursue what truly interests 
or pleases him or her. This liberty promotes a sense of self-esteem in accepting one’s 
own talents and strengths. 

 

(vii) Optional (Language III) – Learners can opt any one language out of the 31 languages 
from Group-L excluding languages opted as Subject 1 and Subject 2 as per Scheme of 
Studies. 

  
(viii) Life Skill Education: Life skills education takes into account the psychosocial 

competencies and interpersonal skills such as Thinking, Social, Emotional skills that help 
students to take right decisions, solve problems, think critically and creatively, 
communicate effectively, build healthy relationships, empathize with others, and cope 
with managing their lives in a healthy and productive manner. Different activities such 
as Classroom Discussions, Brainstorming, Roleplays, Group Work, Education Games 
and Simulations, Analysis of Case Studies and Story – Telling will be used to enhance 
Life Skills in students. 

 

(ix) Art Education: Art Education in our curriculum will involve Students in a particular set 
of processes, products, influences, and meanings. 'Art' is expressed in various styles, 
reflect different historical circumstances, and grows on a multitude of social and cultural 
resources, hence the terms 'art discipline' and 'art form' in BSB curriculum refer to Dance, 
Music, Theatre, Visual Arts and the Literary Arts. The curriculum will significantly 
contribute in the following six areas of educational responsibility: 
a. Developing the full variety of human intelligence  
b. Developing the capacity of creative thought and action  
c. Awakening the feeling and sense responsibility  
d. Developing physical and perceptual skills  
e. The exploration of values  
f. Understanding the changing social culture 

  
(x) Health and Physical Education: focuses on holistic development, both mental and 

physical, understanding the importance of physical fitness, health, wellbeing and the 
factors that contribute to them. Focus of this area is on helping children develop a positive 
attitude and commitment to lifelong, healthy active living. It also develops students’ 
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confidence and generic skills, especially those of collaboration, communication, 
creativity, critical thinking, aesthetic appreciation and the capacity to live satisfying, 
productive lives with the help of health management, indigenous sports, Yoga, NCC, 
self-defense, fitness and life style choices.  

 

(xi) Work Experience: Work Education is a distinct curricular area for providing children 
with opportunities for participation in social and economic activities inside and outside 
the classroom in the area of Health, Food and Nutrition, Culture and Entertainment, 
Community work and Social Services etc. which would enable them to understand 
scientific principles and procedures involved in different types of work. 

 

(xii) Linguistic Competency of Sanskrit in relation to other languages: 
Sanskrit is often revered as the "mother" of all languages. As the world’s oldest  known and 
most scientifically structured language, Sanskrit has given birth to and influenced many modern 
languages, both in India and abroad.  
Sanskrit forms a vital component of the curriculum. Apart from developing linguistic abilities 
like reading, writing and conversing, it also deepens the students’ understanding of Indian 
Knowledge System (IKS), values and heritage. Students should be able to develop their 
cognitive abilities and logical reasoning through simple grammar and sentence construction.  
Learning Sanskrit supports Multilingualism and linguistic sensitivity, reinforcing Bharat’s 
diverse language traditions. The curriculum should empower students to think critically, 
express clearly, and connect meaningfully with their civilized roots. 
The entire knowledge science of the country of India exists mainly in the Sanskrit language, 
which is available in the form of literature for thousands of years. To know and understand it, 
citizens of India should be aware of the knowledge of Sanskrit language from childhood. 
'Bhartiya Shiksha Board' is giving a new direction to the education system of this country, in 
which every student of the country will understand the glory of Indian knowledge and ensure 
his all-round development by expanding his capacity. 
 

(xiii) Gifted Education Programme (GEP): Identification and nurturing of gifted students 
 

(xiv) Remedial Education Programme (REP): Identification of students requiring hand 
holding and individualised support. 

Integrating all areas of learning:  

All these fourteen areas are to be integrated with each other in terms of knowledge, skills 
(life and livelihood), comprehension, values and attitudes. Children should get opportunities 
to think laterally, critically, identify opportunities, challenge their potential and be open to 
new ideas. Children should be engaged in practices that promote physical, cognitive, 
emotional and social development and wellbeing, connect different areas of knowledge, 
application and values with their own lives and the world around them. The holistic nature 
of human learning and knowledge should be brought forth while transacting the curriculum 
to make them good citizens who can contribute in making the world a happy place. 
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IMPLEMENTATION OF CURRICULUM 

School Curriculum Committee  
The Board mandates that all schools must setup a School Curriculum Committee comprising 
teachers from each area. The School Curriculum Committee would define activities for 
pedagogical practices, evolve a plan of assessment and mechanism of feedback and 
reflection and ensure its implementation. The committee would also ensure that the 
textbooks/ reference materials are age appropriate, incorporate inclusive principles, gender 
sensitive, have valid content and do not contain any material which may hurt the sentiments 
of any community.  

The committee would also ensure that the reference materials reflect conformity with the 
underlying principles of the Constitution of India and are compliant with NEP-2020. Issues 
of gender, social, cultural and regional disparities must be taken care of in the curriculum 
transaction. 

Pedagogical Leadership: 
All Principals have a crucial role to play in the evolution of the teaching-learning ecosystem 

as the Head and pedagogical leader of their schools. In the role of school pedagogical 
leader, the principal is expected to undertake the following:  

(i) Lead, Guide and Support the teaching and learning processes in the school by focusing 
on classroom specific requirements for transacting the curriculum, so that both teachers 
and students perform at their optimal best. 

(ii) Direct the entire focus of all school activities towards the students’ learning and 
acquiring of necessary competencies. Every activity taken up by the school, therefore, 
should be mapped for the educational competencies, and for life skills, values, etc., 
being acquired by the students. 

(iii) Prepare Annual Pedagogical Plan of the school by designing and developing annual plan 
for the school by giving equal importance to all areas. 

(iv) Promote innovative pedagogy, with special focus on integrating art, sports and ICT 
(Information and Communication Technology) with education, and use of active and 
experiential learning methods in the classrooms. 

(v) Ensure joyful learning at all levels through use of such innovative pedagogy.  
(vi) Develop school specific resources for teaching and learning, in the form of lesson plans, 

e-content, use of mathematics and science kits developed by NCERT, etc.  
(vii) Ensure proper in-house training of teachers in the school to enable them to unleash their 

own unique capabilities and creativity in their classrooms.  
(viii) To be up to date with all new ideas and tools, etc. being used in education at the global 

level and constantly innovate the pedagogy of the school.  
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(ix) To make efforts to learn from the best practices of other schools, by arranging for 
discussions with Principals of such schools, or through observation visits of teachers to 
other schools.  

(x) The Board has not laid down the structure or format of the annual pedagogical plan as 
the Board respects educational autonomy of every school and expects each school to 
prepare its own unique and innovative annual plan. This plan must be an implementable 
one with realistic timelines that should include administrative inputs and detailed 
pedagogical aspects.  

Pedagogical Practices by Teachers 
The pedagogical practices should be learner centric. Teachers are expected to ensure such an 
atmosphere for students where they feel free to ask questions. They would promote active 
learning among students with a focus on reflections, connecting with the world around them, 
creating and constructing knowledge. The role of a teacher should be that of a facilitator who 
would encourage collaborative learning and development of multiple skills through the 
generous use of resources via diverse approaches for transacting the curriculum.  

Teachers should follow inclusive principles and not label children as ‘slow learners’ or 
‘bright students’, or ‘problem children’. They should instead attend to the individual 
difference of students by diagnosing and modifying their pedagogic planning. As far as 
possible, Arts should be integrated in teaching, especially while teaching the concept which 
students find difficult to understand. 

Competency based Learning:  
To face the challenges of 21st Century, education should be competency based and Principals 
as Pedagogical Leaders must create conducive environment for the development of 
competencies among the students. Competency based Learning focuses on the student’s 
demonstration of desired learning outcomes as central to the learning process. Learning 
outcomes are statements of expected outcomes that the student will be able to do to know, 
understand and/or be able to demonstrate after completion of a process of learning as a result 
of learning the activity. Therefore, the focus is on measuring learning through attainment of 
prescribed learning outcomes. Experiential and active learning are the preferred pedagogies 
for Competency Based Learning as they promote critical thinking, creativity and effective 
study skills among students. Learning Outcomes approach developed by NCERT for classes 
I-X that is enclosed with each subject should be adopted by all the schools and teaching-
learning process may be changed in the light of these outcomes. The schools are expected to 
have well-defined Learning objectives for every grade that are observable and measurable, 
and empower learners to focus on mastery of valuable skills and knowledge. It is expected 
that teachers will provide meaningful and joyful learning experiences to the students by 
adopting variety of innovative pedagogies or instructional activities and go beyond 
textbooks. Schools are expected to track the attainment of Learning Outcomes by each 
learner and ensure that no child is left behind. BSB has also come out with suggestive 
mapping of learning outcomes with NCERT curriculum which can be adopted/ adapted by 
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schools. BSB has also mapped each learning outcome with assessment to enable tracking of 
learning progress and these resources are available at the website of BSB in the form of 
Teachers Energized Resource Material. Schools should also attempt this on their own.  

The Board has developed Learning standard frameworks for all major subjects i.e. Hindi, 
English, Science, Social Science and Mathematics. The learning standard framework (LSF) 
offers a structured conceptual map for integrating the discrete elemens such as learning 
outcomes, content, pedagogies and assessments, into a coherent continum. Its goal is to 
demystify the 'evidence of learning' and engender a common understanding of it in teachers 
and examiners by cataloguing competencies in clear, measurable, and contextualized 
achievement standards. Combining theory and practice, different LSFs detail how the 
learning and assessment need to be conducted in classrooms, these frameworks contain 
detailed guidelines for preparing reliable and valid items along with sample questions and 
marking scheme for assessment. Model question paper designs have also been laid out our 
helping teachers prepare the question paper. 

Lesson/ Unit Plan  
Specific Lesson Plans for the topics are to be prepared by the teachers. These plans may have 
the following parts:  
(i) Specific Learning Outcomes;  
(ii) Pedagogical Strategies;  
(iii) Group activities/experiments/hands-on-learning;  
(iv) Interdisciplinary Linkages and infusion of Life-skills, Values, Gender sensitivity etc.;  
(v) Resources (including ICT);  
(vi) Assessment items for measuring the attainment of the Learning Outcome 
(vii) Feedback and Remedial Teaching Plan. 
(viii) Inclusive Practices 

 
Classroom and School Environment  
School environment should be conducive for holistic development of the students. The 
school should focus on health and hygiene by adopting inclusive practices. As part of the 
policy the school should adopt practices which will promote mental health. In this direction, 
the schools may follow the guidelines issued by the Board on making the school a No-Anger 
Zone or Anger Free Zone. The board has developed school health manuals which are 
available on www.BSBacademic.nic.in. The time table in the school should take care of 
proper rest and the children learn subjects with relaxation. School must also ensure that 
Children avoid the intake of junk food and should ban it around school premises. Intake of 
the healthy foods should be encouraged with activities described in circular issued by BSB.  

The surroundings and daily life activities and situations are the best experiential teachers for 
the students. Teachers must make efforts to draw examples and group activities from daily 
life observations within the classroom/within the school and surroundings, and encourage 
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presentations and reflection by the students once the activity is completed, to develop the 
skills of critical thinking and communication. 

Children learn a lot through peer learning. To promote peer learning, flexible seating 
arrangements may be made available during the classroom transactions. The seating should 
also take care of the needs of the students with disabilities as well. Learning should focus on 
individual differences and promote collaborative learning. The classroom activities must be 
connected to the immediate environment of children. The school should maintain connection 
with the parents and the progress of children should be communicated to the parents, and, if 
needed remedial measures be taken up for improving the learning outcomes. 
 
Creating Cross-Curricular Linkages  
Creating cross-curricular linkages are vital to learning as they help to connect prior 
knowledge with new information. For example, Mathematical data handling and 
interpretation can be effectively applied in geography and science. Children can write better-
framed answers in history, geography and science when they have learnt how to write 
explanations/ short descriptions in a language. Similarly, Life Skills like empathy, problem 
solving and interpersonal communications can be easily integrated with the study of 
literature and other areas. Universal Values, Life Skills and Constitutional Values with 
emphasis on realization of Fundamental Duties may be incorporated depending upon context 
in almost all the subjects. 

Special emphasis on Integrating Arts in education:  
All disciplines being pursued by students at all stages require creative thinking and problem-
solving abilities. Therefore, when Art is integrated with education, it helps the child apply 
art-based enquiry, investigation and exploration, critical thinking and creativity for a deeper 
understanding of the concepts/topics. Secondly, Art Integrated learning is a strong contender 
for experiential learning, as it enables the student to derive meaning and understanding, 
directly from the learning experience. Thirdly, this kind of integration not only makes the 
teaching and learning process joyful, it also has a positive impact on the development of 
certain life skills, such as, communication skills, reflection and enquiry skills, un-
conditioning of the mind leading to higher confidence levels and self-esteem, appreciation 
for aesthetics and creativity, etc. Fourthly, this kind of integration broadens the mind of the 
student, and enables him/her to see the multi-disciplinary links between subjects, topics, and 
real life. Schools are, thus, required to take up the integration of Art with the teaching 
learning process. It must be understood that Art Education and Art Integrated Education may 
be mutually exclusive, but they build upon each other and strengthen each other. Art 
Education is not only relevant for developing creativity and appreciation of art among 
students, but is also necessary for inculcating art-based enquiry skills in the students. Art 
Education is a necessary precursor for the adoption of Art Integrated learning. 
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Art Education and Art Integration:  
The following two-pronged approach is followed:  
(i) Art education continues to be an integral part of the curriculum. The schools may also 

promote and offer Visual and Performing Arts based subjects at the Secondary and 
Senior Secondary level. 

(ii) Art is also integrated with the teaching and learning process of all subjects from classes 
1 to 12, to promote active and experiential learning for “connecting knowledge to life 
outside the school, ensuring that learning shifts away from rote methods and for 
enriching the curriculum, so that it goes beyond textbooks.”  
 

Art Integrated Pedagogy 
While preparing its annual pedagogical plan under the leadership of the principal of the 
school, the school must plan out in detail the Art Education to be imparted at various levels, 
and how that Art can be integrated with classroom learning of various subjects. The focus 
must be on mutually reinforcing Art as a subject and Art as a tool for learning, with efforts 
towards seamless integration. Team teaching (combination of subject teachers and Art 
teachers) would also strengthen the integration.  
For implementing this in classrooms, the subject teacher picks the topic/ concept/idea that 
she wants to teach by integrating Art. The teacher can do this jointly with the Art teacher 
too. Then, the subject teacher collaborates with the Art teacher to align the pedagogy. Next, 
the teacher teaches the topic/concept/idea ensuring active learning and ensuring that both the 
subject and Art are integrated well and there is learning in both areas. Finally, the teacher 
prepares a rubric to assess the student in both the areas – that is, the topic taught and the Art 
used. 
 

21st Century Skills:  
There is an increased awareness among the educators of the need to integrate what are called 
as 21st Century skills in educational systems. There are three key 21stcentury skills; There 
are three keys 21st century skills i.e. Learning Skills, Literacy Skills and Life Skills.  
Learning skills include:  
(i)   Critical Thinking  
(ii)  Creativity  
(iii) Communication  
(iv) Collaboration  

Literacy skills include:  
(i)    Information literacy  
(ii)   Media literacy  
(iii) Technology literacy  
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Life skills include:  
(i)   Flexibility  
(ii)  Leadership  
(iii) Initiative  
(iv) Productivity  
(v)  Self-awareness  
The need of the hour is that schools must focus on enhancing the skills required for a 
successful adult life in 21st Century. It is important that the students are able to think 
scientifically, mathematically or artistically to face the real-life challenges in an information 
and technology driven world and enhance their inherent potential.  

Inclusive Education: 
Inclusive approach in education is a prerequisite for ensuring full participation of all students 
with equal opportunity in all areas without any discrimination. Inclusive attitude in all staff 
and faculty members is crucial for successful inclusive education. Therefore, all the members 
of teaching and non-teaching staff should be sensitized on the issues of inclusive education. 
Students without disabilities should also be sensitized. 

Schools must organize these sensitization programmes with the support of experts from 
respective field of disabilities.  
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SCHEME OF STUDIES 
Class IX and X is a composite Course. Students therefore should offer only those subjects in Class IX which they intend to 
continue in Class X. Subjects can be offered as under: 

  Subjects 

Compulsory 

Subject 1 Language I:   
Hindi - Course A/Course B 

OR  
English Language and Literature 

Subject 2 
Language II:       Any one Language from Group-L other than the Language 

opted as Subject 1 (Language 1) 

Subject 3    Mathematics 

Subject 4   Science 

Subject 5   Social Science 

Optional 

Subject 6 
(Any one 
of the 16 
Skill 
Courses) 

1 Artificial Intelligence 9 Agri – business 

2 Coding 10 Banking & Insurance 

3 Machine learning 11 Retail Management 

4 Mobile Application development 12 
Tourism and Hospitality 
Management 

5 Web Design 13 Journalism 

6 Entrepreneurship Development 14 Electrical and Electronic 

7 Cyber Hygiene 15 Waste Management 

8 Agriculture technology 
16
  

Information Technology 

Subject 7 

  Language III (Group-L) 

  
Any one out of the languages given below (excluding language 1 and 

language 2) : 

1 Assamese 12 Manipuri 23 Gujarati 

2 Bengali 13 Marathi 24 German 

3 Bodo 14 Nepali 25 Russian 

4 Dogri 15 Odia 26 Japanese 

5 
English Language & 
Literature 

16 Punjabi 27 Spanish 

6 Hindi Course A 17 
Sanskrit 
Course A 

28 Arabic 

7 Kannada 18 Santhali 29 French 

8 Kashmiri 19 Sindhi 30  Hindi Course B 

9 Konkani 20 Tamil 31 Sanskrit Course B 
10 Maithili 21 Telugu     

11 Malayalam 22 Urdu     

  OR any one of the following Subjects: 

1 Hindustani Music (Vocal) 3 Painting 

2 Hindustani Music (Melodic Instruments) 4 Home Science 

Subjects of Internal 
Assessment (Assessment at 
school level) 

Subject 8    Art Education 

Subject 9   Health & Physical Education 

Subject 10   Work Experience  

Subject 11  Linguistic Competency of Sanskrit in relation to other languages 
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i. It is expected that all the students would have studied three languages up to class VIII. Those 

students who could not clear the third language in class VIII and have been promoted to class 

IX, shall be examined by the concerned schools at the end of Class IX in the same syllabus and 

textbooks as prescribed for class VIII. Those who are still unable to clear the third language at 

the end of class IX may be given another opportunity in class X. No student shall be eligible to 

appear in the Secondary School Examination of the Board at the end of class X unless she/he 

has passed in the third language. However, CWSN are exempted from the study of third 

language. 

ii. Either Hindi or English must be one of the two languages to be studied in class IX and X.  

iii. Students may offer Language III as seventh Subject (Optional Subject) 

iv. Board is extending several exemptions/concessions to candidates with disabilities as defined in 

the “THE PERSONS WITH DISABILITIES (EQUAL OPPORTUNITIES, PROTECTION OF 

RIGHT AND FULL PARTICIPATION) ACT, 1995 and “THE RIGHTS OF PERSONS WITH 

DISABILITIES ACT 2016”. Exemptions/Concessions extended to Persons with Benchmark 

Disabilities for Class X Examinations conducted by the Board and the Standard Operating 

Procedure for availing these concessions are available in the BSB Examination Bye-Laws. 

v. For Regional Languages, the Board prescribes the textbooks being followed in classes IX and 

X in the respective State Boards where the language is taught. Schools are also advised to bring 

to the notice of BSB the changes, if any, brought out at the commencement of the session by the 

respective State Boards, in the textbooks of the language of their State. Schools are directed to 

strictly follow the textbooks prescribed by BSB in its curriculum. Changes, if any, can be 

adopted only after BSB notifies it. 
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List of Subjects Offered at Secondary Level with their respective Codes: 
Languages (Group-L) 

S.no Code Name Time (hrs.) Theory marks Internal marks Total marks 

1 001 Hindi Course - A 3 80 20 100 

2 002 Sanskrit Course - A 3 80 20 100 

3 003 English Language 
and Literature 

3 80 20 100 

4 004 Assamese 3 80 20 100 

5 005 Bengali 3 80 20 100 

6 006 Bodo 3 80 20 100 

7 007 Dogri 3 80 20 100 

8 008 Gujarati 3 80 20 100 

9 009 Kannada 3 80 20 100 

10 010 Kashmiri 3 80 20 100 

11 011 Konkani 3 80 20 100 

12 012 Maithili 3 80 20 100 

13 013 Malayalam 3 80 20 100 

14 014 Manipuri 3 80 20 100 

15 015 Marathi 3 80 20 100 

16 016 Nepali 3 80 20 100 

17 017 Odia 3 80 20 100 

18 018 Punjabi 3 80 20 100 

19 019 Santhali 3 80 20 100 

20 020 Sindhi 3 80 20 100 

21 021 Tamil 3 80 20 100 

22 022 Telugu 3 80 20 100 

23 023 Urdu 3 80 20 100 

24 024 French 3 80 20 100 

25 025 German 3 80 20 100 

26 026 Russian 3 80 20 100 

27 027 Japanese 3 80 20 100 

28 028 Spanish 3 80 20 100 

29 029 Arabic 3 80 20 100 

30 034 Hindi Course-B 3 80 20 100 

31 035 Sanskrit Course-B 3 80 20 100 
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Other Subjects 

S.no. Code Name Time (hrs.) Theory 
marks 

Internal 
marks Practical Total 

marks 
1 030 Hindustani Music (Vocal) 02 30 20 50 100 

2 031 
Hindustani Music (Melodic 

Instruments) 02 30 20 50 100 

3 032 Painting 02 30 20 50 100 
4 033 Home Science 03 70 - 30 100 

 

*30 Marks for Practical and 20 Marks for Internal Assessment. 

Instructional Time  
Instructional time shall be as per the subjects selected. Schools must ensure that minimum 
number of hours are spent for each subject as specified in the curriculum. The time duration 
for the subjects has been clearly indicated in the syllabus of each subject. However, it is 

Compulsory Subjects 

S.no. Code Name Time 
(hrs.) 

Theory 
marks 

Internal 
marks Total marks 

1 036 Mathematics 03 80 20 100 
2 037 Science 03 80 20 100 
3 038 Social science 03 80 20 100 

Compulsory Skill Courses 

S.no. Code Name 
 Time (hours) Marks distribution 

Theory Practical Theory Practical 
1 039 Artificial Intelligence 01 02 40 60 
2 040 Coding 01 02 40 60 
3 041 Machine Learning 01 02 40 60 
4 042 Mobile Application Development 01 02 40 60 
5 043 Web Design 01 02 40 60 
6 044 Cyber Hygiene 01 02 40 60 
7 045 Entrepreneurship 01 02 40 60 
8 046 Agriculture Technology 01 02 40 60 
9 047 Agri - Business 01 02 40 60 

10 048 Banking and Insurance 01 02 40 60 
11 049 Retail Management 01 02 40 60 
12 050 Tourism and Hospitality Management 01 02 40 60 
13 051 Journalism 01 02 40 60 
14 052 Electrical and Electronics 01 02 40 60 
15 053 Waste Management 01 02 40 60 
16 054 Information Technology 02 01 50 30+20=50* 
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expected that schools will create innovative Timetables (such as, teaching-learning only 2 or 
3 subjects per day etc.) to ensure that the burden of the bag and homework are substantially 
reduced and the classroom transaction are based on experiential processes. Schools may also 
think of introducing bag-less day and same may be incorporated in the time tables. The time 
table must also include the mandatory periods for compulsory areas including Health, 
Physical and Arts Education. 

Medium of Instruction: 
The medium of Instruction in general in all the schools affiliated with the Board shall either 
be Hindi or English. 

Scheme of Assessment   
According to Bhartiya Shiksha Board, the purpose of assessment is:  

 to provide learning opportunities to learner in different contexts 
 to empower the learner to take the responsibility of his learning 
 to prepare the learner to appreciate and learn from failures  
 to take up the challenging tasks and the confidence to handle them 
 to demonstrate the competencies required to solve the real-life problems 
 to apply the knowledge gained through analysis of situations to any untoward circumstances 
 to equip learner with Indian way of holistic understanding of life 

Assessment by BSB will be to promote learning based on understanding instead of just promoting 
to next class. It will not encourage rote memory and attempts will be made to prevent the learners 
from the nexus of Tuitions centres/private coaching centres.  
Assessment will be fourfold in its nature i. e. to assess the learner in all the four developmental 
domains of personality  
(i) Intellectual  
(ii) Aesthetic  
(iii) Social  
(iv) Spiritual 

The Assessment Scheme will have 80% weightage for Board examinations in class X 
and for Annual examinations in class IX in all compulsory/ optional subjects (excluding 
skill subjects and subjects having practical) and 20% weightage would be given to 
internal assessment in compulsory/ optional subjects (excluding skill subjects).  

The Assessment of Skill Subjects will have 40% weightage for Board Examinations and 
60% weightage for Internal Assessment/ Practical Examinations except Information 
Technology. 

Art Education, Health & Physical education, Work Experience and Linguistic 
Competency of Sanskrit in relation to other languages would be assessed internally at 
the school level on a 5-point grading scale (A, B, C, D, E). 
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Students have to pass at least in five Compulsory Subjects mentioned in the Scheme of 
Studies: 

If a student fails in any language taken as subject I and subject II, the same will be 
replaced by the language taken as seventh optional subject provided that he or she has 
passed this language and after replacement either Hindi or English remains as a passed 
language in the first five subjects. 

If a student fails in any one of the three subjects (Math, Science, and Social Science) it 
will be replaced by the skill subject (offered as 6th additional Subject) and the result of 
class X Board Examination will be computed accordingly.   

Students have to secure 33% marks in total in each of the Subject. The assessment of 
students would be competency based. The question papers of the board examinations 
will have more questions requiring students to apply, analyse, evaluate and synthesize 
the acquired knowledge. The question papers of the board will discourage rote learning 
and primarily testing higher order abilities of the students. The board has a segregated 
syllabi for class IX and X. 

A candidate failing in one of the five subjects in Board examination shall be placed in 
compartment category in that subject. 

The Board examinations of Class X will cover the prescribed syllabus of class X. In the 
subjects covered under the scholastic area, the result of the students would be shown in the 
marksheet, both in terms of marks and grading. Grades would be derived from marks. 

 
All the students appearing in Class X examinations will be graded on an eight-point scale as 
given below: 
 

MARKS RANGE GRADE 
91-100 A1 
81-90 A2 
71-80 B1 
61-70 B2 
51-60 C1 
41-50 C2 
33-40 D 

32 and below Essential Repeat 

Assessment Scheme and grading in Class IX will be similar to Class X Board Examination. 
 

Internal Assessment (20 Marks): 
One-time year-end examination will be complimented and supplemented with Internal 
Assessment (IA) that assesses students in diverse manners, at different times and also examines 
a broad range of curriculum objectives. Internal Assessment (IA), in effect plays the dual role 
of providing a complete picture of students’ abilities or progress towards fulfilling the aims of 
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education and informing teachers of students’ progress and thereby supporting classroom 
learning. It also informs the individual learner about his/ her progress over a period of time 
enabling them to develop strategies to improve learning. Internal assessment of each student 
will consist of the following: 

S.no. Name of Assessment Marks 
1 Periodic Assessment 05 

2 Portfolio 05 

3 Assignment/ Notebook 05 

4 
Subject related Activities/ Practical/ Mapwork/ Project/  
and in languages Listening and Speaking  

05 

How to prepare a portfolio?  
It is suggested that the portfolios would include classwork and homework assignments that 
would help evaluate learner’s progress. Besides this, portfolio should be a space for student 
to display his/her exemplary work in the related area. The attention should be to promote 
techniques such as annotation, identification of key words / topics/ themes, summarization 
and organization of ideas and content, photos, presentations, assignments, art integrated 
learning, etc.  

The sample of creative work and evidences that demonstrate process skills or development 
of critical thinking or problem-solving merit inclusion as well. A periodic review of the 
evidences includes in the portfolio would facilitate self-assessment by learners who would 
be more aware of their own learning and be able to identify their strengths and weaknesses.  

The portfolio also provides an opportunity to learners to share and comment on each other’s 
work. Such peer assessment facilitates understanding of criteria of good work to students. It 
is advised that such criteria be developed and made clear to students. Initially this self and 
peer assessment would be a guided endeavor.  

Assessing Portfolios  
Students’ portfolio can be effectively evaluated using a simple scoring rubric. The criteria – 
to be used in determining the quality of a particular student’s portfolio needs to be carefully 
developed and shared with students. They key elements of the particular criteria need to be 
specified as well.  

Suggested are some elements to judge student’s portfolio:  

(i) Organization – Neatness, Creativity and Visual Appeal  
(ii) Completion of guided work focused on specific curricular objectives  
(iii) Evidences of student’s growth  
(iv) Inclusion of all relevant work (Completeness)  

Teachers can include other subject relevant criteria and elements to assess portfolios.  
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A Word of Caution: Portfolios need to be developed in an easy to manage form. They need 
to be meaningful but simple and accessible. Developing them should not be a burden on 
students- both in terms of cost and time. 

Languages provide ample space and the autonomy to subject teachers to develop relevant 
listening and speaking skills. Teachers need to use this opportunity to full advantage and use 
excerpts from relevant suitable literature to develop vocabulary and heighten students’ 
awareness and sensitivity.  

The specified activities in practical work in Science and Mathematics need to be conducted 
in the investigatory spirit in congruence to the aims and objectives of the subject. The focus 
must shift from confirmatory nature of lab experiments to explorations that focus on 
development of science processes. Students need to be encouraged to raise questions, 
generate hypotheses, experiment, innovate and find solutions to questions/ problems 
encountered.  

The discipline of Social Science puts the responsibility on concerned teachers to facilitate 
students to design and execute relevant projects. It is suggested that social science being the 
subject relevant to social context, projects be related to Art and culture and include 
development of Life Skills too. Art is not only about self - expression but is more about 
perceptions and a special way of understanding and responding to work. Exploring into ideas 
and meanings through the works of artists/experts/writers/poets, the students would develop 
imagination and critical awareness.  

Assessments of Subjects of Internal Assessments: 
Assessment of Art Education, Work Experience, Health and Physical Education and 
Linguistic Competency of Sanskrit in relation to other languages may be continuously done 
by collecting information, reflecting on and using that information to review children’s 
progress and to plan future learning experiences. The documented data, after interpretation, 
should be reflected in the Report Card of the children in the form of grades.  
In the existing scheme of assessment, these activities will be graded on a 5- point grading 
scale (A to E) for classes IX-X and will have no descriptive indicators. No up scaling of 
grades will be done.  
The concerned teacher would make an objective assessment of the level of performance/ 
participation demonstrated by a student throughout a year and finally assign grades. 
 

Parameter of Assessment  
While the students are engaged in the core areas like Health and Physical Education, Work 
Experience, Art Education and Linguistic Competency of Sanskrit in relation to other 
languages the process is as important as the product. Hence, the assessment in these areas 
should take account of both aspects. The basis of assessment has been suggested below: 
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Area Product Process 

Health and Physical 
Education 

Overall fitness 
Participation, team- spirit, commitment 

and honest effort. 

Art Education 
Expression, creativity and 

Aesthetic appeal 

Participation, Creative process, material 
use, appreciation, reflection, effort, 

craftsmanship and completion 

Work Experience 
Self-confidence, Self-Reliance, 

Social and Community Service etc 
Participation, team- spirit, commitment 

and honest effort. 
Linguistic Competency 
of Sanskrit in relation 

to other languages 
Ability to communicate 

Reading with proper punctuation, making 
sentences and ability to converse and 

write correctly 

Details of Five-point Grading (Class IX and X) 
Grade  Connotation  

A  Outstanding  
B  Excellent 
C  Very Good  
D  Good 
E  Satisfactory  

 
Suggestions for Teachers 
Teachers should encourage participation of each child in some activity or the others. They 
must ensure that no child is left out from participation in activities organized by the Board 
or at the class/school or at interschool level.  
By carefully examining the behavior / skills / competencies of children in the class on all 
possible occasions, teachers will maintain records of the performance of learners. Schools 
should encourage teachers to work collaboratively with other teachers for facilitating and 
assessing learner’s performance and then finally assigning grades. 
 

Values Education 
Constitutional and universal values should also be encouraged amongst students. Hygiene, 
sanitation, dedication, honesty, truthfulness, kindness, empathy respect for the environment, 
elders and all living things etc. are the values that our students must actively practice. Parents 
may also support schools in cultivating disciplined behavior in their wards. Class teacher will 
grade the students on a Five- point scale (A to E) keeping in view the overall attendance, 
sincerity, values and behavior of the students. Values Education Resource Book and Kit 
developed by BSB may be used for inculcating values in students. 

 

Rules regarding Admission and Examination 
Regarding eligibility for Admission, Eligibility for Examination, Scheme of Examination 
and related information, please see the Examination Bye-Laws of BSB. 

 



36 
 

भाषा: अथŊ एवं ˢŝप  
सामाɊ ̊िʼ  
सामाɊतः  भाषा को भावो ंऔर िवचारो ंकी अिभʩİƅ एवं आदान - Ůदान का माȯम माना जाता है िकȶु भाषा का महȕ 
इससे अिधक है। मुƥतः  भाषा भावो ंकी उदभािवक शİƅ है, िवचारो ंकी जननी है, अनुभूितयो ंका मूल उȖ है। भाषा तकŊ  
और कʙना को जɉ देती है। भाषा के अभाव मŐ मूतŊ पदाथŘ एवं कायŘ की संकेतो ंके माȯम से अिभʩİƅ की जा सकती है, 
जैसे मूक एवं बिधर ʩİƅ करते हœ परȶु भावो ंऔर िवचारो ं की अिभʩİƅ संभव नही ंहœ। भावो ंतथा िवचारो ंका संवधŊन भाषा 
के माȯम से होता है।  
 
भाषा की संरचना की चेतना भारत मŐ Ůाचीन काल से रही है। पािणिन कृत अʼाȯायी ʩाकरण की आज भी सवŊŵेʿ कृित है। 
‘भाषा’ शɨ संˋृत की भाष धातु से बना है िजसका अथŊ है – ‘बोलना’ या ‘कहना’। अथाŊत भाषा वह है िजसे बोला जाए। भाषा 
अनािदकाल से चली आ रही है। भाषा के इितहास के अȯयन से यह पता चलता है िक Ȱिनयो ंएवं Ȱिन-संयोगो ंमŐ धीरे-धीरे 
जैसे-जैसे भाषा आगे बढती है, सरलता आती जाती है।   
 
भाषा वैǒािनक डॉ० भोलानाथ ितवारी के अनुसार – “भाषा के दो आधार हœ। एक मानिसक और दूसरा भौितक। मानिसक 
आधार भाषा की आȏा है तो भौितक आधार उसका शरीर। मानिसक आधार या आȏा से आशय है वे िवचार या भाव िजनकी 
अिभʩİƅ के िलए वƅा भाषा का Ůयोग करता है और भाषा के भौितक आधार के सहारे ŵोता िजनको Ťहण करता है। 
भौितक आधार या शरीर से आशय है – भाषा मŐ Ůयुƅ Ȱिनयाँ (वणŊ, सुर और ˢराघात आिद) जो भावो ंऔर िवचारो ंकी 
वािहका है, िजनका आधार लेकर वƅा अपने िवचारो ंया भावो ंको ʩƅ करता है और िजनका आधार लेकर ŵोता िवचारो ंया 
भावो ंको Ťहण करता है।“ 
 
इस Ůकार भाषा हमारी िवचारशीलता और बुİȠ की कुशाŤता का मूल आधार तो है ही, साथ ही सɼूणŊ रचनातंũ का सार भी 
है। हमारे ǒान, िवचार और िचंतन, दशŊन आिद के उǽषŊ के मूल मŐ भाषा ही है। 
 

भाषा, बोली और िलिप 

हमारे देश मŐ अनेको ंभाषाएँ बोली और समझी जाती हœ। कुछ भाषाएँ वृहद् Ɨेũ मŐ बोली जाती हœ तथा कुछ सीिमत Ɨेũो मŐ 
बोली जाती हœ। भारतीय संिवधान के अनुसार 14 िसतɾर 1949 को िहंदी को भारत संघ की राजभाषा के ŝप मŐ माɊता 
Ůदान की गई।  

िकसी छोटे Ɨेũ मŐ Ůयुƅ की जाने वाली वह भाषा Ůायः  बोली कहलाती है िजसका Ůयोग बोलचाल के िलए िकया जाता है। 
भाषा ʩाकरण सʃत होती है तथा बोिलयो ंके िनयम ʩाकरण शा˓ मŐ नही ंहोते है। 

  भाषा वैǒािनक ̊िʼ से भाषा और बोली मŐ कोई अंतर नही ंहै। उदाहरण के िलए इन वाƐो ंको देİखए –  
िहंदी भाषा - राम का भाई आया है। 

- राम की बहन आई है। 

बारेलीभाषा - राम न भाइस आइंर् įरया। 
 - राम न बोहिनष आई रोई। 

िनमाड़ी भाषा - राम गा उई टे हŐन वे। 
- राम गा बई टे हŐन वे। 

केवल िहंदी भाषा की संरचना मŐ कमŊ के िलंग के अनुसार अलग-अलग िवभİƅ-िच˥ो ं का Ůयोग Šआ है  
(राम का भाई, राम की बहन) जबिक बारेली और िनमाड़ी भाषा मŐ एक ही तरह की िवभİƅ-िच˥ो ंका Ůयोग Šआ है (/राम न 
भाइस, राम न बोहिनष/राम गा उई टे, राम गा बई टे)। इतना ही नही,ं अलग-अलग अवधारणाओ ंके िलए अलग-अलग शɨो ं
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अथवा Ȱिन-समूहो ंका Ůयोग Šआ है। इस तरह ˙ʼ है िक भाषा की यह ʩव˕ा भाषा के Ůȑेक ˑर पर ̊िʼगत होती है, 
चाहे वह अपेƗाकृत एक छोटे भाषा समुदाय मŐ बोली जाती हो। इस ̊िʼ से भाषा और बोली के बीच कोई भेद नही ंहै। कोई भी 
भाषा जो बोली जाती है उसमŐ भी एक सुिनयोिजत ʩव˕ा होती है।  

भाषा और बोली के संदभŊ मŐ एक और आधार पर अंतर िकया जाता है और वह यह िक भाषा की िलिप होती है, वह िलखी जा 
सकती है जबिक बोली की कोई िलिप नही ंहोती। वˑुतः  भाषा का मौİखक ŝप Ůाथिमक है और िलİखत ŝप गौण। िकसी भी 
भाषा को थोड़े से फेरबदल के साथ िकसी भी िलिप मŐ िलखा जा सकता है। उदाहरण के िलए बांƸाभाषा को बांƸा िलिप मŐ 
िलखा जाता है। लेिकन बांƸा मŐ कही गई बात को देवनागरी िलिप मŐ भी िलखा जा सकता है। वह बोलने-सुनने मŐ बांƸा भाषा 
ही लगेगी, केवल िलिप मŐ अंतर आएगा जैसे –  

राम बाड़ी जाबे ना। 
अɊ उदाहरण – 

अंŤेज़ी भाषा (रोमन िलिप) – Pen 
िहंदी भाषा (देवनागरी िलिप) – पेन 

िहंदी भाषा मŐ हम ‘pen’ को ‘पेन’ की तरह िलखते हœ जो माɊ है जबिक इस ‘पेन’ शɨ की Ȱिन ठीक वैसी नही ंहै जैसे अंŤेज़ी 
मŐ है। इतना ही नही,ं हम िकसी अɊ भाषा के शɨो ंके साथ अपनी भाषा के ʩाकरण का Ůयोग करते हœ जैसे – 

English- Colleges/schools 
िहंदी - कॉलेजो/ंˋूलो ं

 
िहंदी भाषा मŐ बŠवचन ŝप बनाने के िनयमो ंको अंŤेज़ी भाषा के शɨो ंपर लागू िकया जाता है जो माɊ हœ। इस तरह से यह 
कहा जा सकता है िक भाषा और बोली मŐ कोई अंतर नही ंहै और भाषाएँ अपनी िलिप का िवकास कर सकती हœ या िफर 
पहले से Ůचिलत िलिप का Ůयोग कर सकती हœ।  एक ही भाषा अलग-अलग िलिपयो ंमŐ िलखी जा सकती है। भाषा के सȽभŊ 
मŐ यह समझ बǄो मŐ भाषा िशƗण को सहेज बनाएगी Ɛंूिक अƛर बǄे की मातृभाषा को बोली कहकर नकार िदया जाता 
है। 
 

भारतीय भाषा शा˓ीय िचंतन और भाषा ˢŝप एवं िशƗण  
भारतीय ̊िʼकोण के अनुसार भाषा का संबंध चेतना के साथ है, यह सीखने के िलए एक उपकरण (tool) से बढ़कर है। समˑ 
सांसįरक ŝपो ंतथा मानव अनुभवो ंको भाषा के Ȫारा ही ʩƅ िकया जाता है। भारतीय दशŊन के अनुसार भाषा के जागितक 
तथा तȇ मीमांसक दोनो ंही पƗ हœ। शɨ Ű˦ है और शɨ संपदा से भाषा बनती  है। भाषा का अथŊ है ʩƅ वाणी अथाŊत 
बोलना या कहना इसका जागितक पƗ है, वही ंवाक् या तो सृिʼ की ŮिŢया या सृिʼ की समानाȶर सृिʼ के दाशŊिनक पƗ को 
भी बताती है। वाक् की यही पįरकʙना भारतीय भाषा दशŊन का आधार है। ʩİƅ की भाषा उसकी सɼूणŊ चेतना या उसके 
सɼूणŊ s  की अिभʩİƅ है। इसे ही शा˓ीय शɨावली मŐ शɨ कहा गया है। भारतीय भाषा दशŊन मŐ भतृŊहįर रिचत वाƐपदीय 
‘Űहमकांड’ का महȇपूणŊ ˕ान है। भाषा को लेकर वाƐपदीयम मŐ उɎोने शɨ को ही Ű˦ माना। भतृŊहįर के अनुसार सूƘ 
वाक् या आंतर – शɨ वैखरी वाक् या सामाɊ भाषा के ŝप मŐ  पįरवितŊत होता है ; सूƘ वाक् अथाŊत शɨ आȏ ŝप ही है 
तथा वही अपने ˢŝप की अिभʩİƅ के िलए शɨ ŝप मे िववितŊत होता है। भतृŊहįर व अɊ भाषा िचंतको ंके काम मŐ  
˛ोटवाद की अवधारणा एक महȇपूणŊ िब̢दु है। ˛ोटवाद के अनुसार Ůयȉ ने शɨ को केवल Ůकािशत एवं Ůकट िकया है 
; उȋɄ नही। यही धारा िनȑवाद कह लाती है िजसके अनुसार शɨ न उȋɄ होता है और न नʼ अिपतु सदा उपİ˕त है, जब 
वह Ůकट ŝप मे न हो, तब भी। अथाŊत् जो बोल नही सकते उनमŐ भी भाषायी चेतना िवȨमान है। भाषा को लेकर यह एक सूƘ 
और अȑंत ʩापक ̊िʼकोण है। भारतीय भाषा िचंतन मŐ ही अिनȑवाद की धारा भी है िजसके अनुसार उǄारण Ůयȉ के Ȫारा 
ही शɨ की उȋिȅ होती है, वह सदैव िवȨमान नही ंहै। वणŊवाद के Ůणेता कुमाįरʟ भǥ और Ůभाकर के अनुसार – अƗर 
Ȱिनयो ंसे शɨ का िनमाŊण होता है और यही अƗर शİƅ शɨ – अथŊ संǒान का मूल आधार है। दरअसल शɨ से ही सवŊ 
जगत है और अƗर अथाŊत वणŊ से शɨ का जɉ होता है दोनो ंधाराएँ भारतीय ̊िʼ से भाषा िवचार करने के िलए दो िवकʙ 
उपलɩ कराती हœ। जब शɨ कŐ ūीय है तो अथŊ भी अलग नही है अिपतु शɨ का “˛ोट” ( सदा उपİ˕त नाद – ये Ȱिन नही ं
है / Ůतीक भी नही ं है ) ही अथŊ है। Ȱिन Ůकट ŝप है, अƗर Ůतीक है वही ं˛ोट (िनरवयव, िनʻम, अनʷर  सदैव रहने 
वाला िकȶु अŮकट) एक आंतįरक नाद है। भािषक अिभʩİƅ और बोध की सामȚŊ िकसी वाƐ मŐ है पद या वणŊ मŐ नही;ं 
और वही शɨ है। अथाŊत पूणŊता का अंत िनिहत भाव ही अथŊ है / भािषक अिभʩİƅ है। यही ंपर हम वणŘ मŐ तोड़ तोड़ कर 
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पढ़ाने से अलग तरीके से भाषा सीखने का संकेत भी मान सकते हœ जबिक अिधकतर हम वणŊ /अƗर Ůतीक को रटने से भाषा 
िसखाने की पȠित का बŠतायात मŐ उपयोग होता Šआ देख सकते हœ। “टॉप टू बॉटाम अŮोच”, िजसे हम नवोɉेषी उपागम के 
अंतगŊत रखते हœ, का संकेत हम Ůाचीन भाषा िचंतन मŐ  देख सकते हœ। 
 
जहाँ वणŊ से अथŊ बोध हो वहाँ “वणŊ”, जहाँ वाƐ से अथŊ बोध से हो वहाँ वाƐ या आधुिनक भाषा िवǒान िजसे ‘टेƜ’ और 
‘िडˋोसŊ’ कहता है वह भी- ये सभी अवधारणाएँ भारतीय “शɨ” की अवधारणा मŐ समा जाएँगी। तो एक तरह से  भारतीय 
भाषायी समझ से पįरिचत होने के िलए शɨ की अवधारणा कŐ ūीय िब̢दु माना जा सकता है साथ ही यह भी समझना होगा िक 
भारतीय भाषा िचंतन मे शɨावली के ˑर पर  गहनता, सूƘता, मानिसक Ůȑय का िनवŊचन (इंटेŮőट) करना एक जिटल व 
बŠआयामी कायŊ है।  
 
शɨ और अथŊ के संबंध को लेकर भारतीय भाषा िचंतन Ůतीित को अथŊ मानता है। भतृŊहįर के अनुसार शɨ अथŊ एक ही आȏा 
के दो ŝप हœ, शɨ के Ůतीक ŝप से िविभɄ वˑुओ ंया पदाथŘ की Ůतीित होती है। अथŊ शɨ से अलग कुछ नही ंहै। एक अɊ 
मत उȋिȅवाद के अनुसार – मानव मन मŐ कई अथŊ होते हœ िजससे शɨ की उȋिȅ होती है अथाŊत् पहले से ही अथŊ िनिहत है, 
वे बाहर से नही ं बनते। अथŊ को लेकर Ţमश: ‘रेफ़ेरेİ̢शयल’ (िजसको इंिगत िकया जा जाए ,जो इंिगत करे का संबंध ), 
‘िवचारवादी’ ( िजस िवचार की बात हो उसी को ), ‘ʩवहारवादी’ (िजस İ˕ित मŐ बोला जाए और उससे जो ŮितिŢया जɉे ) 
िसȠांतो ंसे अलग भारतीय भाषा िचंतन अथŊ को शɨ मे िनिहत ŝप मे देखता है। “Ůतीित” ही अथŊ है बाहरी जगत शɨ का 
िववतŊन माũ है अत शɨ का अंतिनिहत अथŊ ‘Ůतीित Ȫारा ( आंतįरक चेतना मŐ  होने वाली Ůगित से ) ही जाना जा सकता है। 
चेतना िजस ˑर पर होगी वैसा ही अथŊ हमŐ िमलेगा इसिलए बŠत सारे अथŊ िनकलते रहते हœ। वाˑव मŐ सारा Ůयास गहरे व 
वाˑिवक अथŊ तक जाने के िलए करना है। सामािजक ŝप से एक अथŊ न ले पाने, अथŘ की िविवधता हो जाने की घटना को 
एक सम˟ा एक ŝप मŐ देखा जाता है। इस ˑर पर देखŐ तो िकसी एक बात के िविभɄ अथŊ चेतना के िभɄ ˑरो ंके कारण है। 
इसके िलए सीखने वाले को सही या गलत ठहराना भाषा िशƗक का कायŊ नही ंहै अिपतु अंतिनŊिहत, गूढ़तम अथŘ तक पŠँचने 
के िलए सीखने वालो ंको अवसर देना होगा और सबसे पहले िशƗक को Ůचिलत बौİȠक व मानिसक ˑरो ंसे आगे बढ़ते Šए 
अनंत अथŘ तक पŠचने की याũा ˢयं करनी होगी। भौितक व ठोस Ůȑयो ंके साथ ही भाषा और भािषक अिभʩİƅ को 
अमूतŊ, अनंत व लोचशील िवशेषणो ंके साथ समझना होगा। भाषा की समझ अिभधाȏक (˙ʼ अथŊ ) से लेकर संकेितत अथŊ 
और अŮȑƗ अथŊ की Ůतीित तक जाकर ही पूरी होती है। जैिमनी रिचत पूवŊ – मीमांसा अथŊ की ̊िʼ से एक अɊ महȕपूणŊ 
Ťंथ है। यह रचना अथŊ की ̊िʼ से मुƥत: भाषा के संरचनाȏक पƗ को महȇ देती है। इसमŐ भाषा मŐ अथŊ िनमाŊण को ˢयं 
उद्घािटत न मानकर उसके िलए िनिʮत िनयम होने को महȇपूणŊ माना गया है। िशƗण मŐ  वणŊ ǒान, वणŖ Ȫारा पदो का िनमाŊण 
तथा पदो ंके Ȫारा वाƐ के िनमाŊण की ŮिŢया का बोध कराना आवʴक समझा गया है। यिद भाषा का ʩाकरण ˙ʼ है तो 
िकसी भी शɨ का चाहे िकसी भी İ˕ित मŐ Ůयोग हो, अथŊ िनधाŊरण हो सकता है। इस ̊िʼ से ʩाकरण की आंतįरक संरचना 
अित महȇपूणŊ है। इसी को सटीक Ůकार से जानना और समझना भािषक अिभʩİƅ तथा अथŊ िनमाŊण के िलए आवʴक है। 
भारतीय काʩशा˓ की ̊िʼ से देखŐ तो अथŊ के ˕ूल एवं सूƘ दो धरातल हœ। ǒान जहाँ मानिसक धरातल पर ˕ूल अथŊ तक 
पŠँचाता है वही ंशुȠ मािनसक धरातल पर रमणीय काʩाथŊ सूƘ अथŊ का भान होता है।  
 
दरअसल भारतीय िचंतन मे कई धाराएँ और मत हœ। इसकी समृȠ सैȠाİȶक भूिम भाषा के दशŊन से लेकर ʩावहाįरक भािषक 
उपयोग तक फैली Šई है। कही ंभाषा को Ű˦ माना गया है तो अƗर Ůतीक व ʩाकरण का महȇ माना गया है। तȇमीमांसीय 
िववेचन शɨ Ű˦ और इसके िववतŊ की ŮिŢया पर चचाŊ करता है। वाˑिवकता भाषा मŐ और भाषा के Ȫारा है। ‘चेतना पहले 
और वाक् बाद मŐ’ की İ˕ित को इसमŐ नकारा गया है। वाक् और शɨ की कŐ ūीय अवधारणाओ ंको समझने के Ţम मŐ  िनȑवाद, 
अिनȑवाद, ̨ ोटवाद, वणŊवाद सामने आते हœ। भाषा की संरचना और अथŊ िनमाŊण के मूलभूत Ůʲो के साथ ही भाषा और काʩ 
का संबंध भी महȇ का िवषय है। “भाषा ˢयं इतनी सबल है िक भािषक संरचना का अपना Ţम ही आगे चलकर किवता हो 
जाता है “भाषा का ʩापक ŝप  ही काʩ है और सɼूणŊ जगत को ही काʩ माना गया है कुछ भी एक दूसरे से अलग नही है 
काʩ को ही सािहȑ कहा गया है। काʩ / सािहȑ मŐ  रचनाकार की “Ůितभा” (पʴंती) को एक अवधारणा के ŝप मŐ  िवˑृत 
उʟेख िदया गया है वही ंरसानुभूित मŐ ŵोता का आंतįरक सामȚŊ िवशेष ˕ान रखता है। पʴंती की अव˕ा मे शɨ अथŊ 
इतना घुले िमले होते है िक पृथक नही हो सकते और यही से सृजन फूटता है।  हालांिक भारतीय भाषा िचंतन िविवध मतो, 
िसȠांतो  से भरा पड़ा है साथ ही काʩशा˓ीय ̊िʼ मे भी भाषा मे अथŊ Ťहण की ŮिŢया को लेकर बŠत से संकेत िछपे Šये है 
िकȶु इनपर भाषा िशƗण की ̊िʼ से  अȑंत कम काम Šआ है ऐसे मे बŠत ठोस िनʺषŘ की Ůाİɑ नही Šई है। पाठयचयाŊ 
की ̊िʼ से हमे यह भी देखना होगा िक सीखने वालो ंको कŐ ū मे रखते Šए  तथा आधुिनक िसȠांतो के साथ सामंज˟ बनाते Šए  
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हमे भाषा िशƗण कोई भी आधारभूत दˑावेज़ बनाना चािहए। अत: ऊपर की गई चचाŊ के आधार पर हम समŤ ŝप से कुछ 
संकेतो ंको अवʴ आगे की कायŊनीित बनाने मे उपयोग कर सकते है।   
 
पूवŖƅ िचंतन मŐ से कुछ महȇपूणŊ बातŐ उभरकर आती हœ – 

 भाषा बाहरी भौितक घटक या उपकरण न होकर चेतना से संबंिधत है।  
 भाषा रचनावादी तंũ है, िनरवयव व अिवभाǛ व िवˑृत फ़लक वाली अवधारणा है।  
 वाक्  ही भाषा है और भाषा से ही सɼूणŊ संसार है।  
 शɨ भाषा की मूलभूत इकाई है और यही Ű˦ अथाŊत अनʷर और सबका मूल है।  
 सभी अथŊ शɨ मŐ ही अंतिनŊिहत है कुछ भी बाहर नही ंहै अलग नही ंहै।  
 सब कुछ (सभी अथŊ, ǒान) ʩİƅ के अंतस मŐ पहले से मौजूद है।  
 सीखने वाला ˢयं मŐ सƗम व समथŊ है।  
 Ȱिन केवल बाहरी आवरण है, अथŊ का ˛ोट सदा मानव के भीतर िवȨमान है।  
 अथŊ केवल वणŊ या अƗर /Ůतीको ंव Ȱिनयो ंमे िनिहत नही ंहै अिपतु इनसे परे है।  
 भाषा मूल ˢŝप मे अिवभाǛ है अतः  अंशो,ं Ůतीको ंको रटना  समŤ अथŊ तक नही ंपŠँचा सकता है।   
 वाचन ,ŵवण, शुȠ उǄारण, अɷास,अनुभूित व गहन ʩाकरण संरचनाȏक ǒान आवʴक है।  
 आंतįरक ŝप से सीखने की ŮिŢया घिटत होती है संवाद व मनन व अिभʩİƅ इसके महȕपूणŊ घटक माने जा 

सकते हœ।  
 सीखने वाले को उनकी चेतना की अनुभूितयो ंतक पŠचने मŐ सहायता देना िशƗक का कायŊ है। 
 बाहर Ůचिलत अनुभवो ंव अथŘ को ना थोपŐ अिपतु अनुभवो ंका ऐसा उपयोग करŐ  िजससे सीखने वाला अपनी 

अनुभूितयो ंतक पŠँचकर अनंत अथŊ ˢयं उद्घािटत करŐ । 
 िशƗक की िज़ʃेदारी है िक सीखने वाला सािहȑ से गहन अनूभूितपरक संबंध ˕ािपत करे और अपनी Ůितभा को 

पहचाने। 

इस चचाŊ से भाषा-िशƗण के ʩावहाįरक धरातल की िदशा और तˢीर ˙ʼ होती है।  
 

िहंदी भाषा और आकलन  
भाषा एक ʩावहाįरक िवषय है िजसका आकलन करने का उȞेशय यह जानना है िक बǄे भाषा कैसे सीखते हœ, उनकी भाषा-
Ůयोग की Ɨमता का ˑर Ɛा है और उनके भाषा िवकास मŐ िकस Ůकार की सहायता चािहए। आकलन एक बृहद संकʙना 
है जो परीƗा और मूʞांकन से अलग है। आकलन सतत चलाने वाली एक  ŮिŢया है और उसका आकलन करते समय यह 
अवलोकन आवʴक है िक बǄे अलग-अलग संदभŘ मŐ भाषा का िकस तरह Ůयोग करते हœ। भाषा का यह Ůयोग मौİखक भी 
होता है और िलİखत भी। भाषा संरचना, संदभŊ के अनुसार शɨो ंऔर वाƐो ंका चयन, पढ़कर समझने की कुशलता, िलखने 
मŐ िवचारो ंकी अिभʩİƅ का ˑर आिद भाषा आकलन के मुƥ िबंदु हœ। यह भी आवʴक नही ंहै िक भाषा का आकलन सदा 
औपचाįरक ही हो, अनौपचाįरक तरीके भी भाषा आकलन मŐ सहायता करते हœ। अपने आस-पास के पįरवेश मŐ मौजूद भाषा 
(मौİखक और िलİखत ŝप) को ठीक-ठीक समझ लेने की कुशलता का आकलन के िलए ज़ŝरी है िक उसी तरह की सामŤी 
का Ůयोग िकया जाए। आकलन के अनेक तरीके हœ, जैसे –अवलोकन, पįरयोजना  कायŊ, िलİखत परीƗा, मौİखक परीƗा, 
पोटŊफोिलयो, संवाद अदायगी, मंचन, वीिडयोŤाफी आिद।  
 

िहंदी भाषा और सीखने के Ůितफल  
Ůाय: यह िजǒासा रहती है िक िकसी कƗा मŐ बǄो ंसे Ɛा अपेिƗत है और उन अपेƗाओ ंके बारे मŐ, उन अपेƗाओ ंको पूरा 
करने के बारे मŐ िशƗको ंकी Ɛा भूिमका है। रा Ō̓ ीय ˑर पर ऐसे कौन-से मानदंड हœ जो यह समझने मŐ सहायता करŐ गे िक 
बǄो,ं िशƗको ंको ‘Ɛा’ Ůाɑ करना है और ‘कहाँ’ तक पŠँचना है। साथ ही हमारी सीखने-िसखाने की ŮिŢया Ɛा होगी िजससे 
अपेिƗत मानदंडो ंको पूरा िकया जा सके। साथ ही कƗा और िवȨालय मŐ घटने वाले सीखने-िसखाने की ŮिŢया से अंतत: बǄे 
Ɛा सीख रहे हœ। इस बात को ȯान मŐ रखते Šए रा Ō̓ ीय शैिƗक अनुसंधान और ŮिशƗण पįरषद ने Ůारİʁक और उǄतर 
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माȯिमक ˑर पर सीखने के Ůितफल’ का िवकास िकया है। इस दˑावेज़ मŐ यह ˙ʼतः  िलखा गया है िक “˙ʼ ŝप से 
पįरभािषत सीखने के Ůितफल िविभɄ साझेदारो ंकी िज़ʃेदारी तथा उȅरदाियȕो ंको सुिनिʮत करते Šए और िदशा-िनदőश दे 
सकता है तािक िविभɄ पाǬचयाŊ Ɨेũो ंसे अपेƗाओ ंकी पूितŊ हो सके। कƗावार सीखने के Ůितफल ŮिŢया-आधाįरत हœ। ये 
Ůितफल एक Ůकार से जाँच िबंदु (check points) हœ जो गुणाȏक या माũाȏक ŝप से मापे जा सकते हœ। ये Ůितफल बǄे के 
संपूणŊ िवकास के िलए अपेिƗत ‘संपूणŊ सीखने’ के अनुसार बǄो ंकी Ůगित का आकलन करने मŐ मदद करते हœ। संदभŊगत 
संसाधनो ं और सीखने की उपयुƅ ŮिŢयाओ ं के Ȫारा िशƗक एक समावेशी कƗा मŐ िविभɄ Ɨमताओ ं वाले बǄो ं की 
आवʴकताओ ंके Ȫारा वैिवȯपूणŊ अवसरो/ंİ˕ितयो ंका िनमाŊण कर सकते हœ और उɎŐ बǄो ंको उपलɩ करा सकते हœ।” 
(सीखने के Ůितफल, एनसीईआरटी, 2017) ‘सीखने के Ůितफल’ दˑावेज़ मŐ िवषय की ˙ʼ और गहरी समझ, पाǬचयाŊ 
संबंधी अपेƗाएँ, सीखने-िसखाने की Ůˑािवत ŮिŢयाएँ और सीखने के Ůितफल िदए गए हœ। इन सभी का उȞेʴ यह ˙ʼ 
करना है िक िवषय की Ůकृित के अनुŝप ही उसके आकलन की ŮिŢया िनधाŊįरत की जानी चािहए। अपेƗाओ ंको Ůाɑ करने 
के िलए समुिचत ŮिŢयाएँ अपनाने की आवʴकता है। भाषा के संदभŊ मŐ सीखने के Ůितफलो ंमŐ भाषाई कौशलो ंको िकसी एक 
Ţम मŐ रखने, देखने की अपेƗा साथ-साथ चलने वाली ŮिŢया और समŤता मŐ देखा गया है। बाल सािहȑ का Ůयोग, अपनी 
बात को अपनी भाषा मŐ कहने और िलखने की ˢतंũता, Ůʲ पूछने, राय देने, ŮितिŢया देने, िटɔणी करने की ˢतंũता और 
अवसर जुटाने को महȕ िदया गया है। भाषा का आकलन करते समय इस समˑ िबंदुओ ंका ȯान रखा जाना चािहए। िहंदी 
भाषा की पाǬचयाŊ मŐ अनेक ऐसे िचंतन िबंदु हœ िजɎŐ समझना आवʴक है। भाषा िशƗण के संदभŊ मŐ यह समझन भी आवʴक 
है िक बǄे भाषा कैसे सीखते हœ और भाषा सीखने मŐ पįरवेश की Ɛा भूिमका होती है।  
 

भाषा अजŊन एवं भाषा अिधगम  
भाषा मीमांसको ंका मत है िक भाषा हमŐ परंपरा से Ůाɑ होने वाला सांˋृितक वरदान है। अतः  हमŐ अपनी संˋृित से िजतना 
अनुराग होता है, उतना ही अनुराग हमŐ अपनी पहली भाषा से होता है। अपनी भाषा मŐ अपनी संˋृित िनिहत रहती है और 
अपनी पहली भाषा के Ȫारा हम अपने आस-पास के जन से जुड़ी सभी भौितक जानकारी और बौİȠक ŮिŢयाओ ंसे िवकिसत 
Šई समझ आसानी से Ťहण कर सकते है (outline of  linguistic analysis – a book by Blog and traiger)। Ůȑेक 
बालक भाषा अजŊन की Ɨमता और भाषा िनरपेƗ िचंतन की Ɨमता के साथ पैदा होता है। Ůȑेक सामाɊ बालक Ůारंभ मŐ अपने 
पįरवेश से Ůाɑ अनुभवो ंके आधार पर भािषक Ɨमताओ ंका िवकास करता है और ˢतंũ तथा ˢायȅ ŝप मŐ  उनका Ůयोग 
करता है परंतु तीन वषŊ का होते होते Ůȑेक बालक की भाषा अजŊन की Ɨमता इस गित से िवकिसत होती है िक वह अपनी 
Ůथम भाषा की सभी आधारभूत संरचनाओ ंको सीख लेता है, वह भाषा की सभी Ȱिनयो ं(कुछ Ȱिनयो ंऔर अिभʩİƅयो ंको 
छोड़कर) का उǄारण करने लगता है और आस-पास की सभी वˑुओ ंके नामो ंऔर ŮकायŘ की शɨावली का ʩवहार करने 
लगता है। तीन से पाँच वषŘ के बीच मŐ सामाɊतः  सभी बǄे अपनी-अपनी Ůथम भाषा का सामाɊ सामािजक ʩवहार ही नही ं
सीख लेते अिपतु वे अपना सारा िचंतन भाषा के माȯम से करने लगते हœ। एक महȕपूणŊ तȚ है िक सामाɊतः  सभी बǄे 
िवȨालय मŐ  Ůवेश करने से पूवŊ ही भाषा ʩवहार के दोनो ंŝपो ंका (ŵवण - बोधन और वािचक - अिभʩİƅ ) का पयाŊɑ 
अनुभव Ůाɑ कर चुके होते हœ। इसी संदभŊ मŐ यह समझना आवʴक है िक भाषा अजŊन और अिधगम दो िभɄ संकʙनाएँ हœ। 
भाषा का अजŊन ˢतः  ˛ूतŊ होता है, उसमŐ बǄा वातावरण से ही भाषा को सहज ŝप से अिजŊत कर लेता है जबिक भाषा 
अिधगम सािभŮाय और सायास होता है। इसीिलए सामाɊतः  यह माना जाता है िक Ůथम भाषा का अजŊन होता है और िȪतीय 
भाषा का अिधगम। हालांिक कुछ िवȪानो ंका यह मानना है िक अगर कƗा मŐ भाषा सीखने का ऐसा भािषक वातावरण िनिमŊत 
िकया जाए िक बǄे उस वातावरण से भाषा सहज ही अिजŊत कर लŐ तो ऐसी İ˕ित मे िȪतीय भाषा का अजŊन भी संभव है। 
िनʺषŊ ŝप मŐ यह कहा जा सकता है िक पहली भाषा अजŊन व अिधगम का भिवˈ मŐ सीखी जाने वाली अɊ भाषाओ ंव िवषयो ं
को सीखने से गहरा संबंध है। साथ ही िहंदी सभी के िलए पहली भाषा नही ंहै, Ɛोिंक Ɨेũीय भाषाओ ंकी िविवधता भी है। अत: 
िहंदी िशƗण को अजŊन और अिधगम दोनो ं̊िʼयो ंकी बारीकी से देखना होगा।  

Ůाय: िवȨाथŎ की Ůथम भाषा को माȯम भाषा के ŝप मŐ ˕ान िदया जाता है। यहाँ यह समझना आवʴक होगा िक बǄे की 
Ůथम भाषा या मातृभाषा मŐ उसकी समˑ अवधारणानाएँ बनती हœ और बǄे उसी भाषा मŐ सहज अनुभूत करते हœ। यह भाषा 
िवȨालयो ंमŐ िशƗण और िशƗणेतर समˑ ʩवहार का माȯम होती है साथ ही उǄ Ůाथिमक और माȯिमक ˑ र की कƗाओ ं
मŐ िवȨािथŊयो ंको माȯम भाषा से िभɄ एक या एकािधक भाषाएँ िसखाई जाती हœ। ये भाषाएँ माȯम भाषाओ ंके ŝप मŐ सामाɊतः  
Ůतुƅ नही ंहोती।ं अतः  उɎŐ सामािजक और वैǒािनक िवषयो ंके समान एक िवषय के ŝप मŐ पढ़ाया जाता है। इसिलए इɎŐ 
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िवषय-भाषा भी कहा जाता है।  िहंदी (मातृभाषा)  पाǬचयाŊ  को समझने के िलए भाषा के ŮकायŘ से  पįरिचत होते Šए यह 
जानना ज़ŝरी है यह कला, िवषय व माȯम तीनो ंहै।   

मातृभाषा के महȇ पर चचाŊ करते Šए यूनेˋो (UNESCO)  Ȫारा आयोिजत संगोʿी मŐ भाग लेने वाले िवȪान इस तȚ पर 
एकमत थे िक मातृभाषा आज भी ʩİƅ के िलए अपने समाज और संˋृित के भीतर अपने ˕ान ढँूढ़ने और पाने का मुƥ 
साधन है और साथ ही वह उसके बौİȠक ʩापार का आधार भी है। इस ̊िʼकोण के आधार पर यह कहा सकता है िक 
मातृभाषा कोई अमूतŊ संकʙना नही ंअिपतु वह एक सामािजक यथाथŊ है। िजसका िनिहत अथŊ है िक िशƗण के ̊िʼकोण से 
पहली भाषा माũ िशƗण हेतु एक िवषय नही ंहै अिपतु यह तो ˢयं मŐ सीखने का आधार भी है और अपने मूल ŝप मŐ एक कला 
( कौशल ) है।  

भारत की बŠभािषक İ˕ित और िहंदी   
भारतीय समाज एक बŠभािषक समाज है जहाँ Ůाचीन काल से ही बŠत सारी भाषाओ ंका Ůयोग होता रहा है। भारत के भाषा 
पįरवार इसी को इंिगत करते हœ। बŠभािषकता भारतीय पįरवेश का एक सवŊʩापक तȇ है जो देश के जीवन को Ůभािवत 
करता है। भारत जैसे सांˋृितक और भाषाई िविवधता वाले देश मŐ भाषा िशƗण- अिधगम की İ˕ित जिटल हो जाती है जहां 
एक या एक से अिधक भाषा पįरवारो ंसे सɾȠ s तंũ भाषाएँ संबंधो ंका संİʶʼ , जिटल जाल तैयार करती हœ। यहाँ लघु समाजो ं
की अİ˝ता का अनुरƗण बृहद रा Ō̓ ीय छिव से हमेशा ȪंȪ बना रहता है। भारतीय संिवधान की आठवी ंअनुसूची मŐ सूचीबȠ 
Ůमुख भाषाओ ंको कुछ िवशेषािधकार Ůाɑ हœ जो अɊ भाषाओ ंको नही ंहै। ऐसी İ˕ित मŐ कब, कहाँ, कौन सी भाषा पढ़ाई 
जाए और कैसे पढ़ाई जाए, यह Ůʲ अȑंत महȇपूणŊ हो जाता है।  

िहंदी ( खड़ी बोली िहंदी ) की िविशʼता और पहली भाषा के ŝप मŐ उसकी महȅा इस बात से भी Ůमािणत होती Šई देख सकते 
हœ िक एक बड़े भूखंड - िहंदी Ɨेũ ( िदʟी, उȅरŮदेश, िबहार, उȅराँचल, हįरयाणा इȑािद ) मŐ Ůयोग मŐ होने के बावजूद यह 
िकसी Ɨेũ िवशेष की मातृभाषा नही ंहै लेिकन इन Ɨेũो ंमŐ बोली जाने वाली बोिलयो ंसे यह इतनी िनकट है िक यहाँ के िनवासी 
िबना िकसी िवशेष तैयारी या अिधगम के अनायास ही िहंदी को बोल, सुन तथा समझ पाते हœ, साथ ही भाव अिभʩİƅ कर पाते 
हœ और मातृभाषा के ŝप मŐ ˢीकार कर पाते है। अथाŊत सावŊदेिशकता िहंदी की सहजात Ůकृित है। यह उसकी असाधारण 
िवशेषता है िक वह अपने वतŊमान ŝप मŐ िकसी Ɨेũ िवशेष की बोली नही ंहै। उसका उȥव और िवकास इसी ŝप मŐ Šआ है। 
िहंदी का, िवराट Ɨेũ इस बात से भी उभर कर आता है। भाषा वैǒािनको ंने िहंदी भाषा Ɨेũ के अंतगŊत पाँच उप-भाषाओ ंऔर 
Ůȑेक उपभाषा के अंतगŊत अनेक भाषाओ ं(बोिलयो)ं का उʟेख िकया है। अपनी सावŊदेिशकता के कारण िहंदी अपने उȥव 
और िवकास की ŮिŢया मŐ िहंदी भाषी Ɨेũो ंकी सीमाएँ पार करके अİखल भारतीय ˑर पर संपकŊ  भाषा के ŝप मŐ ʩवşत 
होने लगी।  
 

भाषा के ŮकायŊ  
भाषा समाज और ʩİƅ के िलए शİƅ का एक अƗय ŷोत है। वह एक ओर सामािजक सं˕ा (institution) के िनवाŊह का 
सवाŊिधक महȕपूणŊ उपकरण है तो दूसरी तरफ ʩİƅȕ-िनमाŊण का सवाŊिधक साथŊक साधन। वह एक ओर ʩİƅ की अपनी 
अİ˝ता तलाशने ओर पहचानने मŐ सहायक है तो दूसरी ओर उसके समािजकीकरण का माȯम। एक ˑर पर वह संŮेषण 
संभावना की ŮतीकबȠ ʩव˕ा है तो दूसरे ˑर पर कʙनाȏक जीवन की सजŊनाȏक सʁावना। इसी Ůकार हम यह भी 
कह सकते हœ िक भाषा एक ओर संवेदनाȏक बोध (अनुभव जɊ बोध) का उपकरण है अथाŊत ǒान को अनुभव िसȠ करने मŐ 
सहायक है तो दूसरी ओर वह बोधाȏक संवेदना 
(बोधजɊ अनुभूित) का साधन अथाŊत अनुभूितयो ंएवं संवेदनाओ को बोध के ˑर पर Ťहण करने का माȯम भी है। मातृभाषा 
के ŝप मŐ भाषा िशƗा का Ɨेũ इन सभी के ŮकायŘ के सȽभŊ मŐ भाषा को साधने का Ɨेũ है।  
 

िशƗण पįरवेश व ̊िʼकोण   
मातृभाषा िशƗण को समझने के िलए उसके अिधगम के दो पįरवेश औपचाįरक व अनौपचाįरक पर ̊िʼ डालना आवʴक है। 
अनौपचाįरक िशƗा ˢम संवेȨ होती है। बालक अपने दैिनक जीवन मŐ जो कुछ सीखता है वह उसके अनुभव व् अनुभूित के 
सीधे सɼकŊ  मŐ होता है और ज़ŝरत पर आधाįरत यह िशƗा ˢतȸ एवं  Ůाकृितक ŝप से हो जाती है। िकȶु हम वतŊमान मŐ 
औपचाįरक ढाँचे के संदभŊ मŐ िशƗा की चचाŊ कर रहे हœ। िशƗण मŐ औपचाįरक सȽभŘ पर बल देने के कारण बालक के अपने 
अनुभव तथा संवेदना के आधार पर िनिमŊत भािषक संसार की न केवल उपेƗा की जाने लगती है वरन उसे मानक ǉुत व 
अŮासंिगक कहकर उसका अवमूʞन  भी िकया जाता है। इस सȽभŊ मŐ िशƗा की ̊िʼ िनदőशाȏक (prescriptive) हो जाती 



42 
 

है। एक अɊ ̊िʼ से मातृभाषा िशƗण का "िववरणाȏक  ̊िʼकोण" भाषा को भाषा एवं उसके Ůयोगो ंके सȽभŊ मŐ पढ़ाने का 
समथŊक है। इस ̊िʼकोण के अनुसार मातृभािषयो ंके भाषा ʩवहार के पीछे एक आचरणगत ʩव˕ा काम करती है इस 
ʩव˕ा की पुिʼ ही भाषा - िशƗण है। 

उपयुŊƅ दोनो ंही तरीको ं(िनदőशाȏक, िववरणाȏक) की Ůमुख सीमा यह है िक यह िशƗाथŎ के अनुभव संसार के सजŊनाȏक 
पƗ पर ȯान कŐ िūत न कर भाषा को उसके ʩावहाįरक पƗ के साथ जोड़कर पढ़ाने का अनुमोदन करती है। दरअसल ये 
दोनो ंही तरीके भाषा को अनुभव एवं अनुभूित के धरातल पर Ťहण न करने के कारण िशƗण को संवेदनाȏक बनाने मŐ असमथŊ 
हœ। यही नही,ं ये बालक की वैयİƅक आवʴकताओ,ं िजǒासाȏक और कʙनाȏक वृिȅयो ंकी उपेƗा करते हœ। इस Ůकार 
औपचाįरक वातावरण मŐ िशƗा िजस भािषक उपकरण की अपेƗा रखती है उसके Ůित भी यह मातृभाषा िशƗण को न तो Ůवृȅ 
करता है और न उȖािहत। रा Ō̓ ीय पाǬचयाŊ ŝपरेखा, 2005 के अनुसार “कƗा मŐ िशƗक व िवȨाथŎ की अंत:िŢया 
िववेचनाȏक होती है Ɛोिंक उसमŐ यह पįरभािषत करने की ताकत होती है िक िकसका ǒान ˋूल सɾɀी ǒान का िहˣा 
बनेगा और िकसकी आवाज़ उसे आकार देगी। िशƗाथŎ केवल ऐसे छोटे बǄे नही ंहोते िजनके िलए वयˋो ंको कुछ हल ढँूढने 
होते हœ। वे अपनी पįरİ˕ित व जŝरतो ंके सूƘ पयŊवेƗक होते है तथा उɎŐ अपनी िशƗा व भावी अवसरो ंसे संबिधत सम˟ायो ं
के हल की ŮिŢया तथा िवमशŊ मŐ भाग लेना चािहए।”  

बǄे का अनुभव जगत और भाषा िशƗण  
भाषा के अवबोधन का Ůाथिमक अनुभवो ंके साथ गहरा संबंध है। सामाɊतः  भाषा िशƗण के जो तरीके कƗा मŐ Ůयोग िकए 
जाते हœ उनमŐ सीखने की शुŜआत बǄे के Ůारİʁक अनुभवो ंको नकार कर होती है जबिक अपेिƗत यह है िक बǄे िजन 
Ůाथिमक अनुभवो ंको साथ लेकर आते हœ उन अनुभवो ंको ̀ ू ली दुिनया मŐ िवˑार िमले। िŰटन (2008) मानते हœ िक “ Ůाथिमक 
अनुभवो ंको िशƗा की अड़चन की तरह न देखकर िशƗणशा˓ीय ŷोत के ŝप मŐ देखना चािहए। वैयİƅक अनुभव से ʩापक 
समझ तक की याũा मानिसक है। भाषा मŐ वह शİƅ होती है िक वह अनुभव को सैȠाİȶक ŝप से िभɄ िकए जा सकने वाले 
तȇो ंमŐ िवʶेिषत कर सके। यही कारण है िक ʩİƅ अपने अनुभवो ंको अɊो ंके अनुभवो ंके साथ साझा तथा संगिठत कर 
पाता है। इसीिलए बǄो ंके भाषाई िवकास मŐ सहायता देने का साथŊक अथŊ उसके हाथ मŐ उपयुƅ औज़ार थमाना है और वह 
औज़ार है अनुभव को भाषा मŐ कोड करना। भाषा की जड़Ő Ůाथिमक अनुभवो ंसे ही पनपनी चािहएँ।  

रा Ō̓ ीय पाǬचयाŊ ŝपरेखा, 2005 यह सुझाती है िक “ हमŐ यह मानना होगा िक यिद जगह, समय और आज़ादी दी जाए तो बǄे 
बड़ो ंȪारा सौपंी गई सूचना सामŤी से जुड़कर और जूझकर नए ǒान का सृजन करते हœ। सजŊना और पहल को िवकिसत करने 
के िलए ज़ŝरी है िक हम बǄो ंको सीखने की ŮिŢया मŐ पूरा भागीदार मानŐ और बनाएँ, उɎŐ ǒान की िनधाŊįरत खूराक का 
Ťाहक मानना छोड़ दŐ।“  इससे  ˙ʼ है िक सीखने वाले मŐ यह भाव और समझ  होनी चािहए िक उनके अनुभव व उनकी 
अनुभूितयाँ भी महȇपूणŊ हœ। इसी कारण बǄो ंमŐ मानिसक योƶता िवकिसत करने हेतु अवसरो ंका होना ही पाǬचयाŊ का 
ȯेय है।  

इसी से मातृभाषा िशƗण का सजŊनाȏक ̊िʼकोण जुड़ा Šआ है। इसके (सजŊनाȏक ̊िʼकोण) अनुसार भाषा को िशƗाथŎ 
कŐ िūत कर पढ़ाने का समथŊक है। इसके अनुसार मातृभाषा िशƗण का उȞेʴ ना तो िवषय कŐ िūत होता है और ना ही उसका 
लƙ होता है भाषा कौशल का िवकास। मातृभाषा िशƗण िशƗाथŎ के वाˑिवक अनुभव को भाषा के माȯम से Ůभािवत करते 
Šए उसका समाजीकरण करता है। अतः  आवʴकता केवल भाषा के माȯम से बालक के बौİȠक िवकास करने की नही ंहोती 
अिपतु सामािजक एवं भावनाȏक ˑर पर उसके ʩİ̋ȅव को िवकिसत करने की भी होती है। (भाषा िशƗण - डॉ . रवीȾनाथ 
ŵीवाˑव) 

िवȨालय मŐ भाषा-िशƗण की İ˕ित : िसȠाȶ और ʩवहार 
िकसी भी समाज के िलए उसकी भाषा एवं संˋृित के मुȞे अȑंत महȇपूणŊ और संवेदनशील होते हœ जो उसकी अİ˝ता से 
जुड़े होते है। यह भी सवŊमाɊ है िक ʩİƅ के ʩİƅȕ का िवकास भी उसकी अपनी भाषा के माȯम से ही संभव है िकȶु 
ˢतंũता के बाद से ही रा Ō̓ भाषा के मुȞे को लेकर िजस तरह से Ɨेũीय िहतो ंऔर Ɨुū ˢाथŘ को लेकर ȪंȪ की İ˕ित बनी रही 
है िजसके कारण हमेशा अँŤेजी को उसका लाभ Ůाɑ होता रहा है। इसका पįरणाम यह Šआ िक एक िवदेशी भाषा का वचŊˢ 
सतत बढ़ता चला गया और वह हमारी अपनी भाषाओ ंसे अिधक हावी होती चली गई। 

िũभाषा सूũ भारत की भाषा İ˕ित की चुनौितयो ंऔर अवसरो ंको संबोिधत करने का एक Ůयास था। इस सूũ के िŢयाɋयन 
संबंधी अनेकानेक सुझाव समय-समय पर आए िकȶु इस नीित का सही ढंग से िŢयाɋयन आज तक नही ंहो पाया है। इसके 
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अनेक कारण रहे हœ। वतŊमान समय मे िवȨालयो ंमे िहंदी दोहरे ŝप मे पढ़ी और पढ़ाई जाती है कुछ िवȨालय िहंदी को एक 
भाषा के ŝप मे पढ़ाते हœ और कुछ एक िवषय के ŝप मे पढ़ा रहे हœ। िहंदी िकस ŝप मे पढ़ाई जाएगी इसका िनणŊय िवȨालय 
ही लेते है िशƗाथŎ िवȨालयो ंमे इस िनणŊय को मानने के िलए बाȯ ही है। उदाहरणˢŝप यिद िकसी िवȨालय मे िहंदी िवषय 
के ŝप मे पढ़ाई जाती है तो िहंदी अȯयन करने वाले िवȨाथŎ को इसे इसी ŝप मŐ ˢीकार करना पड़ता है दूसरी तरफ यिद 
िहंदी को भाषा के ŝप मŐ  पढ़ाया जाता है तो िहंदी भाषी िवȨाथŎ को उसे इसी ŝप मे ˢीकार करना पड़ता है। आदशŊ ŝप मŐ 
तो िवȨाथŎ के पास यह िवकʙ उपलɩ होना चािहए िक वह इǅानुसार िहंदी को िवषय या भाषा के ŝप मे पढ़ सके िकȶु 
िवȨालय संसाधनो की कमी या सामािजक मांग के अनुसार एक िनिʮत िवकʙ ŝप ही उपलɩ कराता है और िशƗाथŎ को 
उसी का अȯयन करना पड़ता है। दरअसल भाषा िशƗण का ˢŝप Ɛा हो उसका ˙ʼ और बŠिवकʙी ŝप तय नही हो 
पाया Ɛोिक उȅर व दिƗण भारतीय भाषाओ ंके मȯ राजनीितक िववाद रहा है। भाषा की ˢीकायŊता को लेकर िũभाषा सूũ 
ने सैȠांितक Ůगित तो की िकȶु वह कभी भी ʩावहाįरक धरातल पर नही ंआ सका। जबतक भाषा को राजनीितक लाभ, सȅा 
Ůाİɑ और  शİƅ – संघषŊ के साधन के ŝप मे Ůयोग िकया जाएगा तब तक ˋूल ˑर पर भाषा िशƗण  मे कई ˢाथŊ और 
सीिमत ̊िʼकोण रहŐगे।  इसी का एक Ůकटीकरण भाषा और बोली िववाद के ŝप मे भी िदखता है। भाषा वैǒािनको ंकी ̊िʼ 
मे भाषा और बोली मे वˑुत कोई अंतर नही है कोई भी भाषा कभी भी बोली का ŝप ले सकती है और कोई बोली भाषा के 
ŝप मे कभी भी पįरिणत हो जाती है शİƅ-संबंधो के कारण ही कोई भाषा औपचाįरक ŝप से महȕपूणŊ या गौण हो जाती है।  
संिवधान जहाँ  िविभɄ भाषाओ ंकी ˢीकायŊ वृिȅ के माȯम से िविवधता मŐ  समरसता और सौहादŊ  के मूʞो ंको लाने पर ज़ोर 
देता है वही ंराजभाषा और रा Ō̓ भाषा पर उȅर व दिƗण भारतीय धड़ो ंमे िववाद होता आया है िजसका राजनीितकरण भाषा को 
लेकर िशƗण मे संतुिलत उपागम तक नही पŠँचने देता। जैसा िक िũभाषा सूũ मŐ कहा गया: 
 ˋूल मŐ पहली भाषा जो पढ़ाई जाए वह मातृभाषा हो या Ɨेũीय भाषा 
 िȪतीय भाषा  

- िहंदी भाषी राǛो ंमŐ िȪतीय भाषा कोई भी अɊ आधुिनक भाषा हो या अंŤेज़ी, और 
- गैर िहंदी  भाषी राǛो ंमŐ िȪतीय भाषा  िहंदी या अंŤेज़ी होगी। 

 तृतीय भाषा 
- िहंदी भाषी राǛो ंमŐ तृतीय भाषा अंŤेज़ी होगी या एक आधुिनक भारतीय भाषा,  

जो िȪतीय भाषा के ŝप मŐ न पढ़ी जा रही हो। 
- गैर िहंदी भाषी राǛो ंमŐ तीसरी भाषा अंŤेज़ी होगी या आधुिनक भारतीय भाषा जो िȪतीय भाषा के ŝप मŐ न 

पढ़ी जा रही हो (भारतीय भाषाओ ंका िशƗण – आधार- पũ, पृʿ 13) 

िũभाषा सूũ से ˙ʼ है िक इसमŐ 1) शा˓ीय भाषाएँ जैसे संˋृत, तिमल, तेलुगु, 2) रा Ō̓ ीय भाषाएँ; 3) आधुिनक यूरोपीय भाषाएँ 
हœ। इन तीनो ंŵेिणयो ंमŐ िकɎी ंतीन भाषाओ ंको पढ़ाने का Ůˑाव है। संˑुित यह भी है िक िहंदी भाषी राǛो ंमŐ दिƗण की कोई 
भाषा पढ़ाई जानी चािहए। िũभाषा सूũ संिवधान मŐ नही ंहै। सन् 1956 मŐ अİखल भारतीय िशƗा पįरषद् ने इसे मूल ŝप मŐ 
अपनी संˑुित के ŝप मŐ मुƥमंिũयो ंके सʃेलन मŐ रखा था और मुƥमंिũयो ंने इसका अनुमोदन भी कर िदया था। 1968 की 
रा Ō̓ ीय िशƗा नीित मŐ इसका समथŊन िकया गया था और सन् 1968 मŐ ही पुन: अनुमोिदत कर िदया गया था। सन् 1992 मŐ संसद 
ने इसके कायाŊɋयन की संˑुित कर दी थी। 

इससे पूवŊ 1963 मŐ राजभाषा अिधिनयम मŐ यह िनणŊय िलया गया था िक जब तक सभी राǛ िलİखत ŝप मŐ अँŤेजी हटाने के 
िलए ˢीकृित न दŐ , तब तक िहंदी तथा अँŤेजी मŐ काम- काज होता रहेगा। इस िदशा मŐ 1976 का राजभाषा अिधिनयम मील 
का पȈर सािबत Šआ िजससे िहंदी की İ˕ित कुछ बेहतर Šई। िũभाषा सूũ की संˑुित राǛो ंके िलए बाȯतामूलक नही ंथी 
Ɛोिंक िशƗा राǛो ंका िवषय है। सन् 2000 मŐ यह देखा गया िक कुछ राǛो ंमŐ िहंदी और अंŤेजी के अितįरƅ इǅानुसार 
संˋृत, अरबी, ůŐ च, तथा पुतŊगाली भी पढ़ाई जाती है।  

उपयुŊƅ चचाŊ के आधार पर हमारे सȽभŊ मŐ मातृभाषा (िहंदी) िशƗण से जुड़ी िनɻ माɊताएँ उभरकर  
आती हœ -  
 मातृभाषा िशƗण का केȾक (locus) िशƗाथŎ और उसका अनुभव जगत है। 
 अनुभव जगत के िवˑार और िवकास के साथ ही मातृभाषा की Ɨमता का िवˑार और िविभɄ कौशलो ंका िवकास 

ˢाभािवक ŮिŢया के ŝप मŐ संभव है।  
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 मातृभाषा के ̀ ू ली औपचाįरक िशƗण के साथ-साथ अनौपचाįरक ˑ र पर वैयİƅक और सामािजक सȽभŘ मŐ भी उसका  
िशƗण चलता रहता है अतः  औपचाįरक िशƗण से Ůाɑ अनुभव को िशƗाथŎ के वैयİƅक और सामािजक संदभŘ मŐ Ůाɑ 
अनुभव को िवकिसत करने मŐ सहायक होना चािहए ना िक उसका िवरोधी।  

 मातृभाषा िशƗण के औपचाįरक सȽभŊ को भाषा के माũ ǒान ŝप तक सीिमत नही कर देना चािहए अिपतु भाषा के शİƅ 
ŝप तक उसका Ůसार करना अपेिƗत है।  

 मातृभाषा एक जीिवत भाषा है न िक मृत भाषा। उसका िशƗण भी ऐसे ही होना चािहए जीवंतता के साथ। 
 िविभɄ पįरİ˕ितयो ंमŐ उपयुƅ भाषा शैली के ŝप मŐ ˢीकार करते Šए भाषाभेद की यथाथŊता को मातृभाषा िशƗण मŐ 

ˢीकार करना चािहए और उसे Ůयुİƅ (register) या सीिमत कोड (restricted कोड) के ʩावहाįरक Ůयोग के ŝप मŐ 
पढ़ाना चािहए।  

 मातृभाषा िशƗण के सािहȑ को समझने और अनुभव करने की दƗता पैदा करनी चािहए। इस दƗता का आधार भािषक 
होना चािहए अतः  उसे सािहȑ मŐ भाषा "सािहȑक भाषा" और  "सािहȑपरक भाषा" का अंतर भी सामने रखना चािहए। 

 मातृभाषा िशƗण हेतु िदशा िनदőश 
 अगर हम भाषा िशƗण का कोई कायŊŢम शुŝ करते हœ तो यह महȕपूणŊ है िक बǄे की सहज भाषाई Ɨमता को पहचाने 

और याद रखŐ िक भाषाएँ सामािजक सांˋृितक ŝप से बनती हœ और हमारे दैनंिदन ʩवहार  से बदलती रहती है। (रा Ō̓ ीय 
पाǬचयाŊ की ŝपरेखा, 2005)   

 घरेलू भाषाओ ंअथाŊत बǄे के िनकटतम पįरवेश से सीखी गई भाषाओ ंसे जोड़कर ही भाषा िशƗण करना चािहए।  
 िहंदी भाषी Ɨेũो ंमŐ अȯापन करने वाले िहंदी िशƗको ंसे ये अपेिƗत है िक वे िशƗािथŊयो ंसे िहंदी मŐ ही बात करŐ  िजससे 

कƗा मे िहंदी के वातावरण का सृजन करŐ । 
 भाषा िनजी / ʩİƅगत भावनाओ ंसे जोड़ने वाला माȯम है। इस Ůकार हर अिधगम कताŊ की बातो ं/ जवाबो ंमŐ / ʩाƥाओ ं

मŐ िभɄता ˢाभािवक है। अतः  भाषा िशƗण मŐ िविवधताओ ंको समेटने की लोचशीलता अवʴ होनी चािहए। एक से अिधक 
वाˑिवकताओ ंको समझने के िलए लचीलापन होना  चािहए। 

 भाषा का बǄे के वातावरण मŐ िबखराव – िŮंट के ŝप मŐ, बोलचाल / बातचीत के ŝप मŐ अवʴ ही होना चािहए।  
 भाषा माũ कौशलो ंऔर उनके Ȫारा भाषा – उȋादन का िवषय नही ंहै अिपतु यह अजŊन और उससे नवीन सृजन की कला 

है। अतः  भाषा िशƗण को यांिũकता (औपचाįरकता से याद करना, िलखकर िदखाना) से बचाना चािहए। 
 भाव, िवचार, अनुभूित, तकŊ , कʙना के साथ भाषा का अटूट संबंध है। भाषा से ही इनका उūेक होता है।  

(ऑˋर वाइड) भाषा - अजŊन  Ůाकृितक ŝप से िविभɄ इİȾयो ंके उपयोग Ȫारा होना चािहए।  
 भाषा की कƗा जीवंत (बातचीत, अिभनय इȑािद िŢयायो ंसे पूणŊ) होनी चािहए। 
 भाषा-Ɨण एक सतत रचनाȏक, िनमाŊणाȏक ŮिŢया की तरह होना चािहए।  
 सटीक भाषा उपयोग एक अव˕ा है यह भाषा सीखने का पयाŊय नही ंहो सकता है।  
 भाषा िशƗण की पूणŊता के िलए सीखने वाले छाũ / बǄे को िशƗण ŮिŢया मŐ उसका सहभागी बनाना चािहए। उसकी 

भाषा सीखने की िजʃेदारी उसकी होनी चािहए। पįरवार व अȯापक इस ŮिŢया मŐ आवʴक िकȶु अɊ भागीदार के 
ŝप मŐ होने चािहए। (Űायन कैɾोनŊ)  

 सीखने वाला अनुमानाȏक कौशल के आधार पर भाषा सीखने की ŮिŢया मŐ जुड़े, ये सुिनिʮत करना आवʴक है। 

भाषा-िशƗण का उȞेʴ Ůȑेक बालक को भाषा समझने, उसकी (भाषा की) Ůशंसा करने मŐ सƗम बनाना है तथा िविवध 
पįरİ˕ितयो ंमŐ सɽेषण; ʩİƅगत संतुिʼ और अिधगम हेतु पूणŊ िवʷास और समŤता के साथ उपयोग करना है।  
 

भाषा-िशƗण के उȞेʴ  
जैसा िक िविदत है िक बǄो ंके पास भाषा अजŊन की जɉजात Ɨमता होती है िजसके माȯम से वे अपने पįरवेश की भाषा को 
अिजŊत कर लेते हœ। िवȨालय आने से पूवŊ भी बǄो ंके पास अपनी भाषाओ ंकी पंूजी होती है। मोटे तौर पर िवȨालय मŐ भाषा-
िशƗण के िनɻिलİखत उȞेʴ देखे जा सकते हœ-     
 बǄे मŐ अपनी भाषा के Ůित सʃान व आȏसʃान की भावना जागृत करना। 
 भाषा की आंतįरक व सामािजक शİƅ को ˕ािपत करना।  
 बǄे की अपनी भाषा मŐ उसे सुनने, बोलने, पढ़ने एवं िलखने (भाषाई कौशलो)ं का अवसर Ůदान करना। 
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 िवȨािथŊयो ंकी सिŢय शɨावली का िवकास करना।  
 भाषा मŐ सजŊनाȏक रचना करने का अवसर देना तथा बा˨ ŝप से भी ऐसा "माहौल" सŮयास तैयार करना। 
 Ɨेũ / राǛ / देश की सांˋृितक िवरासत, माɊताओ ंव अवधारणाओ ंसे पįरिचत कराना एवं समझ िवकिसत करना। 
 सािहİȑक कृितयो ं(किवता, कहानी, पुˑक, लेख आिद) मŐ िनिहत सौदंयŊ की सराहना करना, उनका रसाˢादन करने की Ɨमता 

िवकिसत करना।  
 भाषा और सािहȑ के Ůित बǄो ं का Ůेम  तथा लगाव जागृत करना और सामािजक ढाँचे मŐ उसका Ůयोग करना।  
 भाषा के मूलभूत ढाँचे और संरचना की समझ िवकिसत करना और Ůयोग करना।  
 भाषा एवं उसके सािहȑ के इितहास की समझ िवकिसत करना।  
 सािहȑ की िविभɄ िवधाओं मŐ िभɄता की पहचान कर पाने और उनमŐ रचना करने की Ɨमता उȋɄ करना। 
 िशƗािथŊयो ंको भािषक एवं सािहİȑक गितिविधयो ंमŐ भाग लेने के पयाŊɑ अवसर Ůदान करना।  
 भाषा एवं सािहȑ िशƗण के माȯम से िशƗािथŊयो ंको िवचारशील, तािकŊ क एवं मननशील बनाना। 

 

भाषा: अथŊ और महȇ  
मानव जीवन मŐ भाषा का बŠत महȇपूणŊ ˕ान है । भाषा ही मानव को संसार के अɊ जीवो ंसे अलग करती है और ŵेʿ बनाती 
है । भाषा ऐसा माȯम है िजसके Ȫारा मानव अपने मन के भावो ंऔर िवचारो ंको दूसरो ंतक पŠँचाता है।  मानव भाषा के तीन 
ŝपो ंमŐ अपने िवचार ʩƅ करता है| मौİखक भाषा, िलİखत भाषा और सांकेितक भाषा । भाषा का सवŊŮथम ŝप सांकेितक 
ही रहा होगा और मानव ने िविभɄ संकेतो ंके Ȫारा ही अपनी मूलभूत आवʴकताओ ंको ʩƅ करना सीखा होगा। िकंतु वतŊमान 
समय मŐ माũ सांकेितक भाषा के Ȫारा मन के भावो-ंिवचारो ंको पूरी तरह अिभʩİƅ नही ंिमल पाती जबिक मौİखक ŝप से 
हम अपने भावो ंऔर िवचारो ंको ˙ʼतः  संŮेिषत कर सकते हœ और दूसरो ंसे संवाद ˕ािपत कर सकते हœ। इसिलए मूलभूत 
आवʴकताओ ंको ʩƅ करने के अितįरƅ अपने भावो-ंिवचारो ंको ʩƅ करने के िलए Ůारंभ मŐ भाषा का मौİखक ŝप ही 
िवकिसत Šआ और समय बीतने के साथ-साथ मौİखक Ȱिनयो ंको ˕ायी ŝप देने के िलए इनका िलİखत ŝप भी िवकिसत 
Šआ । आज अपने िवचारो ंको एक पीढ़ी से दूसरी पीढ़ी तक पŠँचाने के िलए और उɎŐ अपेƗाकृत ˕ायी ŝप Ůदान करने के 
िलए भाषा का िलİखत ŝप ही Ůचिलत है। मानव-जाित की उȋिȅ के समय संपूणŊ मानव-जाित की Ůकृित एक जैसी ही थी 
और वह केवल अपनी मूलभूत आवʴकताओ ंको पूरा करना चाहता था, लेिकन िफर भी आज अलग-अलग Ɨेũ मŐ रहने वाले 
लोगो ंके Ȫारा अलग-अलग भाषा का Ůयोग िकया जाता है। जो िक इस बात का ŮȑƗ Ůमाण है िक Ůȑेक भाषा पर उसके 
भौगोिलक Ůदेश का Ůभाव पड़ता है। यह Ůभाव भाषा के मौİखक और िलİखत दोनो ंŝपो ंपर ˙ʼतः  देखा जा सकता है। ǒान 
के आधुिनक युग मŐ ʩापक ˑर पर भाषा के िलİखत ŝप का Ůचार-Ůसार Šआ। लेिकन इस िलİखत भाषा मŐ एकŝपता लाने 
के िलए भाषा के मानकीकरण की आवʴकता भी महसूस Šई और इसके िलए कायŊ भी Ůारंभ Šआ। हालाँिक मानक भाषा के 
ŝप मŐ िवकिसत Šई भाषाओ ंको बोलने-समझने वाले लोग सीिमत ही थे। भाषा के िजस ŝप का एक बड़े भौगोिलक पįरवेश 
मŐ िलिपबȠ ŝप से Ůचार-Ůसार नही ंŠआ, भाषा का वह ŝप बोिलयाँ कहलाया । िशƗा के Ɨेũ मŐ हम िजस भाषा को पढ़ने-
पढ़ाने की बात करते हœ वह भाषा का मानक ŝप ही है । भाषा के इसी ŝप के माȯम से हम अɊ िवषयो ंजैसे - गिणत, िवǒान, 
सामािजक िवǒान की िशƗा भी Ťहण करते हœ। 
 

िहंदी भाषा तथा िहंदी भाषा िशƗण  
िहंदी भाषा भारतवषŊ मŐ सबसे अिधक ʩİƅयो ंȪारा बोली जाने वाली भाषाओ ंमŐ से एक है । हमारे देश मŐ इसका Ůयोग संपकŊ  
भाषा के ŝप मŐ िकया जाता है तथा कई िहंदी-भाषी Ůदेशो ंमŐ यह राजकाज या कायाŊलयी भाषा के ŝप मŐ भी Ůयुƅ होती है । 
भारतीय संिवधान की आठवी ंअनुसूची मŐ विणŊत भाषाओ ंमŐ िहंदी भाषा का महȇपूणŊ ˕ान है । संिवधान के अनुǅेद 343 के 
अनुसार िहंदी कŐ ū सरकार की राजकाज की भाषा है और यह देवनागरी िलिप मŐ िलखी जाती है । अनुǅेद 351 कŐ ū सरकार 
को िहंदी भाषा के Ůचार-Ůसार की िजʃेदारी सौपंता है । यही कारण है िक िहंदी भाषा के िशƗण को ˋूली ˑर से ही माɊता 
दी गई है । भाषा-सूũ मŐ इसे भाषा के अिनवायŊ और वैकİʙक दोनो ंही ŝपो ंमŐ िलया गया है। 
 
िशƗा मŐ भाषा को दो ŝपो ंमŐ Ůयुƅ िकया जाता है| पहला, िशƗण के माȯम के ŝप मŐ तथा दूसरा, एक शैिƗक िवषय के 
ŝप मŐ । सभी िशƗािवदो ंऔर मनोवैǒािनको ंने Ůाथिमक ˑर पर मातृभाषा को माȯम के ŝप मŐ रखने की सलाह दी है । 
भारतीय संिवधान के अनुǅेद 350 मŐ भी बǄे की  मातृभाषा को माȯम के ŝप मŐ अपनाने की अनुशंसा की गई है।  परंतु 
यहाँ िजस मातृभाषा की बात की गई है वह िशƗाथŎ के Ɨेũ-Ůांत या राǛ की Ɨेũीय या राजकीय मानक भाषा होगी । यही बात 



46 
 

शैिƗक िवषय के ŝप मŐ पढ़ाई जाने वाली भाषा पर भी लागू की गई । अतः  िहंदी भाषा िशƗण के मानक ŝप को कƗा एक से 
ही िवषय के ŝप मŐ पढ़ाए जाने की परंपरा रही है । िजन िशƗािथŊयो ंकी मातृभाषा िहंदी से िमलती-जुलती थी उɎŐ इसे Ůथम या 
मातृभाषा के ŝप मŐ पढ़ना होता है । परंतु िजनकी मातृभाषा िहंदी या उससे िमलती-जुलती नही ंहै इसे िȪतीय भाषा या वैकİʙक 
िवषय ŝप मŐ पढ़ सकते हœ । इन िसȠांतो ंको ȯान मŐ रखते Šए िहंदी भाषा िशƗण के उȞेʴ भी िनधाŊįरत िकए गए हœ। 
कƗा 9 तक आते-आते िशƗािथŊयो ंकी भाषा, िवचार और भाषा शैली का इतना िवकास हो चुका होगा िक अब वे भाषा का 
Ůयोग िविभɄ संदभŘ मŐ करने के सƗम हो जायŐगे| इस ˑर तक आते-आते िशƗाथŎ जीवन के उस पड़ाव पर आ जाते हœ िजसे 
िकशोराव˕ा कहा जाता है और आयु के इस पड़ाव पर उसकी भाषा-Ɨमताओ ंके साथ-साथ आलोचनाȏक ̊िʼ का भी 
िवकास होने लगता है! भाषा के हर पƗ पर उसकी पकड़ बनने लगती है और यह पकड़ और भी अिधक मज़बूत होती जाती 
है – िजतना उसे भाषा का समृȠ पįरवेश िमलता है। िफर चाहे यह भाषा का वैचाįरक पƗ हो या सौदंयाŊȏक पƗ, शɨो ंकी 
तुकबंदी हो या शɨो ंकी अथŊ-शİƅ हो- भाषा के हर गहन पƗ से उनका पįरचय बढ्ने लगता है। संचार माȯमो ंमŐ िजस 
तरह की भाषा का Ůयोग होता है- वे उससे भी पįरचय Ůाɑ करते हœ और उस भाषा मŐ  िछपे ‘मंतʩ’ को भाँपने लगते हœ! 
उनकी भाषा मŐ वह िवचार-तȕ ŮȑƗ ŝप से ̊िʼगत होता है जो उनके ʩİƅȕ की पहचान है या उनकी िवचार –शैली की! 
भाषा के मौİखक और िलİखत एवं सांकेितक पƗो ंकी समझ और गहरी होने लगती है। समाज-देश और दुिनया मŐ हो रहे 
ʩवहारो ंमŐ भाषा-Ůयोग की बारीिकयो ंकी समझ भी बढ़ने लगती है! भाषा-Ůयोग का दायरा भी िवˑृत होने लगता है और 
ǒान-िनमाŊण का भी, Ɛोिंक भाषा और िवचार मŐ एक िविशʼ अंत: संबंध है! िहंदी िशƗण के माȯम से इसी संबंध को शİƅ 
देनी है और भाषा Ůयोग के दायरे को िवˑार देना है! िशƗाथŎ के जीवन के हर पƗ को भाषा की कƗा का अहम िहˣा 
बनाने पर अिधक बल देना होगा तभी वे भाषा का सुिनयोिजत Ůयोग कर सकŐ गे!  
 

िहंदी भाषा िशƗण के उȞेʴ: कƗा नौवी ंऔर दसवी ंके िलए 
 अगले ˑर पर भािषक कौशलो ंके ŝप मŐ सुनना, बोलना, पढ़ना, िलखना और िचंतन का िवकास 
 मातृभाषा के िविवध कौशलो ंएवं ǒान का उपयोग करने की Ɨमता का िवकास करना।  
 िहंदी भाषा Ȫारा अपने िवचारो ंकी भावपूणŊ व रचनाȏक अिभʩİƅ करने के कौशल का िवकास 
 िहंदी भाषा के Ůित सʃान व अपनȕ का भाव पैदा करना 
 सघन िवʶेषण और ˢतंũ अिभʩİƅ की  Ɨमता का िवकास 
 सािहȑ की िविभɄ िवधाओ ंके िशƗण Ȫारा िशƗािथŊयो ंमŐ आलोचनाȏक ̊िʼकोण की Ɨमता का िवकास 
 असहज पįरİ˕ितयो ंसे िनपटने के िलए भाषा के सामंत पूणŊ इˑेमाल की कला का िवकास 
 िनधाŊįरत रचनाओ ंके कȚ और भाषा की िवशेषताओ ंको रेखांिकत कर सकने की Ɨमता का िवकास । 
 माȯिमक ˑर के अɊ िवषयो ंकी Ůकृित को भाषा के माȯम से समझना, जैसे- िवǒान की भाषा, सामािजक िवǒान 

की भाषा, राजनीित िवǒान की भाषा और गिणत की भाषा!  
 दैिनक जीवन मŐ भाषा-Ůयोग के अवसरो ं, जैसे  आवेदन िलखना, पũ िलखना, संƗेपण करना, सूचना िलखना, िवǒापन 

बनाना, संवाद िलखना आिद के संदभŊ मŐ िहंदी भाषा का Ůभावी Ůयोग करने की कुशलता का िवकास करना!  
 ˢतंũ और मौİखक ŝप से अपनी बात को अिभʩƅ करने की Ɨमता का िवकास करना!  
 ǒान के िविभɄ अनुशासनो ंमŐ िहंदी भाषा की Ůकृित को पहचानना और समय के अंतराल मŐ उसका Ůयोग करना!  
 सािहȑ की िविभɄ िवधाओ ंसे पįरिचत होना, उनमŐ अंतसōबंध खोजना और उनका सृजन करना!  
 संचार माȯमो ं(िŮंट-इलेƃŌ ोिनक दोनो)ं मŐ Ůयुƅ भाषा को उसके समˑ अथŘ मŐ समझने  की योƶता का िवकास 

करना।  
 िहंदी भाषा िशƗण के माȯम से िकशोराव˕ा से गुजर रहे िशƗािथŊयो ंके उȖाह व उनकी ऊजाŊ को सकाराȏक िदशा 

देना 
 जीवन की समˑ चुनौितयो ंका सामना करने मŐ सƗम मानिसकता वाले ʩİƅȕ के ŝप मŐ िशƗािथŊयो ंका िवकास 

करना 
 भारतीय िशƗा व संˋृित से पूणŊ पįरिचत कराना 
 वेदो ंमŐ विणŊत मनुˈ के िछपे Šए सामȚŊ का बोध कराना 
 सभी पंथो ंया मजहबो ंके सावŊभौिमक एवं वैǒािनक मूल तȇो ंका बोध कराना 
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 योग-अȯाȏ से संबंिधत सामŤी के माȯम से भाषा की उपयोिगता से पįरिचत कराना 
 िकसी भी ˢतंũ िवषय पर सारगिभŊत शुȠ धाराŮवाह लेखन की योƶता का िवकास करना 
 भाषा के िविवध ŝपो ंके माȯम से आȏिवʷास के साथ िनभŊयतापूवŊक अपने भावो ंको अिभʩƅ करने की योƶता 

पैदा करना 
 ʩाकरण सʃत भाषा के Ůयोग करने की समझ पैदा करना 
 िहंदी सािहȑ के इितहास की जानकारी हािसल करना 
 िहंदी भाषा मŐ नवाचार को सराहना व उसे बढ़ावा देना 
 िहंदी भाषा के Ůचार-Ůसार मŐ सहयोग करना और िहंदी भाषा मŐ सूचना ŮौȨोिगकी का Ůयोग करना । 

 

पाǬचयाŊ संबंधी अपेƗाएँ 
 िशƗाथŎ अगले ˑरो ंपर अपनी Ŝिच और आवʴकता के अनुŝप िहंदी का अȯयन कर  सकŐ गे। 
 िशƗाथŎ िहंदी को Ůभावी ŝप मŐ बोलने, िलखने व समझने मŐ सƗम होगें । 
 िशƗाथŎ िहंदी भाषा के साथ अɊ िवषयो ंके पाǬŢम से सहज संबȠता ˕ािपत कर सकŐ गे। 
 दैिनक ʩवहार मŐ िहंदी भाषा का Ůभावी Ůयोग कर सकने मŐ सƗम होगें। 
 कƗा मŐ बŠभािषक, बŠसाांˋृितक संदभŘ के Ůित संवेदनशील सकाराȏक सोच बनाना। 
 िहंदी के साथ-साथ अɊ भाषाओ ंका सािहȑ भी पढ़Ő  और उस पर अपनी ŮितिŢया भी ʩƅ करŐ ।  
 भाषा के अथŊपूणŊ िवʶेषण, ˢतंũ अिभʩİƅ और तकŊ  Ɨमता का िवकास करना!  

भाषा सीखने-िसखाने की युİƅयाँ या पȠितयाँ 
 गलत से सही िदशा की और पŠँचने का Ůयास करना और िवȨािथŊयो ंको ˢतंũ ŝप से  

िलİखत व मौİखक अिभʩİƅ के िलए ŮोȖािहत करना। 
 कƗा मŐ िवȨािथŊयो ंकी िनरंतर सिŢय भागीदारी सुिनिʮत करना। 
 िहंदी भाषा के िनयम या ʩाकरण की Ůकृित को पहचानकर उनका पįरवेश, पाǬ संदभŘ के अनुसार Ůयोग करना। 
 अɊ भाषाओ ंके सािहȑ के उदाहरण समािहत करना। 
 शारीįरक ŝप से अƗम िवȨािथŊयो ंके िलए उपयुƅ िशƗण सामŤी का Ůयोग करना। 
 कƗा मŐ उपİ˕त िविभɄ नेताओ,ं जŐडर, िलंग, जाित, वगŊ, धमŊ के Ůित सकाराȏक और संवेदनशील वातावरण िनिमŊत 

करना। 
 िविभɄ Ůकार की िशƗण सामŤी के िलए, िवशेषकर काʩांशो ंके िलए ऑिडयो-वीिडयो कैसेट तैयार करना। 
 िहंदी सािहȑ को दशाŊने वाले उǄ कोिट के वृȅिचũ ओवर फीचर िफʝो ंको िशƗण सामŤी के तौर पर Ůयुƅ 

करना। 
 िशƗक Ȫारा अɊ सहायक सामŤी के ŝप मŐ सहायक पुˑकŐ  शɨकोश सािहȑ कोश व संदभŊ Ťंथो ंका Ůयोग 

करना। 
 

आकलन के तरीके  
 अवलोकन 
 मौİखक – काʩ पाठ, Ůʲ उȅर   
 िलİखत कƗा परीƗा 
 जाँच-सूची  
 पोटŊफोिलयो आिद  
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िहंदी कोसª-अ (001) 
पाठ्यøम (2025-26) 

कƗा नवमी 
खंड   भारांक  कालांश  
क  अपिठत बोध  14  30  
ख  Óयावहाåरक Óयाकरण  16  35  
ग  पाठ्यपुÖतक एवं पूरक पाठ्यपुÖतक  30  75  
घ  रचनाÂमक लेखन  20  40 

 भारांक – {80 (वािषªक परी±ा) + 20 (आंतåरक परी±ा)} 
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िहंदी कोसª-अ (001) 
पाठ्यøम (2025-26) 

कƗा 10वी ं
खंड   भारांक  कालांश  
क  अपिठत बोध  14  30  
ख  Óयावहाåरक Óयाकरण  16  35  
ग  पाठ्यपÖुतक एव ंपरूक पाठ्यपÖुतक  30  75  
घ  रचनाÂमक लेखन  20  40 

 भारांक – {80 (वािषªक परी±ा) + 20 (आंतåरक परी±ा)} 
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िहंदी कोसª- ब (034) 
पाठ्यøम (2025-26) 

क±ा नवमी 
खंड   भारांक  कालांश  
क  अपिठत बोध  14  30  
ख  Óयावहाåरक Óयाकरण  16  35  
ग  पाठ्यपÖुतक एवं पूरक पाठ्यपुÖतक  30  75  

घ  रचनाÂमक लेखन  20  40 

 भारांक – {80 (वािषªक परी±ा) + 20 (आंतåरक परी±ा)} 
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िहंदी कोसª– ब (034) 
पाठ्यøम (2025-26) 

क±ा दसवé 
खंड   भारांक  कालांश  
क  अपिठत बोध  14  30  
ख  Óयावहाåरक Óयाकरण  16  35  
ग  पाठ्यपुÖतक एवं पूरक पाठ्यपुÖतक  30  75  

घ  रचनाÂमक लेखन  20  40 
 भारांक – {80 (वािषªक परी±ा) + 20 (आंतåरक परी±ा)} 
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संÖकृत पाठ्यøम 
क¢ा 9वी ंएवं 10वी ं

सÖंकृत महÂव  
ekuo dks ekuo ds :i esa LFkkfir djus esa rFkk mlds vfLrRo dh igpku djkus dh çfØ;k esa ns'k] laL—
fr] Hkk"kk] ewY;ksa] rFkk Kku-foKku dh ijEijk cgqr egRoiw.kZ gksrh gSA buls var% fØ;k djrs gq, rFkk vkRelkत 
djrs gq, og bl  
ijEijk dks vius lkfUu/; ls xkSjokfUor djrk gS vkSj viuh igpku dks ifjHkkf"kr djrk gSA ekuo ds 
vfLrRo ds ifjpk;d ds :i esa Hkk"kk vR;ar egRoiw.kZ Hkwfedk dk fuokZg djrh gSA Hkkjrh; ifjçs{; esa laL—
r gh og Hkk"kk gS tks vkfn dky ls ekuo dk laLdkj djrh vk jgh gS vkSj orZeku le; esa Hkh mldh 
mikns;rk rFkk çklafxdrk fufoZokn :i ls vrqyuh; gS] lkoZHkkSfed gS rFkk dkylkis{k gSA 
 
laL—r fo'o dh og çkphure Hkk"kk gS ftldk le`) lkfgR; ,oa Kku-foKku ekuo rFkk lekt dk lnSo 
ekxZn'kZu djrk vk jgk gSA oSfnd dky ls ysdj vkt rd leLr Kku-foKku] fparu-euu ,oa lH;rk-
laL—fr dk vk/kkj laL—r Hkk"kk gh jgh gSA osn osnkax] n'kZu] /keZ'kkL= vkfn ds lkFk-lkFk bl Hkk"kk esa 
oSKkfud fo"k;ksa dk Hkh Kku çkIr gksrk gS rFkk tho foKku] HkkSfrdh] jlk;u 'kkL=] vk;qosZn] /kuqosZn] Hkw-
foKku] [kxksy foKku] T;ksfrf"oKku] u{k=-foKku] jRu-foKku] foeku-foKku] okLrq-foKku] f'kYi-foKku] 
lSU;-foKku vkfn vusd  fo"k;ksa ij fparu gsrq foospu miyC/k gSA tks orZeku ifjçs{; esa ekuo dk ekxZn'kZu 
djus esa  l{ke gSA 

Kku dh lkFkZdrk rHkh fl) gksrh gS tc ekuo thou laLdkj ;qä gks vr% f'k{kk dh thou esa vge Hkwfedk 
gksrh gSA f'k{kklkf/kdk ds :i esa Kku dk O;fäRo ds lkFk leUo; LFkkfir djrh gSA çkphu oSfnd f'k{kk 
blh vkn'kZ ij vk/kfjr Fkh] blfy;s Kku-foKku ,oa laL—fr lEiksf"kr gksrh jgh gSA dky ds çokg ds lkFk 
gksus okys ifjorZuksa ds dkj.k cnyrh ifjfLFkfr;ksa esa Hkh Hkkjrh; f'k{kk i)fr dk çHkko de  ugh gks ik;kA 
vr% oSfnd lkfgR; esa fufgr ewY;ksa ,oa vkn'kksaZ dks iqu% lEiksf"kr djus ds fy;s rFkk çR;sd Hkkjrh; dks 
mldh laL—fr ls tksM+us ds fy;s laL—r dk v/;;u vfuok;Z gSA cnyrs ifjos'k esa viuh oSKkfudrk rFkk 
rkfdZd lajpuk ds dkj.k laL—r /kjrh ij cksyh tkus okyh lcls 'kq) Hkk"kk gS] bldh rkfdZd O;oLFkk ds 
dkj.k bls dEI;wVj dh Hkk"kk ds :i esa Hkh Lohdkj fd;k x;k gSA vr% vko';d gS fd bl Hkk"kk esa miyC/k 
vewY; Kku dks vU; fo"k;ksa ds lkFk bl çdkj vuqL;wr fd;k tk; fd i<us okyk laL—r ds egRo dks le> 
ik, rFkk mlesa miyC/k Kku çkfIr ds çfr mUeq[k gksA 

 

 

laL—r Hkk"kk ikBîØe dk vk/kkj ,oa vU; cksMZ ls oSfHkU;  
laL—r Hkk"kk dk ikBîØe dk vk/kkj ,oa fo"k;oLrq gekjh Hkkjrh; laL—fr es miyC/k fo'kky Kku lkexzh gS] bl 
çfØ;k esa geus ç;kl fd;k gS fd Hkkjrh; Kku ds lkFk mles fufgr ewY;ksa rFkk ijEijkvksa ls Nk=ksa dks voxr 
djk;k tk;A 
d{kk izFke ls gh fo|kFkhZ ds Lej.kशfDro/kZu gsrq v”Vkè;k;h Lej.k dk lekos’k fd;k x;k gSA 
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fo|kFkhZ ds pkfjf=d] ,oa O;ogkfjd mUufr ds fy,] jkek;.k] egkHkkjr bR;kfn egkdkO;ksa ls dqN vaश Hkh lekos’k 
fd;k x;k gS A 
िवĵ dks ns[kus dh िविशĶ ŀिĶ gedks ;ksxदशªन vkfn षड ~दशªनŌ  ls izkIr gksrh gS mldk Hkh dqN vaश blesa m)̀r fd;k 
x;k gSA  
शाjhfjd ,oa ekufld #i ls fo|kFkhZ Ikw.kZr% LoLFk jgs bl nf̀”Vdks.k ls vk;qosZn ds foिशĶ  vè;k;kasa dk Hkh lekos’k 
gSA 
Jhe~öxon~xhrk Le`frxzUFkfurh’yksdk% iUprU= bR;kfn ls िश±ा izn dFkk ,oa ĴोकŌ dk Hkh  m)gj.k fo|kFkhZ ds 

vk;quqlkj ml-ml d{kk esa LFkkfir fd;k gS ftldh Lèfr ls fo|kFkhZ thou esa lnk lqekxZ ij pysA  
lkfgR; dks le>uk ,d lk/kuk gS ¼VSxksj½ tks O;fäRo dks ifj"—r djrh gS mlesa jpukRedrk dks tkxr̀ djrh gS 
rFkk mls vkuan ls tksM+rh gS] laL—r dk o`gr lkfgR; og volj miyC/k djk lds] ;g ç;kl fd;k x;k gSA 
Hkk"kk ç;ksx dh Li"Vrk gsrq mldh lajpukRed fof'k"Vrk dks le>us ds fy;s O;kdj.k dh ikBîØe esa bl çdkj 
O;oLFkk dh xbZ gS fd Nk= oSpkfjd Lrj ij Hkk"kk ds ladksp dk vuqHko u djs rFkk lgt :i ls jpukRed 
vfHkO;fä dh vksj layXu gks ldsA 
lHkh Hkk"kkvksa dh tuuh gksus ds dkj.k vU; {ks=h; Hkk"kkvksa ds 'kCnksa ds Li"Vhdj.k dh çfØ;k esa mudh foLrkfjr 
O;k[;k ds }kjk laL—r ds egRo ,oa lkoZHkkSfedrk dks LFkkfir djus dk ç;kl fd;k x;k gS tks jk"Vªh; ,dRo dh 
Hkkouk dks lEiksf"kr djrh gSA 
blds lkFk gh ç;kl fd;k x;k gS fd laL—r Hkk"kk es miyC/k foKku vFkok nwljs fo"k; lEca/kh Kku ds fy, laL—
r Hkk"kk dks vk/kkj cuk;k tk, u fd vaxzsth ;k vU; fdlh Hkk"kk es fd;s x;s vuqokn dksA Nk=ksa esa Kku rFkk ewY;ksa 
ds çfr Lohdk;Zrk] mikns;rk rFkk çklafxdrk dks lqfuf'pr djus ds ç;kl म¤ miyC/k uohu तकनीकŌ ds lkFk 
lkeatL; LFkkfir djus dk ç;kl fd;k x;k gS] ;gh उĥेÔयŌ s ds fu/kkZj.k dk vk/kkj gS] geus ç;kl fd;k gS fd Nk= 
& 

 çR;sd d{kk es ,d u;k oSfnd ea= सीख¤ rFkk iwjs l= esa v/;kid mlls lEca/kh fØ;k;sa  d{kk esa bl çdkj करवाएं fd 
Nk= mles varfuZfgr Hkko dks vkRelkr~ dj ik,] bl çdkj çR;sd d{kk esas u;k ea= lh[k dj] mldk Hkko le> dj] 
rFkk mldh çklafxdrk vkt ds ifjçs{; esa le> dj Nk=ksa ls ,d lH; lekt dh LFkkiuk dh vk'kk dh tk ldrh 
gS] 

 laL—r dh d{kkvksa dh la[;k fdlh Hkh fLFkfr es vU; Hkk"kkvksa ls de ugh gks] bl –f"V ls ikBîØe fuekZ.k fd;k x;k 
gS] 

 d{kk ,d ls laL—r dh ikBîØe esa mifLFkfr Hkk"kk ds egRo dks Lor% fl) djrh gS] 
 çkFkfed Lrj ij d{kk rr̀h; rd dsoy ekSf[kd ijh{kk dk çko/kku rFkk vU; d{kkvksa  esa Hkh dqN çfr'kr ekSf[kd 

ijh{kk dh O;oLFkk dh xbZ gS] 
 uhfr 'yksdks dh ikBîØe esas fLFkfr vkt ds lekt esa O;kIr ewY; lEca/kh अनेकŌ दिुवधाओ ंds Li"Vhdj.k ds fy, vko';d 

gS] 

 blh çdkj çR;sd v/;k; Hkkjrh; laL—fr] Kku rFkk ewY;ksa ls çsfjr gS] bl çfØ;k esa  ftu xzaFkksa  dk vkJ; fy;k 
x;k gS os bl çdkj gSa— 
osn&_Xosn] vFkoZosn] ;tqosZn] iapra=] fgrksins'k%] pk.kD;uhfr] Hkr`Zgjs% uhfr'yksdk% 'kh'kqikyo/k egkdkO;Ek~] 
egkHkkjr] j?kqoa'k% uS"k/kegkdkO;Ek~] xhrk] euqLe`fr%] bZ'kkokL;ksifu"kn~] vFkoZosn] uhfr'krd] NkanksX; mifu"kn~] 
vfHkKku'kkdqaryEk~] dsuksifu"kn~]  dBksifu"kn~] dknEcjh] n'kdqekjpfjrEk~] _f"k Hkkj}kt ç.khre foeku'kkL=e] 
vk;qosZnfoKkuEk~] eq.Mdksifu"kn] 'osrk'orj mifu"kn] xhr-xksfoane~ ¼t;nso½ n'kkorkjLrqfr%] lUefrnhZ;rkEk~ 

®ी vkseçdk'k Bkdqj] f'kojkt fot;%] g"kZpfjrE&ck.kHkê% ;ksxn'kZue~ lk/kuikn] rdZlaxzg%] vk;ZHkV%] 
HkkLdjpk;Z% –ojkgfefgj bR;srs"kke~ oSKkfudkuke~ ;ksxnkuEk~] pjdlafgrk] dkSfVY;&vFkZ'kkL=E] 
mÙkjjkepfjre] LoIuoklonÙkE] iqja/kzh i¥~pde vkfnA 
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fotu@nf̀"V:  
vlrks ek ln~xe; relks ek T;ksfrxZe; 
va/kdkjkr çdk'ke çfr ,oe~ vKkukr~ Kkue~ çfr xfr% HkosRk~] bneso thouL;ksís';Ek~]  
laL—reso lk Hkk"kk ;=ksiyC/ke~ fo'kkyKkue~ u dsoye~ ekuothouL; fn'kkfunsZ'ke~ djksfr vfirq vkReksUuR;FkZe~ 
çsfjre~ djksfr] vr% Hkkjrh;KkuL;]  lkfgR;-dyk laL—rs%p laj{k.kkFkZe~ laL—rHkk"kk;k% fofo/krÙokuka cks/kL; çpkj.ka 
çlkj.ka p vko';da] vfi p laL—ra çfr Lohdk;Zrka fu'p;kFkZe~  laL—rs miyC/k-KkuL; orZekulanHksZ  çklafxdrk 
LFkkfirO;kA                                                                                                                  
 laL—ra çfr vLekda ladYi% Hkosr~ ;r~— 
 laL—r Hkk"kka vf/kxarqe ftKklk vuqjkx% p mRiUuksHkors] 
 laL—r Hkk"kk f'k{k.ksu miyC/k Hkkjrh;KkuL; ,oa lkaL—frd&ijEijk;k%  laj{k.ke~ lao/kZua p HkosRk~A 
 laL—rHkk"kk f'k{k.ksu vk/kqfud&ifjçs{;s Hkkjrh;lkaL—frd&ewY;kuke~ çkflaxdrk çfrLFkkfirk HkosRk~A  
 miyC/k rduhdlkgk¸;su  laL—r&Hkk"kkf/kxea ljya] lqyHka] #fpdja p] HkosRk~A 
 laL—r Hkk"kk f'k{k.ksu  Nk=k.kke oSpkfjd {kerk;k% fodklks Hkosr~A 
 बृहȅर&mís';kfu 
 laL—r Hkk"kkKkua  Hkk"kkç;ksxk/kkfjra HkosRk~A  
 Hkk"kkç;ksxk; miyC/k ikjEifjd ç;ksxL; vk/kqfud ifjfLrfFkfHk% lg leUo;ks LFkkfir                                              

O;%A 
 laL—r&f'k{k.ksu laL—rs fufgre~ miyC/kKku&foKkuL; ewY;kuka p leUo;% HkosRk~A 
 laL—r&Hkk"kk;k% lajpukRed&fof'k"Vrk;k% laj{k.ka] vfi p vk/kqfud&ifjçs{;s Li"Vhdj.ka                                                                                   

HkosRk~A 
 laL—r&Hkk"kkO;kdj.ka f'k{k.ka Hkk"kk ç;ksxs vk/kkfjra HkosRk~A  
 laL—rHkk"kk&f'k{k.ks 'kCndks"kKkua uohu'kCnfuekZ.k&fo"k;d% vH;kl% p okaNuh;%A 
 lEçfr miyC/k rduhdek/k̀R; Hkk"kk f/kxe lEca/kh lkexzh&fuekZ.k% ç;ksx% p okaNuh;%A 
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सÖंकृत कोसª- अ (002) 
पाठ्यøम (2025-26) 

क±ा नवमी 
                                                                                                                      आहȑ - अƾाः . 80+20 
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क±ा दशमी 
सÖंकृत कोसª-अ  (002) 
पाठ्यøम (2025-26) 

चयिनत 60 िसिĦया ँ
1 कुÁडेन अटन् 31 ओदनं पेिचवान ्
2 िनमªि±कम् 32 नटमा¶नानः 
3 इितपािणिन 33 चतूराýः 
4 प¼चनदम ् 34 पूवाªĸः 
5 प¼चराजम ् 35 ÿजµÅय 
6 दÓ्यहः 36 अघसत् 
7 प¼चगवम ् 37 िजघÂसित 
8 Öवयंधौतौ पादौ 38 उवाय 
9 अहरितसतृाः मुहó°ाªः 39 ववौ 

10 पौवªशालः 40 ऊवतुः 
11 प¼चकपालः 41 ऊयतुः 
12 पवूªशालािÿयः 42 वÅयात् 
13 प¼चगवधनः 43 अगःु 
14 अĶाÅयायी 44 िजगिमषित 
15 सĮषªयः 45 अिधिजगांसते 
16 घनÔयामः 46 अिधजगे 
17 महापŁुषः 47 अÅयÕैयत 
18 अĦªिपÈपली 48 अÅयािपपियषित 
19 अāाĺणः 49 अÅयािपपत् 
20 जागåरका 50 आच´यौ 
21 कुÌभकारः 51 आच± े
22 दÕुपŁुषः 52 कौरÓयः िपता  
23 ऊढरथोऽनड्वान् 53 पापठीित 
24 उपिवंशाः 54 िबभि°ª 
25 केशाकेिश 55 नेनेिĉ 
26 स¸छाýः 56 अभूत् 
27 कÁठेकालः 57 अधासीत्                    
28 ओदनं पचन्                                                        58 अतत 
29 ओदनं पचमानः                                                     59 अ±न्                 
30 ओदनं पचेानः                                                       60 पितता 

शेमुषी भाग -  2  ncert (30 अंक) 

ÿथमः पाठः - शिुचपयाªवरणम ्

िĬतीयः पाठः - बुिĦबªलवती सदा 

ततृीयः पाठः - Óयायामः सवªदा पÃयः 
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चतुथªः पाठः - िशशुलालनम ्

प¼चमः पाठः - जननी तुÐयवÂसला 

षķः पाठः - सभुािषतािन  

सĮमः पाठः - सौहाद« ÿकृतेः शोभा 

अĶमः पाठः - िविचýः सा±ी 

नवमः पाठः - सĉूयः 

दशमः पाठः - भकूÌपिवभीिषका 

एकादशः पाठः - ÿाणेËय अिप िÿयः सŃुद ्

Ĭादशः पाठः - अÆयोĉयः 

 
शेमुषी इित पाठ्यपÖुकात् िनÌनवत् ÿĳाः भिवÕयिÆत 

1. गīांशः, पīांशः, नाट्यांशĲ ÿÂयेकभागेषु एकपदेन, पणूªवा³येन यथािनद¥शानसुारं च । 

2. ĴोकÖय अÆवयः (म¼जषूाÿद°साहाÍयेन) 

3. ÿĳिनमाªणम ् 

4. िवकÐपेËयः समानािथªशÊदचयनम ्
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



68 
 

ÿथमावृित का सÌपूणª िĬतीय अÅयाय  
 ÿथमः पादः 

२.१.१ समथªः पदिविधः 
२.१.२ सबुामिÆýते पराङ्गवत् Öवरे 
२.१.३ ÿाक् कडारात् समासः 
२.१.४ सह सपुा 
२.१.५ अÓययीभावः 
२.१.६ अÓयय ंिवभिĉसमीपसमिृĦÓयदृÅ्यथाªभावाÂययासÌÿितशÊदÿादभुाªवपĲाīथानुपÓूयªयौगपīसाŀÔयसÌपि°साकÐयाÆतवचनेष ु
२.१.७ यथासाŀÔय े
२.१.८ यावदवधारणे 
२.१.९ सÈुÿितना माýाथ¥ 
२.१.१० अ±शलाकासं́ याः पåरणा 
२.१.११ िवभाषाऽपपåरबिहर¼चवः प¼चÌया 
२.१.१२ आङ् मयाªदािभिवÅयोः 
२.१.१३ ल±णनेािभÿती आिभमु́ य े
२.१.१४ अनुयªÂसमया 
२.१.१५ यÖय चायामः 
२.१.१६ ितķģÿुभतृीिन च 
२.१.१७ पारे मÅये षķ्या वा 
२.१.१८ सं´या वÔंयेन 
२.१.१९ नदीिभĲ 
२.१.२० अÆयपदाथ¥ च स²ंायाम ्
२.१.२१ तÂपŁुषः 
२.१.२२ िĬगĲु 
२.१.२३ िĬतीया ि®तातीतपिततगताÂयÖतÿाĮापÆनैः 
२.१.२४ Öवयं ĉेन 
२.१.२५ खट्वा ±ेप े
२.१.२६ सािम 
२.१.२७ कालाः 
२.१.२८ अÂयÆतसंयोगे च 
२.१.२९ ततृीया तÂकृताथ¥न गुणवचनेन 
२.१.३० पवूªसŀशसमोनाथªकलहिनपणुिम®Ĵàणःै 
२.१.३१ कतृªकरणे कृता बहòलम ्
२.१.३२ कृÂयैरिधकाथªवचने 
२.१.३३ अÆनेन Óय¼जनम ्
२.१.३४ भàयेण िम®ीकरणम् 
२.१.३५ चतुथê तदथाªथªबिलिहतसखुरि±तैः 
२.१.३६ प¼चमी भयेन 
२.१.३७ अपेतापोढमĉुपिततापýÖतैरÐपशः 
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२.१.३८ ÖतोकािÆतकदरूाथªकृ¸Ůािण ĉेन 
२.१.३९ सĮमी शौÁडैः 
२.१.४० िसĦशÕुकप³वबÆधĲै 
२.१.४१ Åवाङ्±ेण ±ेपे 
२.१.४२ कृÂयैऋª ण े
२.१.४३ सं²ायाम ्
२.१.४४ ĉेनाहोराýावयवाः 
२.१.४५ तý 
२.१.४६ ±ेपे 
२.१.४७ पाýेसिमतादयĲ 
२.१.४८ पवूªकालैकसवªजरÂपरुाणनवकेवलाः समानािधकरणेन 
२.१.४९ िद³सं́ ये स²ंायाम् 
२.१.५० तिĦताथō°रपदसमाहारे च 
२.१.५१ सं´यापवूō िĬगुः 
२.१.५२ कुिÂसतािन कुÂसनैः 
२.१.५३ पापाणके कुिÂसतैः 
२.१.५४ उपमानािन सामाÆयवचनैः 
२.१.५५ उपिमतं ÓयाŅािदिभः सामाÆयाÿयोगे 
२.१.५६ िवशेषणं िवशेÕयेण बहòलम ्
२.१.५७ पवूाªपरÿथमचरमजघÆयसमानमÅयमÅयमवीराĲ 
२.१.५८ ®ेÁयादयः कृतािदिभः 
२.१.५९ ĉेन नि¼विशĶनेानञ ्
२.१.६० सÆमहÂपरमो°मोÂकृĶाः पºूयमानैः 
२.१.६१ वÆृदारकनागकु¼जरैः पºूयमानम ्
२.१.६२ कतरकतमौ जाितपåरÿĳे 
२.१.६३ िकं ±ेपे 
२.१.६४ पोटायवुितÖतोककितपयगिृĶधेनुवशावेहÂबÕकयणीÿवĉृ®ोिýयाÅयापकधूत̈जाªितः 
२.१.६५ ÿशंसावचनĲै 
२.१.६६ यवुा खलितपिलतविलनजरतीिभः 
२.१.६७  कृÂयतुÐया´या अजाÂया 
२.१.६८ वणō वण¥न 
२.१.६९  कुमारः ®मणािदिभः 
२.१.७o चतुÕपादो गिभªÁया 
२.१.७१ मयरूÓयंसकादयĲ 

िĬतीयः पादः 
२.२.१ पवूाªपराधरो°रमेकदिेशनकैािधकरणे 
२.२.२ अध« नपुंसकम् 
२.२.३ िĬतीयततृीयचतुथªतुयाªÁयÆयतरÖयाम ्
२.२.४ ÿाĮापÆने च िĬतीयया 
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२.२.५ कालाः पåरमािणना 
२.२.६ नञ ्
२.२.७ ईषदकृता 
२.२.८ षķी 
२.२.९ याजकािदिभĲ 
२.२.१० न िनधाªरणे 
२.२.१२ ĉेन च पजूायाम ्
२.२.१३ अिधकरणवािचना च 
२.२.१४ कमªिण च 
२.२.१५ तजृकाËयां कतªåर 
२.२.१६ कतªåर च 
२.२.१७ िनÂयं øìडाजीिवकयोः 
२.२.१८ कुगितÿादयः 
२.२.१९ उपपदमितङ् 
२.२.२० अमैवाÓययेन 
२.२.२१ ततृीयाÿभतृीÆयÆयतरÖयाम ्
२.२.२२ ³Âवा च 
२.२.२३ शेषो बहòĄीिहः 
२.२.२४ अनेकमÆयपदाथ¥ 
२.२.२५ सं́ ययाऽÓययासÆनादरूािधकसं´याः सं́ येये 
२.२.२६ िदङ्नामाÆयÆतराल े
२.२.२७ तý तेनेदिमित सłपे 
२.२.२८ तेन सहिेत तुÐययोगे 
२.२.२९ चाथ¥ ĬÆĬः 
२.२.३० उपसजªनं पूवªम ्
२.२.३१ राजदÆतािदष ुपरम ्
२.२.३२ ĬÆĬे िघ 
२.२.३३ अजाīदÆतम ्
२.२.३४ अÐपा¸तरम् 
२.२.३५ सĮमीिवशेषणे बहòĄीहौ 
२.२.३६ िनķा 
२.२.३७ वािहताµÆयािदषु 
२.२.३८ कडाराः कमªधारये 

तृतीयः पादः 
२.३.१ अनिभिहते 
२.३.२ कमªिण िĬतीया 
२.३.३ ततृीया च होÔछÆदिस 
२.३.४ अÆतराऽÆतरेण यĉेु 
२.३.५ कालाÅवनोरÂयÆतसंयोगे 
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२.३.६ अपवग¥ ततृीया 
२.३.७ सĮमीप¼चÌयौ कारकमÅय े
२.३.८ कमªÿवचनीययĉेु िĬतीया 
२.३.९ यÖमादिधकं यÖय चेĵरवचनं तý सĮमी 
२.३.१० प¼चÌयपाङ्पåरिभः 
२.३.११ ÿितिनिधÿितदाने च यÖमात् 
२.३.१२ गÂयथªकमªिण िĬतीयाचतुÃयŐ चĶेायामनÅविन 
२.३.१३ चतुथê सÌÿदाने 
२.३.१४ िøयाथōपपदÖय च कमªिण Öथािननः 
२.३.१५ तुमथाª¸च भाववचनात् 
२.३.१६ नमःÖविÖतÖवाहाÖवधालÌवषड्योगा¸च 
२.३.१७ मÆयकमªÁयनादरे िवभाषाऽÿािणषु 
२.३.१८ कतृªकरणयोÖततृीया 
२.३.१९ सहयĉेुऽÿधाने 
२.३.२० येनाङ्गिवकारः 
२.३.२१ इÂथंभूतल±ण े
२.३.२२ स²ंोऽÆयतरÖयां कमªिण 
२.३.२३ हतेौ 
२.३.२४ अकतªयृªण ेप¼चमी 
२.३.२५ िवभाषा गुणेऽिľयाम ्
२.३.२६ षķी हतेÿुयोगे 
२.३.२७ सवªनाÌनÖततृीया च 
२.३.२८ अपादाने प¼चमी 
२.३.२९ अÆयारािदतरत¥िद³छÊदा¼च°ूरपदाजािहयĉेु 
२.३.३० षķ्यतसथªÿÂययेन 
२.३.३१ एनपा िĬतीया 
२.३.३२ पथृिµवनानानािभÖततृीयाऽÆयतरÖयाम ्
२.३.३३ करणे च ÖतोकाÐपकृ¸ŮकितपयÖयासßववचनÖय 
२.३.३४ दरूािÆतकाथ¨ः षķ्यÆयतरÖयाम ्
२.३.३५ दरूािÆतकाथ¥Ëयो िĬतीया च 
२.३.३६ सĮÌयिधकरणे च 
२.३.३७ यÖय च भावेन भावल±णम ्
२.३.३८ षķी चानादरे 
२.३.३९ Öवामीĵरािधपितदायादसाि±ÿितभÿूसतूैĲ 
२.३.४० आयĉुकुशलाËयां चासेवायाम ्
२.३.४१ यतĲ िनधाªरणम् 
२.३.४२ प¼चमी िवभĉे 
२.३.४३ साधुिनपणुाËयामचाªयां सĮÌयÿतेः 
२.३.४४ ÿिसतोÂसकुाËयां ततृीया च 
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२.३.४५ न±ýे च लिुप 
२.३.४६ ÿाितपिदकाथªिलङ्गपåरमाणवचनमाýे ÿथमा 
२.३.४७ सÌबोधने च 
२.३.४८ सामिÆýतम ्
२.३.४९ एकवचनं सबंुिĦः 
२.३.५० षķी शेषे 
२.३.५१ ²ोऽिवदथªÖय करण े
२.३.५२ अधीगथªदयेशां कमªिण 
२.३.५३ कृञः ÿितयÂने 
२.३.५४ Łजाथाªनां भाववचनानामºवरेः 
२.३.५५ आिशिष नाथः 
२.३.५६ जािसिनÿहणनाटøाथिपषा ंिहंसायाम् 
२.३.५७ ÓयवŃपणोः समथªयोः 
२.३.५८ िदवÖतदथªÖय 
२.३.५९ िवभाषोपसग¥ 
२.३.६० िĬतीया āाĺणे 
२.३.६१ ÿेÕयāवुोहªिवषो दवेतासÌÿदाने 
२.३.६२ चतुÃयªथ¥ बहòलं छÆदिस 
२.३.६३ यजेĲ करणे 
२.३.६४ कृÂवोऽथªÿयोगे कालेऽिधकरणे 
२.३.६५ कतृªकमªणोः कृित 
२.३.६६ उभयÿाĮौ कमªिण 
२.३.६७ ĉÖय च वतªमान े
२.३.६८ अिधकरणवािचनĲ 
२.३.६९ न लोकाÓययिनķाखलथªतनृाम ्
२.३.७० अकेनोभªिवÕयदाधमÁयªयोः 
२.३.७१ कृÂयानां कतªåर वा 
२.३.७२ तुÐयाथ¨रतुलोपमाËयां ततृीयाऽÆयतरÖयाम ्
२.३.७३ चतुथê चािशÕयायÕुयमþभþकुशलसखुाथªिहतैः 

चतुथªः पादः 
२.४.१ िĬगरेुकवचनम ्
२.४.२ ĬÆĬĲ ÿािणतूयªसेनाङ्गानाम ्
२.४.३ अनुवादे चरणानाम ्
२.४.४ अÅवयुªøतुरनपुंसकम ्
२.४.५ अÅययनतोऽिवÿकृĶा´यानाम ्
२.४.६ जाितरÿािणनाम् 
२.४.७ िविशĶिलङ्गो नदी दशेोऽúामाः 
२.४.८ ±þुजÆतवः 
२.४.९ येषां च िवरोधः शाĵितकः 
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२.४.१० शþूाणामिनरविसतानाम् 
२.४.११ गवाĵÿभतृीिन च 
२.४.१२ िवभाषा व±ृमगृतणृधाÆयÓय¼जनपशशुकुÆयĵवडवापूवाªपराधरो°राणाम ्
२.४.१३ िवÿितिषĦं चानिधकरणवािच 
२.४.१४ न दिधपयआदीिन 
२.४.१५ अिधकरणैतावßवे च 
२.४.१६ िवभाषा समीपे 
२.४.१७ स नपुंसकम् 
२.४.१८ अÓययीभावĲ 
२.४.१९ तÂपŁुषोऽनञ ्कमªधारयः 
२.४.२० स²ंाया ंकÆथोशीनरेषु 
२.४.२१ उप²ोपøमं तदाīािच´यासायाम ्
२.४.२२ छाया बाहòÐय े
२.४.२३ सभा राजामनुÕयपवूाª 
२.४.२४ अशाला च 
२.४.२५ िवभाषा सेनासरुा¸छायाशालािनशानाम् 
२.४.२६ परविÐलङ्गं ĬÆĬतÂपŁुषयोः 
२.४.२७ पवूªवदĵवडवौ 
२.४.२८ हमेÆतिशिशरावहोराýे च ¸छÆदिस 
२.४.२९ राýाĹाहाः पुंिस 
२.४.३० अपथं नपुंसकम् 
२.४.३१ अधªचाªः पुंिस च 
२.४.३२ इदमोऽÆवादेशेऽशनुदा°Öततृीयादौ 
२.४.३३ एतदľतसोľतसौ चानुदा°ौ 
२.४.३४ िĬतीयाटौÖÖवेनः 
२.४.३५ आधªधातुके 
२.४.३६ अदो जिµधÐयªिĮ िकित 
२.४.३७ लङ्ुसनोघªस ॢ
२.४.३८ घञपोĲ 
२.४.३९ बहòलं छÆदिस 
२.४.४० िलट्यÆयतरÖयाम ्
२.४.४१ वेञो वियः 
२.४.४२ हनो वध िलिङ 
२.४.४३ लिुङ च 
२.४.४४ आÂमनेपदÕेवÆयतरÖयाम ्
२.४.४५ इणो गा लुिङ 
२.४.४६ णौ गिमरबोधने 
२.४.४७ सिन च 
२.४.४८ इङĲ 



74 
 

२.४.४९ गाङ् िलिट 
२.४.५० िवभाषा लङ्ुलङृोः 
२.४.५१ णौ च सँĲङोः 
२.४.५२ अÖतेभूªः 
२.४.५३ āवुो विचः 
२.४.५४ चि±ङः ´याञ ्
२.४.५५ वा िलिट 
२.४.५६ अजेÓयªघञपोः 
२.४.५७ वा यौ 
२.४.५८ Áय±िýयाषªिञतो यिून लुगिणञोः 
२.४.५९ पैलािदËयĲ 
२.४.६० इञः ÿाचाम ्
२.४.६१ न तौÐविलËयः 
२.४.६२ तþाजÖय बहòषु तेनैवािľयाम ्
२.४.६३ यÖकािदËयो गोýे 
२.४.६४ यञञोĲ 
२.४.६५ अिýभगृकुुÂसविसķगोतमाङ्िगरोËयĲ 
२.४.६६ बĽचः इञः ÿा¸यभरतषे ु
२.४.६७ न गोपवनािदËयः 
२.४.६८ ितकिकतवािदËयो ĬÆĬे 
२.४.६९ उपकािदËयोऽÆयतरÖयामĬÆĬ े
२.४.७० आगÖÂयकौिÁडÆययोरगिÖतकुिÁडनच् 
२.४.७१ सपुो धातुÿाितपिदकयोः 
२.४.७२ अिदÿभिृतËयः शपः 
२.४.७३ बहòलं छÆदिस 
२.४.७४ यङोऽिच च 
२.४.७५ जुहोÂयािदËयः Ĵुः 
२.४.७६ बहòलं छÆदिस 
२.४.७७ गाितÖथाघपुाभËूयः िसचः परÖमपैदेषु 
२.४.७८ िवभाषा Ņाधेट्शा¸छासः 
२.४.७९ तनािदËयÖतथासोः 
२.४.८० मÆýे घसĽरणशवदृहाĬृ̧ कृगिमजिनËयो लःे 
२.४.८१ आमः 
२.४.८२ अÓययादाÈसपुः 
२.४.८३ नाÓययीभावादतोऽÌÂवप¼चÌयाः 
२.४.८४ ततृीयासĮÌयोबªहòलम ्
२.४.८५ लटुः ÿथमÖय डारौरसः 
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क±ा नवमी 
सÖंकृत कोसª - ब (035) 
पाठ्यøम (2025-26) 
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क±ा दशमी 
सÖंकृत कोसª - ब (035) 
पाठ्यøम (2025-26) 

EXAMINATIONS CHAPTERS TOPICS 

A
N

N
U

A
L 

EX
A

M
IN

A
TI

O
N

 H
al

f Y
ea

rly
  1s

t P
er

io
di

c 
Te

st
 

(J
U

N
E 

3r
d 

W
EE

K
) 

1 शिुचपयाªवरणम् 
2 बिुĦबªलवती सदा 
1 अपिठत-अवबोधनम ्(खंड-क) 
1 औपचाåरकम्/अनौपचाåरकं पýम्(खंड-ख) 
1 सिÆध: 
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K
) 2 समासा: 

2 संकेतआधाåरतम ्अनु̧ छेदलेखनम् 

4 संÖकृतभाषायाम ्अनवुादकायªम्. 

3 िशशुलालनम ्

4 जननी तÐुयवÂसला 

8 सूĉयः 
10 अÆयोĉयः 
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4 वा¸यपåरवतªनम ्(केवलं लट्लकारे 
5 समय-लेखनम ्
3 िचýाधाåरतं वणªनम ्
5 सुभािषतािन 
6 सौहादª ÿकृतेः शोभा 
6 अÓययपदािन 
7 िविचýः सा±ी 
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ALL  ALL CHAPTERS 
 
 

 

पाठ्यपÖुतकािन ÿयुĉािन: 
1. शेमषुी-II (NCERT) 
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ENGLISH LANGUAGE AND LITERATURE (003) 
SYLLABUS (2025-26) 

CLASS – IX 
Sections  Weightage  Periods 

A Reading Skills 20 Marks 50 (Periods)* 

B Writing Skills and Grammar 20 Marks 50 (Periods)* 

C Language through Literature  40 Marks 80 (Periods)* 

*This is a suggestive number. 
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Internal Assessment 
I Periodic Assessment 05 

II Portfolio 05 

III Notebook/Assisgnment 05 

IV Assessment of Speaking and Listening 05 
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ENGLISH LANGUAGE AND LITERTURE 
CLASS – IX (2025-26) 

Question Paper Design 
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ENGLISH LANGUAGE AND LITERATURE (003) 
SYLLABUS (2025-26) 

CLASS X 
Sections  Weightage  Periods 

A Reading Skills 20 Marks 50 (Periods)* 

B Writing Skills with Grammar 20 Marks 50 (Periods)* 

C Language through Literature  40 Marks 80 (Periods)* 

*This is a suggestive number. 
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Internal Assessment 

I Periodic Assessment 05 

II Portfolio 05 

III Notebook/Assignment 05 

IV Assessment of Speaking and Listening 05 

 
 
 

ENGLISH LANGUAGE AND LITERTURE 
CLASS – X (2025-26) 

Question Paper Design 
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ASSAMESE (004) 
SYLLABUS 

CLASS IX (2025-26) 

 
   

COURSE STURCTURE (2025-26) 
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ASSAMESE (004) 
SYLLABUS 

Class X (2025-26)
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COURSE STURCTURE (2025-26) 
 

 

(MARKS) 
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QUESTION PAPER DESIGN 
CLASS IX AND X (2025-26) 
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BODO (006) 
Class IX 

Syllabus (2025-26) 

 
 

 

 

Class X 

Course Structure 

 

 
 
 

 
 
 
 
 
 
 
 
 

गासै नàबर: 80 
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BODO (006) 
CLASS X Syllabus (2025-26)

 

गासै नàबर: 80 
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MATHEMATICS (036) 
CLASS – IX 

Syllabus (2025-26) 
 

Units Unit Name Periods Marks 
I NUMBER SYSTEMS 19 10 
II ALGEBRA 42 20 
III COODINATE GEOMETRY 07 04 
IV GEOMETRY 74 27 
V MENSURATION 23 13 
VI STATISTICS 15 06 
 Total 180 80 
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MATHEMATICS (036) 
CLASS - X 

Syllabus (2025-26) 
 

Units Unit Name Periods Marks 
I NUMBER SYSTEMS 15 06 
II ALGEBRA 38 20 
III COODINATE GEOMETRY 15 06 
IV GEOMETRY 25 15 
V TRIGONOMETRY 35 12 
VI MENSURATION 24 10 
VII STATISTICS & PROBBILITY 28 11 

 Total 180 80 
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SCIENCE (037) 

SYLLABUS 
CLASS IX (2025-26) 

      

 



113 
 

 



114 
 

 



115 
 

 
 
 
 
 
 

 



116 
 

SCIENCE (037) 
SYLLABUS 

CLASS X (2025-26) 
Total Marks : 80 

 
Unit No. Name of Units Marks No. of 

Periods 
I Chemical Substances-Nature and Behaviour 25 60 
II World of Living 25 40 

III Natural Phenomena 12 25 

IV Effects of Current 13 25 

V Natural Resources 05 10 
 Total 80 160 

 Internal Assessment 20 20 
 Grand Total 100 180 

 

 
                   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



117 
 

               



118 
 

            



119 
 

                   



120 
 

 

 

 

 

(036) 



121 
 

SOCIAL SCIENCE (038) 
CLASS IX 

SYLLABUS (2025-26) 
   

History-India and the Contemporary World - I Marks-20 
inclusive of Map 

pointing 
Section Chapter No Chapter Name Marks 

I 
Events 

and 
Process 

I The French Revolution  
18+2 map 
pointing 

II Socialism in Europe and the Russian 
Revolution 

III Nazism and the Rise of Hitler 
II 

Livelihoo
d, 

Economie
s and 

Societies 

IV Forest, Society and Colonialism 
Interdisciplinary project as part of multiple 
assessments 
(Internally assessed for 5 marks) 

 

V Pastoralists in the Modern World 
(assessed as part of Periodic 
Assessment only) 

Geography-Contemporary India - I Marks-20 
inclusive of 

Map pointing 
Chapter No. Chapter Name Marks 

1 India – Size and Location  
 

17+3 
map 
pointin
g* 

2 Physical Features of India 
3 Drainage 
4 Climate 

 Natural Vegetation and Wildlife 
(Only map pointing to be evaluated in the

 annual examination. 
5 Population * Marks as 

mentioned 
6 Interdisciplinary project as part of multiple assessments (Internally assessed for 5 

marks) 
Political Science- Democratic Politics - I 20 Marks 

Chapter No. Chapter name Marks 
1 What is Democracy?  

 
20 

Why Democracy? 
2 Constitutional Design 
3 Electoral Politics 
4 Working of Institutions 
5 Democratic Rights 

Economics 20 Marks 
Chapter No. Chapter name Marks 

1 The Story of Village Palampur 
(To be assessed as part of Periodic Assessment 
only) 

 
20 

2 People as Resource 
3 Poverty as a Challenge 
4 Food Security in India 

 



122 
 

CLASS IX 
History-India and the Contemporary World - I 

 
Section I: Events and Processes 

 
Chapter 1 - The French Revolution 
Learning Outcomes-The students will be able to 
⮚ Infer how the French Revolution had an impact on the European countries in the making   

                 of nation states in Europe and elsewhere. 
⮚ Illustrate that, the quest for imperialism triggered the First World War. 
⮚ Examine various sources to address imbalances that may lead to revolutions 

 
Chapter 2 - Socialism in Europe and the Russian Revolution 
Learning Outcomes- The students will be able to 
⮚ Compare the situations that led to the rise of Russian and French Revolutions. 
⮚ Examine the situations that led to the establishment of Lenin’s communism and Stalin’s  

                collectivization. 
⮚ Analyse the role played by the varied philosophers and leaders that shaped the  

                revolution. 
 
Chapter 3 - Nazism and the Rise of Hitler. 
Learning Outcomes- The students will be able to 
 ⮚ Analyse the role of “Treaty of Versailles” in the rise of Hitler to power. 
⮚ Analyse the genocidal war waged against the “undesirables” by Hitler. 
⮚ Compare and contrast the characteristics of Hitler and Gandhi 

 
Section II: Livelihoods, Economies and Societies 

 
         Chapter 4 - Forest Society and Colonialism 
 
         Chapter 5 - Pastoralists in the Modern World  
         Learning Outcomes - The students will be able to 

⮚ Examine the situations that have created nomadic societies highlighting the key factors  
                played by the climatic conditions and topography. 

⮚ Analyse varying patterns of developments within pastoral societies in different places 
               in India. 

⮚ Comprehend the impact of colonialism on Pastoralists in India and Africa. 
 
 
 

Geography- Contemporary India - I 
 

Chapter 1 - India – Size and Location 
⮚ Examine how the location of an area impacts its climate and time with reference to longitude and 

latitude. 
⮚ Explore and analyses the trading and cultural relationships of India with its neighbouring 

countries. 
⮚ Evaluate the situation & reasons that made 82.5E* longitude as Time meridian of India. 
⮚ Examine how location of India enables its position as a strategic partner in the subcontinent. 
⮚ Justify the reasons for the differences in climatic conditions, local and standard time. 
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Chapter 2 - Physical Features of India 
Learning Outcomes- The students will be able to 
⮚ Justify how the Physical Features of India influences the livelihoods, culture, and the 

biodiversity of the region. 
⮚ Examine the geological process that played a crucial role in the formation of diverse physical 

features in India. 
⮚ Analyse the conditions and relationships of the people living in different physiographic areas. 

 
Chapter 3 - Drainage 
Learning Outcomes- The students will be able to 
⮚ Examine the information about different lakes and infer on their contribution to Indian 

ecology. 
⮚ Present creative solutions to overcome the water pollution and also to increase the 

contribution of water bodies to the Indian economy. 
⮚ Identify the river systems of the country and explain the role of rivers in human society 

 
Chapter 4 - Climate 
Learning Outcomes- The students will be able to 
⮚ Analyse and infer the effect of monsoon winds on rainfall of the Indian subcontinent. 
⮚ Analyse the temperatures between plateau region, Himalayan region, desert region and coastal 

region. 
⮚ Enumerate and summarise the reasons for the wide difference between temperatures at different 

geographical locations of India 
 

Chapter 5 - Natural Vegetation and Wildlife 
 

Chapter 6 - Population 
Learning Outcomes- The students will be able to 
⮚ Analyse and infer the reasons behind the uneven distribution of population in India with specific 

reference to UP & Rajasthan and Mizoram and Karnataka 
⮚ Enlist the factors that affect the population density 

 
 

Political Science-Democratic Politics – I 
 

Chapter 1- What is Democracy? Why Democracy? 
Learning Outcomes- The students will be able to 
⮚ Examine the concept of structural components of Democracy and its forms/ features. 
⮚ Compare and Contrast working of democracies of India and North Korea and infer on their 

differences and significance in each country. 
⮚ Analyse and infer on the different historical processes and forces that have contributed for the 

promotion of democracy 
 
Chapter 2- Constitutional Design 
Learning Outcomes- The students will be able to 
 Discuss and describe the situation that led to creation of Indian Constitution
 Enumerate the essential features that need to be kept in mind while drafting a constitution.
 Examine the guiding values that created the Indian constitution
 Comprehend the roles and responsibilities as citizens of India.
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Chapter 3- Electoral Politics 
Learning Outcomes- The students will be able to 
 Analyse the implications of power of vote and power of recall.
 Summarise the essential features of the Indian Electoral system.
 Examine the rationale for adopting the present Indian Electoral System.

 
Chapter 4- Working of Institutions 
Learning Outcomes- The students will be able to 
⮚ Examine the roles, responsibilities, and interdependency of all the 3 organs of the 

Government. 
⮚ Appreciate the parliamentary system of executive’s accountability to the legislature. 
⮚ Summarise and evaluate the rule of law in India. 

Chapter 5- Democratic Rights 
Learning Outcomes- The students will be able to 
 Summarise the importance of fundamental rights and duties in the light of the nation’s glory.
 Analyse and recognise the role of a responsible citizen while performing their prescribed duties 

versus claiming rights.
ECONOMICS 

Chapter 1- The Story of Village Palampur  
Learning Outcomes- The students will be able to 
 Enlist the requirements of production and comprehend the interdependence of these

requirements. 
 Correlate farming and non-farming activities to economic growth.
 Comprehend how the significance of conditions of farming and the factors of production impact 

economic development.
 Find solutions to foster an equitable society.

 
Chapter 2- People as Resource 
Learning Outcomes- The students will be able to 
⮚ Evaluate the reasons that contribute to the quality of population. 
⮚ Observe different government schemes and see their effect on the people there. 
 
Chapter 3- Poverty as a Challenge 
Learning Outcomes- The students will be able to 
⮚ Comprehend the reasons for poverty in the rural and urban areas. 
⮚ Evaluate the efficacy of the government to eradicate poverty. 
⮚ Correlate the link between education and poverty. 
 
Chapter 4- Food Security in India 
Learning Outcomes- The students will be able to 
⮚ Comprehend various aspects of food security that will ensure continuity of supply 
⮚ Enumerate the different features of PDS that directly address FSI. 
⮚ Analyse and infer the impact of the Green Revolution. 
⮚ Analyse causes and effect of famines in food security during pre and post independent India. 

 
CLASS IX (2025-26) 

MAP WORK 
Subject Chapter List of Areas to be located /labeled/identified on the map 
History French Outline political map of France. Locate/label/ identify. 
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Revolution ● Bordeaux, Nantes, Paris and Marseille 
Socialism in Europe 
and the Russian 
Revolution 

Outline political map of the World. Locate/label/identify Major countries of 
First World War: Central Powers: Germany, Austria-Hungary, Turkey 
(Ottoman Empire). Allied Powers – France, England, Russia and USA 

Nazism and the Rise of 
Hitler 

Outline Political Map of World. Locate/label/ identify Major countries of 
Second World War Axis: Powers – Germany, Italy, Japan Allied Powers – 
UK, France, Former USSR, USA 

Geography India : size and location ● India – States and Capitals 
● Tropic of Cancer, Standard Meridian (Location and Labeling) 
● Neighbouring Countries 

India physical features ● Mountain Ranges: The Karakoram, The Zanskar, The Shivalik, The Aravali, 
The Vindhya, The Satpura, Western and Eastern Ghats 

● Mountain Peaks-K2, Kanchan Junga, Anai Mudi 
 ● Plateau – Deccan Plateau, Chota Nagpur Plateau, Malwa Plateau 

● Coastal Plains – Konkan, Malabar, Coromandel & Northen Circar 
(Location and Labelling) 

Drainage system Rivers (Identification only) 
● The Himalayan River Systems – Indus, Ganges & Sutlej 
● The Peninsular Rivers – The Narmada, The Tapti, The Kaveri, The 

Krishna, The Godavari, The Mahanadi 
● Lakes – Wular, Pulicat, Sambar, Chilika 

Climate ● Annual rainfall in India, Monsoon wind direction 
Population ● Population density of all states 

● The state having highest and lowest density of population 
Note- The Maps available in the website of Govt. of India may be used. 

 
CLASS IX (2025-26) INTERNAL ASSESSMENT: 20 MARKS 

 

Type of 
Assessment 

Description Marks 

Periodic Assessment Pen Paper Test 5 

Multiple Assessment Quiz, debate, role play, viva-voce, group discussion, visual 
expression, interactive bulletin boards, gallery walks, exit 
cards, concept maps, peer assessment, self- assessment etc. 
through interdisciplinary project 

5 

Subject Enrichment 
Activity 

Project work (Interdisciplinary)-Disaster Management 5 

Portfolio Classroom, work done (activities/assignments) reflections, 
narrations, journals etc. Achievements of the student in the 
subject throughout the year. Participation of the student in 
different activities like Heritage India quiz etc. 

5 

 
 

CLASS IX PRESCRIBED TEXT BOOKS 
S. No. Subject Name of the Book Publisher 

1 History India and the Contemporary World-I NCERT 

2 Political Science Democratic Politics-I NCERT 

3 Geography Contemporary India-I NCERT 
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4 Economics Economics NCERT 
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SOCIAL SCIENCE (038) 
CLASS X 

SYLLABUS (2025-26) 

History (India and the Contemporary World-II) 
20 Marks 

inclusive of 
map pointing 

Section 
Chapter 

No. 
Chapter name Marks 

I 
Events and 
processes 

I The Rise of Nationalism in Europe 

 
18+2 map 

pointing 

II Nationalism in India 

II 
Livelihoods, 

Economies and 
Societies 

III 

The Making of a Global World 
(To be evaluated in the Board Examination 
Subtopics: 1 to 1.3 Pre Modern World to Conquest, 
disease and trade) 
Interdisciplinary project as part of multiple 
assessments 
(Internally assessed for 5 marks) Subtopics 2 to 
4.4 –The nineteenth century (1815-1914) to end of 
Bretton Woods & the beginning of “Globalisation”  

IV 
The Age of Industrialisation 
(To be assessed as part of
 Periodic Assessment only) 

III. 
Everyday Life, 
Culture and 

politics 

V Print Culture and the Modern world  

Geography (Contemporary India-II) 
Marks-20 

inclusive map 
pointing 

Chapter No. Chapter Name Marks 
1 Resources and Development 

 
 
 
 

17+3 map 
pointing 

2 Forest and Wildlife Resources 
3 Water resources 
4 Agriculture 
5 Minerals and Energy Resources 
6 Manufacturing Industries 
7 

 
Lifelines of National Economy 
(Only map pointing to be evaluated in the Board Examination) 

Political Science (Democratic Politics-II) 20 

Unit No. Chapter No. Chapter name Marks 

I 1 Power-sharing 
Federalism 

 
 

20 
2 

II 3 Gender, Religion and Caste 

III 4 Political Parties 

IV 5 Outcomes of Democracy 
Economics (Understanding Economic Development) 20 
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Chapter No. Chapter name Marks 

1 Development  

 
20 

2 Sectors of the Indian Economy 

3 Money and Credit 
4  Globalisation and the Indian Economy to be evaluated in 

the Board Examination 
 What is Globalisation? 
 Factors that have enabled Globalisation 
 Interdisciplinary project as part of multiple assessment 

(Internally assessed for 5 marks) 
 Production across the countries 
 Chinese toys in India 
 World Trade Organisation 
 The Struggle for a Fair Globalisation 

5 Consumer Rights (Project Work) 

 
HISTORY: India and the Contemporary World – II 

Chapter I -The Rise of Nationalism in Europe 
Learning outcome- The students will be able to 
⮚ Infer how French Revolution had an impact on the European countries in the making of a nation 

state. 
⮚ Comprehend the nature of the diverse social movements of the time. 
⮚ Analyse and infer the evolution of the idea of nationalism which led to the formation of nation 

states in Europe and elsewhere. 
⮚ Evaluate the reasons which led to the First World War. 

  
Chapter 2 Nationalism in India 
Learning outcome- The students will be able to 
⮚ Illustrate various facets of Nationalistic movements that ushered in the sense of Collective 

Belonging. 
⮚ Evaluate the effectiveness of the strategies applied by Gandhiji and other leaders in the movements 

organised by him. 
⮚ Summarise the effects of the First World War that triggered the two defining movements (Khilafat 

&Non- Cooperation Movement) in India 
 
Chapter 3- The Making of a Global World 
Subtopic 1. The pre-modern world 
Subtopic 2. 19th century 1815 -1914 
Subtopic 3. The inter- war economy 
Subtopic 4. Rebuilding of world economy: the post war era. 
 
Inter disciplinary Project with chapter 7 of Geography: Lifelines of National Economy and chapter 4 
of Economics: Globalisation and the Indian Economy Refer Annexure III B. 
 
Learning outcome- The students will be able to 
⮚ Summarise the changes that transformed the world in different areas. 
⮚ Depict the global interconnectedness from the Pre-modern to the present day. 



129 
 

⮚ Enumerate the destructive impact of colonialism on the livelihoods of colonised people. 
 
Chapter 4-The Age of Industrialisation 
Learning outcome- The students will be able to 
⮚ Enumerate economic, political, social features of Pre and Post Industrialization. 
⮚ Analyse and infer how the industrialization impacted colonies with specific focus on India 

 
Chapter 5 - Print culture and the Modern World 
Learning Outcome- The students will be able to 
⮚ Enumerate the development of Print from its beginnings in East Asia to its expansion in Europe and 

India. 
⮚ Compare and contrast the old tradition of handwritten manuscripts versus print technology. 
⮚ Summarise the role of Print revolution and its impact 

 
Geography: Contemporary India – II 

Chapter 1- Resources and Development  
Learning Outcome- The students will be able to 
 Enumerates how the resources are interdependent, justify how planning is essential in judicious 

utilisation of resources and the need to develop them in India. 

⮚ Infer the rationale for development of resources. 
⮚ Analyse and evaluate data and information related to non-optimal land, utilization in India 
⮚ Suggest remedial measures for optimal utilization of underutilized resources 

Chapter 2- Forest and Wildlife Resources 
 Learning Outcome- The students will be able to 
⮚ Examine the importance of conserving forests and wildlife and their interdependency in 

maintaining the ecology for the sustainable development of India. 
⮚ Analyse the role of grazing and wood cutting in the development and degradation 
⮚ Summarise the reasons for conservation of biodiversity under sustainable development. 
⮚ Discuss how developmental works, grazing wood cutting have impacted the forests 

⮚ Use art integration to summarise and present the reasons for conservation of biodiversity in India 
under sustainable development. 

Chapter 3-Water Resources 
Learning Outcome- The students will be able to 

⮚ Examine the reasons for conservation of water resource in India. 
⮚ Analyse and infer how the multipurpose projects are supporting the requirement of water. 

Chapter 4- Agriculture  
Learning Outcome 

⮚ Examine the crucial role played by agriculture in our economy and society. 
⮚ Analyse the challenges faced by the farming community in India. 
⮚ Identifies various aspects of agriculture, including crop production, types of farming etc 

 
Chapter 5- Minerals and Energy  
Resources Learning Outcome- The students will be able to 
 Differentiates between the conventional and nonconventional sources of energy.
 Analyses the importance of minerals and natural resources for economic development of the 

country. Suggests strategies for sustainable use of natural resources.

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Chapter 6-Manufacturing Industries 
Learning Outcome- The students will be able to 
 Enumerate the impact of manufacturing industries on the environment and develop strategies for 

sustainable development of the manufacturing sector. 
 Differentiate between various types of manufacturing industries based on their input materials, processes, 

and end products, and analyse their significance in the Indian economy. 
 Analyse the relation between the availability of raw material and location of the industry. 
 
Chapter 7- Life Lines of National Economy 

 
Political Science: Democratic Politics - II 

Chapter 1- Power – sharing 
Learning Outcome- The students will be able to 
 Enumerate the need for power sharing in democracy. 
 Analyse the challenges faced by countries like Belgium and Sri Lanka ensuring effective power sharing. 
 Compare and contrast the power sharing of India with Sri Lanka and Belgium. 
 Summarise the purpose of power sharing in preserving the unity and stability of a country 
 
Chapter 2-Federalism 
Learning Outcome- The students will be able to 
⮚ Infer how federalism is being practised in India. 
⮚ Analyse the policies and politics that has strengthened federalism in practice. 

 
Chapter 3- Gender, Religion and Caste 
Learning Outcome- The students will be able to 
⮚ Examine the role and differences of Gender, religion and Caste in practicing Democracy. 
⮚ Analyse that different expression based on the differences, are healthy or not in a democracy 

 
Chapter 4- Political Parties 
Learning Outcome- The students will be able to 
⮚ Understand the process of parties getting elected. 
⮚ Know the significance of the right to vote and exercise the duties as citizens of a nation. 
⮚ Examine the role, purpose and no. of Political Parties in Democracy. 

 
Chapter 5- Outcomes of Democracy 
Learning Outcome- The students will be able to 
⮚ Enumerates how the success of democracy depends on quality of government, economic well- being, 

inequality, social differences, conflict, freedom and dignity. 
 

Economics: Understanding Economic Development 
Chapter- 1 Development 
Learning Outcome- The students will be able to 
⮚ Enumerate and examine the different processes involved in setting developmental Goals. 
⮚ Analyse and infer how the per capita income depicts the economic condition of the nation. 
⮚ Evaluate the development goals with reference to their efficacy, implemental strategies, relevance to 

current requirements of the nation. 
⮚ Compare the per capita income of some countries and infer reasons for the variance. 
⮚ Analyse the multiple perspectives on the need of development. 

 
Chapter 2- Sectors of the Indian Economy  
Learning Outcome- The students will be able to 
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⮚ Analyse and infer how the economic activities in different sectors contribute to the overall 
⮚ growth and development of the Indian economy. 
⮚ Propose solutions to identified problems in different sectors based on their understanding. 
⮚ Summarise how the organised and unorganised sectors are providing employment 
⮚ Enumerate the role of the unorganised sector in impacting Per Capita Income currently and propose 

suggestive steps to reduce the unorganised sector for more productive contributions to GDP. 
⮚ Enumerate and infer the essential role of the Public and Private sectors 

 
Chapter 3- Money and Credit 
Learning Outcome- The students will be able to 
⮚ Enumerate how money plays as a medium exchange in all transactions of goods and services from 

ancient times to the present times. 
⮚ Analyse and infer various sources of Credit. 
⮚ Summarise the significance and role of self-help groups in the betterment of the economic condition of 

rural people/ women. 
 

 
Chapter- 4. Globalisation and the Indian Economy  
 
Subtopics: What is Globalisation? 
Factors that have enabled Globalisation. 

Interdisciplinary Project with chapter 3 of History: “The making of a Global World”. And chapter 7 of 
Geography: “Lifelines of National Economy” 

Subtopics: 

i. Production across the countries 
ii. World Trade Organisation 
iii. The Struggle for a Fair Globalisation 

Refer Annexure III-B 

Learning Outcome- The students will be able to 

⮚ Enumerate the concept of globalisation and its definition, evolution, and impact on the global 
economy. 

⮚ Evaluate the key role of the key major drivers of globalisation and their role in shaping the global 
economic landscape in various countries. 

⮚ Comprehend the significance of role of G20 and its significance in the light of India's role. 

5. Project work - Consumer Rights OR Social Issues OR Sustainable Development 
 

Learning Outcome- Refer Annexure III 
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Class X (2025-26) 
MAP WORK 

Subject Name of the Chapter List of areas to be located/ labeled/ identified on the map 
History Nationalism in India I. Congress sessions: 

 1920 Calcutta 
 1920 Nagpur 
 1927 Madras session 

II. 3 Satyagraha movements: 
 Kheda 
 Champaran 
 Ahmedabad mill workers 

III. Jallianwala Bagh 
IV. Dandi March 

Geography Resources and 
Development 

Identify Major Soil Types 

 Water Resources Locating and Labeling: 
 Salal  Sardar Sarovar
 Bhakra Nangal  Hirakund
 Tehri  Nagarjun Sagar
 Rana Pratap Sagar  Tungabhadra

Agriculture Identify: 

 Major areas of Rice and Wheat 

 Largest/Major producer states of Sugarcane, Tea, Coffee, 

 Rubber, Cotton and Jute 
Minerals and Energy Resources Identify: 

Iron Ore Mines Coal Mines Oil Fields 
Mayurbhanj Raniganj Digboi 
Durg Bokaro Naharkatia 
Bailadila Talcher Mumbai High 
Bellary Neyveli Bassien 
Kudremukh   Kalol 
    Ankaleshwar 

 

  Locate and label: Power Plants 
Thermal Nuclear 

 Namrup  Narora 

 Singrauli  Kakrapara 

 Ramagundam  Tarapur 

 Kalpakkam 
 Manufacturing Industries  Manufacturing Industries (Locating and labeling only) 

 Cotton textile Industries: a. Mumbai, b. Indore, 
c. Surat, d. Kanpur, e. Coimbatore 

 Iron and Steel Plants: a. Durgapur, b. Bokaro, c. Jamshedpur, d. Bhilai, e. 
Vijayanagar, f. Salem 

 Software technology Parks: a. Noida, b. Gandhi- nagar, c. Mumbai, d. Pune, e. 
Hyderabad, 
f. Bengaluru, g. Chennai,h. Thiruvananthapuram 

 Lifelines of National 
Economy 

Locating and Labeling 
a. Major Sea Ports 

• Kandla • Tuticorin 

• Mumbai • Chennai 

• Marmagao • Visakhapatnam 

• New Mangalore • Paradip 

• Kochi • Haldia 
b. International Airports 

 Amritsar (Raja Sansi-Sri Guru Ram Das ji) 
 Delhi (Indira Gandhi) 
 Mumbai (Chhatrapati Shivaji) 
 Chennai (Meenambakkam) 
 Kolkata (Netaji Subhash Chandra Bose) 
 Hyderabad (Rajiv Gandhi) 
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Note 
1. Items of Locating and Labelling may also be given for Identification. 

2. The Maps available in the website of Govt. of India may be used. 

 

 
 

CLASS X  
QUESTION PAPER DESIGN 

Subject Wise Weightage 
Subject Syllabus Marks 

(80) 
Percentage 

History  The Rise of Nationalism in Europe. 
 Nationalism in India: 
 The Making of a Global World Sub topics 1 to 1.3 
 Print Culture and the Modern World 
 Map pointing 

 
 

18+2 

 
 

25% 

Political 
Science 

 Power – sharing 
 Federalism 
 Gender, Religion and Caste 
 Political Parties 
 Outcomes of Democracy 

 
 

20 

 
 

25% 

Geography  Resources and Development 
 Forest and Wildlife Resources 
 Water Resources 
 Agriculture 
 Mineral& Energy resources 
 Manufacturing industries. 
 Lifelines of National Economy (map pointing) 
 Map pointing 

 
 
 

17+3 

 
 
 

25% 

Economics  Development 
 Sectors of the Indian Economy 
 Money and Credit 
 Globalisation and The Indian Economy Sub topics: 

 What is Globalisation? 

 Factors that have enabled Globalisation 

 
 
 

20 

 
 
 

25% 

 

Weightage to Type of Questions 
Type of Questions Marks 

(80) 
Percent 

age 
1 Mark- MCQs (20x1) 

(Inclusive Of Assertion, Reason, Differentiation & Stem) 
20 25% 

2 Marks- Long Answer Questions (4x2) 
(Knowledge, Understanding, Application, Analysis, 
Evaluation, Synthesis & Create) 

8 10% 

3 Marks- Long Answer Questions (5x3) (Knowledge, 
Understanding, Application, Analysis, Evaluation, Synthesis & Create) 

15 18.75% 

4 Marks- Case Study Questions (3x4) (Knowledge, Understanding, 
Application, Analysis, Evaluation, Synthesis & Create) 

12 15% 

5 Mark- Long Answer Questions (4x5) 
(Knowledge, Understanding, Application, Analysis, 
Evaluation, Synthesis & Create) 

20 25% 

Map Pointing 5 6.25% 
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Weightage to Competency Levels 
Sr. No. Competencies Marks 

(80) 
Percent- 

age 
1 Remembering and Understanding: Exhibiting memory of previously 

learned material by recalling facts, terms, basic concepts, and answers; 
Demonstrating understanding of facts and ideas by organizing, translating, 
interpreting, giving descriptions and stating main ideas. 

24 30% 

2 Applying: Solving problems to new situations by applying acquired knowledge, 
facts, techniques 
and rules in a different way. 

11 13.25% 

3 Analysing, Evaluating and Creating: 
Examining and breaking information into parts by identifying motives or causes; 
Making inferences and finding evidence to support generalizations; Presenting 
and defending opinions by making judgments about information, validity of 
ideas, or quality of work based on a set of criteria. 
Compiling information together in a different way by combining elements in 
a new pattern or 
proposing alternative solutions. 

 
 
 

40 

 
 
 

50% 

4 Map Skill 5 6.25% 
 Total 80 100% 

 

CLASS X (2025-26) 
GUIDELINES FOR INTERNAL ASSESSMENT: 20 MARKS 

Type of Assessment Description Marks 
Periodic Assessment Pen Paper Test. 5 
Multiple Assessment Quiz, debate, role play, viva, group discussion, visual expression, 

interactive bulletin boards, gallery walks, exit cards, concept maps, 
peer assessment, Self- assessment etc. through Interdisciplinary 
project 

5 

Subject Enrichment 
Activity 

Project Work on Consumer Rights OR Social Issues OR Sustainable 
Development (Interdisciplinary) 

5 

Portfolio Classwork, Work done (activities/ assignments) 
reflections, narrations, journals, etc. Achievements of the student 
in the subject throughout the year Participation of the student in 
different activities like heritage India quiz 

5 

CLASS X PRESCRIBED TEXTBOOKS 
S.No Subject Name of the Book Publisher 

1 History India and the Contemporary World-II NCERT 
2 Political Science Democratic Politics-II NCERT 
3 Geography Contemporary India-II NCERT 
4 Economics Understanding Economic Development NCERT 
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ANNEXURE I 

Project Work: Class IX 

Project work Competencies 

Every student must undertake one project on Disaster 
Management 

Objectives: The main objectives of giving project work on 
Disaster Management to the students are to: 

 To create awareness in them about different disasters, their 
consequences and management 

 To prepare them in advance to face such situations 

 To ensure their participation in disaster risk reduction plans 

 To enable them to create awareness and preparedness 
among the community. 

 The project work helps in enhancing the Life Skills of the 
students. 

 Various forms of art must be integrated in the project work. 

The students will develop the 
following competencies: 

 Collaboration 

 Use analytical skills. 

 Evaluate the situations 
during disasters. 

 Synthesize the information. 

 Find creative solutions. 

 Strategies the order of 
solutions. 

 Use the right 
communication skills. 

 

Guidelines: 

To realise the expected objectives, it would be required of the principals / teachers to muster support from 
various local authorities and organisations like the Disaster Management Authorities, Relief, Rehabilitation 
and the Disaster Management Departments of the States, Office of the District Magistrate/ Deputy 
Commissioners, Fire Service, Police, Civil Defence etc. in the area where the schools are located. 

The project carried out by the students should subsequently be shared among themselves through interactive 
sessions such as exhibitions, panel discussions, etc. 

The distribution of marks over different rubrics relating to Project Work is as follows: 
S.no Aspects Mar ks 

a Content accuracy and originality 2 

b Competencies exhibited and Presentation 2 
c Viva-Voce 1 

 
 

⮚ All documents pertaining to assessment under this activity should be meticulously maintained by the 
schools. 

⮚ A Summary Report should be prepared highlighting: 
 objectives realized through individual work and group interactions. 
 calendar of activities. 
 innovative ideas generated in the process. 
 list of questions asked in viva voce. 
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⮚ It is to be noted here by all the teachers and students that the projects and models prepared 

should be made from eco-friendly products without incurring too much expenditure. 

⮚ The Project Report can be handwritten or digital. 

⮚ The Project Work needs to enhance cognitive, affective and psychomotor skills of the learners. 

It will include self-assessment and peer assessment, and progress of the child in project-based 

and inquiry-based learning, art integrated activities, experiments, models, quizzes, role plays, 

group work, portfolios, etc., along with teacher assessment. (NEP-2020) 

⮚ The Project work can culminate in the form of PowerPoint 

Presentation/Exhibition/Skit/albums/files/song and dance or culture show /story 

telling/debate/panel discussion, paper presentation and whichever is suitable to Visually 

Impaired Candidates.) 

⮚ The record of the project work (internal assessment) should be kept for a period of three months 
for verification, if any. 
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INFORMATION TECHNOLOGY (054) 
CLASS – IX Syllabus (2025-2026)

 

15 

35 

05 

15 
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INFORMATION TECHNOLOGY (054) 
 

CLASS – X  
Syllabus (2025-2026) 
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